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ABSTRACT 
 
The study emphasizes two major issues of development: poverty theories and 
human development. Human development is understood as a process of ex-
panding human freedoms and potential. 
Focus is put on the perception of Ethiopians on the promotion of creativity as 
possible means to foster human development and as a result reduce many 
dimensions of poverty. The study evaluates the perception of people involved 
in child development in Ethiopia regarding the promotion of ‘creativity as ca-
pability’ as a factor contributing to human development.  
The conclusions of this study can provide Ethiopian development effort with 
practical insight on how Ethiopian citizens perceive ‘creativity’ within their cul-
ture as potential chance and effective addition to promote human develop-
ment in Ethiopia. The study identifies several existing as well as absent as-
pects of creativity within Ethiopian society and presents practical starting 
points to establish ‘creativity as capability’ on micro-level in Ethiopian commu-
nities. 
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CHAPTER 1:  INTRODUCTION AND BACKGROUND 
1.1. INTRODUCTION 
This thesis focuses on the perception of Ethiopians on the promotion of crea-
tivity as an asset to foster human development and as a result reduce many 
dimensions of poverty. The conclusions of this study can provide any Ethiopi-
an development effort with practical insight on how Ethiopian citizens perceive 
‘creativity as capability’ within their culture and illustrate the relevance of this 
capability for fostering sustainable development. It may guide future use of 
any creative action as a means to strengthen human development in Ethiopia. 
 
1.2. BACKGROUND TO THE RESEARCH PROBLEM 
The general background puts focus on two major issues of development: 
poverty theories and human development. 
It is claimed by development ethnologists that a universal identification of 
poverty cannot be found (Hahn 2010:117). However, general acknowledge-
ment of poverty being ‘multidimensional’ continues to spread. For example, 
the DAC-Guidelines understand poverty as multidimensional, since its dimen-
sions cover distinct aspects of human capabilities such as economic (income, 
livelihoods, decent work), human (health, education), political (empowerment, 
rights, voice), socio-cultural (status, dignity) and protective (insecurity, risk, 
vulnerability) aspects (OECD 2001:9).  
If poverty is viewed as multidimensional, it is a logical consequence to ‘re-
spond’ with an approach that has multidimensional impact as well. Therefore, 
the concept of ‘human development’ comes to mind: human development fo-
cuses on ‘improving the lives people lead’ in relation to their freedom and de-
veloping people’s abilities and the chance to use them (UNDP 2015:1). Sen 
defines human development as ‘the process of expanding the real freedoms 
that people enjoy’ (Sen 1999:3). Consequently, life can be lived well only 
when people are free to make real choices that have positive transformative 
effect on the quality of human life. 
2 
 
According to UNDP, the three foundations for human development are ‘to live 
a long, healthy and creative life, to be knowledgeable, and to have access to 
resources needed for a decent standard of living’ (UNDP 2015:1).  
Therefore, human development is not about ensuring human happiness or 
higher income but rather about providing people with opportunities to make 
use of their freedom and choices. This implies that people can decide for 
themselves and use their own imagination and creativity to find solutions to 
life’s challenges. Human development should always create an environment 
for people (individual or collective) to cultivate their full potential and to have 
realistic chance of ‘[…] leading productive and creative lives that they value’ 
(UNDP 2015:1).  
To be able to deal with poverty is possible indeed, through empowerment of 
the poor themselves. The poor must be included in considerations that aim to 
improve their livelihood and enrich human life.  
Based on the aforesaid, I understand human development as a process of 
expanding human freedoms, which can be seen as ‘the primary end and the 
principal means of development’ (Sen 1999:10). In this view, freedom  
‘[…] relates to the importance of substantive, basic freedom enriching human life. The 
substantive freedoms include elementary capabilities like being able to avoid such 
deprivations as starvation, undernourishment, escapable morbidity and premature 
mortality, as well as the freedoms that are associated with being literate and numer-
ate, enjoying political participation and uncensored speech and so on. In this constitu-
tive perspective, development involves expansion of these and other basic freedoms’ 
(Sen 1999:36).  
These statements lay the point of view and the foundations of my study. To be 
able to deal with poverty, human development needs to be fostered. To foster 
human development, this study focuses on ‘creativity as a capability’. In de-
velopment context, capabilities do not necessarily ‘[…] refer to income, re-
sources, goods, emotions or the satisfaction of preferences’ (De Beer & Swa-
nepoel 2013:19). They rather express what a human being ‘may value doing 
or being' (Sen 1999:75). To fully grasp the possible impact of creativity as 
means to strengthen human development, we have to consult the people liv-
ing in the field of interest and let them participate in the strategy-creating-
process.  
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In 2015, I visited the ‘Child Development Training & Research Center’ in 
Sendafa, Ethiopia and took part in the work of the organization. While there, 
the idea for this study emerged.  
Children form the generation that will shape the future. In such a process, it is 
crucial to see children as partners in human development processes. Several 
articles of the Convention on the Rights of the Child (CRC) draw our attention 
to the role of the child (UN 1989:168). They  
‘[…] challenge governments and other agents in human settlement development to 
see children not only as small and dependent members of society but, simultaneous-
ly, as potentially active citizens who already have ideas and energies to contribute’ 
(Chawla 2002:11).  
Article 27, for example, recognizes ‘[…] the right of every child to a standard 
of living adequate to the child’s physical, mental, spiritual, moral and social 
development’; and Article 31 addresses the child’s right to ‘rest and leisure’, to 
‘play and recreational activities’ and ‘[…] to participate freely in cultural life 
and the arts’ (UNICEF 2015:1). 
As Chawla (Chawla 2002:13) shows, children can ‘gain the attitudes and skills 
that they will need to ensure the protection of the environment across genera-
tions’. However, the Ethiopian staff members of ‘Child Development Training 
& Research Center’ summarize their experiences that ‘Ethiopia is sitting on its 
own brain’ (CDTRC 2015). This statement points out that on the one hand, 
Ethiopia has the potential to grow and flourish in any aspect of life. On the 
other hand however, its cultural identity, its ambition and its peoples’ actual 
access to their own ‘capabilities’, as described above, is somehow barred and 
needs to be unleashed. The organization notes that Ethiopian society does 
not use the ability for creative action that can unleash its potential to foster 
human development and face the many dimensions of poverty (CDTRC 
2015).  
In fact, valid literature can be found to support this theory (See further refer-
ences in Chapter 3: ‘Literature review and theoretical framework’). Just as 
poverty and human development affect each other, creativity interlocks with 
different aspects of life and so can be viewed also as multidimensional. Holm-
Hadulla presents the following domains as main areas for creativity to be 
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meaningful, within the context of any society: politics, economy, science, art 
and education (Holm-Hadulla 2005). The point is that creativity can serve as 
valid capability to foster development: Okoye & Eze claim that ‘at international 
level it has been recognized that poverty would be reduced to a very great 
extent if people are helped to improve on their creative process in line with 
their traditional work designs.’ (Okoye & Eze 2010:120). They state further-
more that the failure of past efforts to reduce poverty was in relation to the 
lack of emphasis on increasing the creativity and entrepreneurial skills of the 
proposed beneficiaries (Okoye & Eze 2010:121).  
This study takes these statements seriously and attempts to discover what 
prospects Ethiopian citizen themselves see in fostering creativity to strength-
en human development. In the Ethiopian context, the role of ‘creativity as ca-
pability’ for development has not yet been clearly assessed. No practical ob-
jectives or attempts to determine the impact of creativity on human develop-
ment have been set yet. To research the problem applicably, the first agenda 
must be to narrow down the expression ‘creativity as capability’. As soon as 
an abstract expression such as ‘creativity’ is fully explored, understood and 
broken down due to its context, one can embed it practically as ‘capability 
within human development’ in context.  
 
1.3. RESEARCH PROBLEM 
Research question:  
How do those involved in child development in Ethiopia perceive the promo-
tion of creativity as a means to foster holistic human development? 
The individual perceptions of these experts will further focus on these specific 
sub-questions: 
Sub-questions 
 Where can ‘creativity’ be found within Ethiopian society and how do 
they understand it? 
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 How far may the promotion of ‘creativity as capability’ serve as means 
to foster human development? 
 How far is ‘promotion of creativity’ currently relevant for public- and 
NGO-projects? 
 What are supporting and challenging factors for ‘creativity-enhancing’ 
programs to be set in action? 
 
1.4. RESEARCH OBJECTIVES 
In order to address the research problem, the study’s primary objective is to 
evaluate the perception of people, involved in child development in Ethiopia, 
of the promotion of ‘creativity as capability’ as factor contributing to human 
development. 
To achieve the primary objective of this study, the following secondary objec-
tives have been set: 
(1) To understand the key concepts ‘multidimensionality of poverty’, ‘hu-
man development’ and ‘creativity’ and their interconnection 
(2) To debate the relevancy of the promotion of creativity in order to con-
front causes of poverty and to foster human development 
(3) To allow a deeper look into culture, poverty and human development 
prospects in Ethiopian context and identify present or absent creativity 
within Ethiopian society 
(4) To study the perception of people involved in child development in 
Ethiopia on the general meaning and importance of  ‘creativity as ca-
pability’ in Ethiopian society 
(5) To identify practical starting points to establish ‘creativity as capability’ 
on micro level in Ethiopian society 
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1.5. LIMITATIONS AND SCOPE OF THE STUDY 
Since the core of this research is formed by a discussion based upon the per-
sonal opinions of a range of individuals, the demarcation of the study is ac-
cordingly well-defined. 
Geographical focus of the study: All of the interviews took place in central 
Ethiopia, Addis Abeba, though some interview partners have their origin all 
over the country. In order not to involve a too wide range of different ethnic 
groups, people mainly from Amhara and Oromo regions (central Ethiopia and 
environment) were consulted. 
Size of the sample: 8 individual interviews; followed by 2 focus group discus-
sions, each with 5 participants.  
Population group: As long as the person to be interviewed was capable of 
reflecting on the research question and its possible impact on Ethiopia’s de-
velopment of society, no limitations of certain population groups within Ethio-
pia were set.   
Age group: adults from age 21 (open end) 
Gender or economic: male and female individuals were consulted equally. 
Interview partners were of Ethiopian citizenship. People interviewed were able 
to reflect on the given questions. Being directly involved in development activi-
ties was helpful. 
Social or political demarcations and limitations: This study was scaled as re-
search with ‘low risk’ for any participant. Therefore it touched only on the as-
pect of fostering human development and creativity. It did not focus on the 
nation’s political affairs. However, one social limitation was the aspect of ‘lan-
guage’. Only partners with the ability to express themselves in English were 
interviewed. This presumed either exposure in foreign countries or a sufficient 
education (See:  Population Group). 
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1.6. IMPORTANCE OF THE STUDY 
I have been working as social worker with an Ethiopian NGO near Addis Abe-
ba. As I gained continuously deeper insight into the culture and interests of 
Ethiopian people during the last year of working there, I became inspired to 
research the following: it became obvious to draw a connection between the 
many dimensions of poverty and overall human development1. However, 
working in Ethiopia and interacting with its people let the idea emerge to draw 
a direct link between successful human development and the promotion of 
creativity within a culture. Since this idea and motivation for the research de-
veloped within the current cultural context of Ethiopia, it can be considered to 
be most relevant.  
Considering particularly the Ethiopian context, there are gaps in scientific 
knowledge relating to creativity as a means to foster human development. As 
outlined above, current literature does not cover this matter when referring to 
the particular context of Ethiopia. Therefore, this study can fill a gap to further 
discover the potential impact of the promotion of creativity as a method to fos-
ter holistic human development in Ethiopia.  
Conclusions of this study can have long-term practical effects.  NGOs as well 
as political platforms can make use of creative action in order to foster human 
development in Ethiopia. I have realized that several Ethiopian citizens are 
willing to take the lead in ‘breaking their own spiral of poverty’. They state that 
their nations’ creative potential is barred like a door, but fostering creativity is 
a key to opening it. This study shall support them to reflect, as experts of their 
culture, how creativity can be used as a means to foster human development 
in their context. The outcome of this research may reinforce human develop-
ment efforts to focus on ‘creative action’ as a means to foster innovation and 
movement within cultural, social, political or economic structures. 
 
                                                          
1
 See Chapter 3: Literature Review and Theoretical Framework 
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1.7. RESEARCH METHODOLOGY 
Research methodology is the means by which the researcher operates to 
achieve the research objective. The choice of the particular method to be em-
ployed is determined by the nature of the research problem: a deeper under-
standing of ‘creativity as a resource’ in the cultural context of Ethiopia is the 
goal of this research, which is easiest to approach by asking its people them-
selves.  
The development of a valid theory is the focus of the whole research. Poten-
tial methods range from different kinds of interviews and group discussions to 
ethnographic approaches and analytical studies. According to Uwe Flick, 
qualitative research not only describes environments from the view of the act-
ing individual, but also contributes to a better understanding of social realities. 
It also puts focus on the process, interpretation patterns and structure charac-
teristics (Flick 2003:14). This is the reason why I decided to do qualitative in-
terviews. In line with this, Nichter describes qualitative research as a method 
that ‘sheds light on social perceptions of vulnerability that entail various as-
pects of material, social, emotional and spiritual life’ (Nichter 2008:11), which 
is quite beneficial concerning the focus of this study for gaining a deeper un-
derstanding of the importance of creativity in the larger context of human de-
velopment in Ethiopia.  
This study is constructed on the basis of Johann Mouton’s methodological 
strategy of the ‘three worlds’2 (Mouton 2001:137-143). As a basic principle, 
according to the ’grounded theory’, an empirical-practical cycle method (EP) 
will be utilized (Strauss & Corbin 1996). Through an empirical-analytical pro-
cedure, the EP illustrates a methodologically sound elaboration of experiential 
processes.  
Because of sub-processes like observing, experimenting, sampling and eval-
uating, the research process becomes dynamic and ‘loses’ a linear and rigid 
procedure (Faix 2007:64). Therefore, this study can be divided into three (3) 
major aspects:  1) the context of discovery (research design, field of practice); 
                                                          
2
 See Chapter 4.2.1.1.: Methodological Framework 
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2) the context of clarification (conceptualization, data collection, data analy-
sis); and, 3) the context of application (research report) (Faix 2007:65).  
Thus within the scope of ‘the big cycle’ of the research process there emerge 
’little cycles’ of permanent reflection (abduction, deduction, induction). In addi-
tion, the applied method of permanent reflection on basis of the ‘Grounded 
Theory’ (GT) can be constructive for the research because it gives the re-
searcher the opportunity to gain knowledge and competence within the Ethio-
pian culture as well as for future scientific processes. 
In this study, the interview partners were treated as being expert on Ethiopia’s 
society. Using several questions the partners were invited to talk openly about 
particular episodes from their lives. The participants were requested to esti-
mate the ‘creative potential’ of Ethiopian society and also where they see a 
connection to poverty. They explained how they imagined human develop-
ment to be fostered through creativity. Challenges and possibilities were de-
bated in a follow-up group discussion. 
The following research techniques were used during the research process: 
The first valid information was found through primary literature (unofficial, un-
published documents, office memos of CDTRC in Sendafa, Ethiopia) to form 
first ideas for the future study. Access to official central libraries and internet 
allowed me to find published books, articles and scientific reports on the topic. 
Most of the scientific literature gave additional references for deeper study. I 
made sure to use scientifically proven and official websites.  
Concerning the fieldwork, the technique of qualitative, semi-structured inter-
views was used. Since the main focus of this study was to gain an impression 
of individual experiences, memories and perceptions, the main focus lay on 
the first round of individual one-on-one interviews. Sufficient method for fol-
low-up was the ‘focus group research’-method, since it focusses on a nar-
rowed-down question and investigates attitudes, feelings, beliefs, experiences 
and reactions of individuals-in-a-group, which are then examined and dis-
cussed (Gibbs 1997:4). Through discussing the outcome within a focus group, 
we can ensure that ‘[…] priority is given to the respondents' hierarchy of im-
portance, their language and concepts, their frameworks for understanding 
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the world’ (Kitzinger 1994:108). This was my goal, since I wanted to put focus 
on Ethiopians’ perception on the matter of creativity, not only on individual 
basis but also within the given context of a group. 
A pilot of questions was assembled and confirmed with the assistance of a 
group of Ethiopians, to make sure the questions met the cultural expectations 
of Ethiopian society and also to generate useful outcome. The participants 
were made aware of important ethical considerations. The generated data of 
the study was first voice-recorded as mp3 and later on transcribed by the 
transcription standard of Empirica institute. With the computer program 
‘maxqda’ the data of the particular interviews were analysed and put together 
in explanatory statements giving directions to the research question. 
 
1.8. DEFINITIONS OF KEY CONCEPTS 
Since certain key concepts will appear throughout the study, the way they are 
interpreted needs to be briefly explained. This is meant to give the reader 
guidance on the particular use and meaning of specific words and their con-
text within the research process. More detailed clarifications will be added but 
for now, at least the major concepts in the focus and the title of the study need 
to be clarified.  
In addition, the relevant expressions used in this study and in the interview 
questions were clarified in the forefront of the actual field research. This way 
any reader or participant may gain insight on how the content of the research 
question is understood and defined. However, the deeper interpretation of the 
content was left to the particular interview partner, in order to meet the explor-
ative approach of this research and the basics of the ‘grounded theory’ 
(Strauss & Corbin 1996). Possibly, the interview partners interpreted the ex-
pressions each in a different way. Therefore, the process may reveal the ne-
cessity of expanding or revising the understanding of the expressions.  
Poverty 
This study perceives poverty as multidimensional. Poverty is not only about a 
lack of income (See Chapter 3: Literature review and theoretical framework). 
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Rather, different kinds of problems for individuals, like health, education or 
marred identity are linked to community deficiencies or lack of social services. 
Community level crises, like faltering economy, lead to individual crisis and 
vice versa. Therefore, various structural and political factors are interlocked 
with economic factors, which are also linked to community and to political and 
social variables (Bradshaw 2007:20).  
Human development 
To get an impression of how human development is understood in this study, 
we can describe human development as: ‘To live a long, healthy and creative 
life, to be knowledgeable, and to have access to resources needed for a de-
cent standard of living.’ (UNDP 2015:1). Human development is about provid-
ing people with opportunities to make use of their freedom and choices. It 
should always create an environment for people (individual or collective) to 
cultivate their full potential (UNDP 2015:1). In addition, it is crucial to investi-
gate the perception of the human beings in the particular field of interest con-
cerning their ‘long, healthy and creative lives’. The quality of human develop-
ment in its multidimensionality cannot simply be measured by outsider criteria 
but can be understood by doing qualitative research and collecting their indi-
vidual point of view.  
Creativity 
It is crucial not to understand creativity as simply a means to practice fine arts 
or poetry. We need to understand creativity as a capability, to ‘create and re-
hearse possible situations, to combine knowledge in unusual ways, or to in-
vent thought experiments’ (Blackburn 2016:237), while under psychological 
focus,  
‘Imagination is the power of reproducing images stored in the memory under  the 
suggestion of associated images (reproductive imagination) or of recombining former 
experiences in the creation of new images directed at a specific goal or aiding in the 
solution of problems (creative imagination)’ (dictionary 2015:1).  
Therefore, ‘creativity’ turns new and imaginative ideas into reality (For further 
elaboration, see Chapter 3: Literature review and theoretical framework). 
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Evaluation 
This research evaluates not only a sound body of current literature on the 
matter, but also collects the individual perceptions of experts, exchanges dif-
ferent views through interactive interviews (both one-on-one and focus group) 
and later analyses the body of data in order to form a hypothesis.  The core of 
this study is not located in the outcome of discussion of the theoretical frame-
work of literature. Instead, the evaluation of the Ethiopian individuals’ personal 
perceptions towards the research question is the foundation for the conclu-
sions of this study.  
Perception 
Mosby’s medical dictionary defines ‘perception’ as ‘the conscious recognition 
and interpretation of sensory stimuli that serve as a basis for understanding, 
learning, and knowing or for motivating a particular action or reaction’ (Toole 
2013:1361). Connecting with development context, Chambers lists ‘the expe-
rience, conditions and realities of poor people, and their analysis and expres-
sion of these […]’ in order to approach the poor’s subjective ‘perception’ 
(Chambers 2007:158). Therefore, we do not understand perception as any 
objective reality or appearance of reality, but rather the way individuals inter-
pret, view and express their surroundings. The respective individual notions 
are to be taken seriously as subjective reality.  After all, one goal of qualitative 
research (for example. through focus group interviews) is to assemble ‘atti-
tudes, feelings, beliefs, experiences and reactions of individuals’ (Gibbs 
1997:4). Through deliberating the individual perception of individuals (in a 
group), ‘[…] priority is given the respondents' hierarchy of importance, their 
language and concepts, their frameworks for understanding the world’ (Kitz-
inger 1994:108). The interview partners were requested to notice, observe 
and describe their own current situation and relate it to past experiences or 
future developments. 
Livelihood (past / present / future) 
The definition of the International Federation of Red Cross is appropriate to 
approach the expression ‘livelihood’ appropriately:  
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‘A livelihood is a means of making a living. It encompasses people’s capabilities, as-
sets, income and activities required to secure the necessities of life. A livelihood is 
sustainable when it enables people to cope with and recover from shocks and stress-
es (such as natural disasters and economic or social upheavals) and enhance their 
well-being and that of future generations without undermining the natural environment 
or resource base’ (IFRC 2016:1). 
Nevertheless, it is important to note that in the particular context of this study, 
‘livelihood’ describes not necessarily the objective but the subjective reality of 
the participants respective past, present or future. It is presumed that the par-
ticipants’ perception is influenced by their individual circumstances of daily 
life, experiences of their past and individual prospects of the future. ‘Liveli-
hood’ refers to their professional, economical and relational situation. In fact, 
this research aims to gather information from the participants concerning the 
very aspects the UNISDR assembled regarding livelihood: ‘The assets people 
draw upon, the strategies they develop to make a living, the context within 
which a livelihood is developed, and those factors that make a livelihood more 
or less vulnerable to shocks and stresses’ (UNISDR 2010:1). 
Society 
In this study, the expression ‘society’ is approached in a sociological way. The 
sociologists Maclver and Page provide a comprehensive definition of society, 
since it emphasizes the ‘the changing pattern of social relationships’ (MacIver 
& Page 1949:6). According to them, society is a ‘by social beings (re)created 
organization’, ‘which guides and controls their behavior in myriad ways. [It] 
liberates and limits the activities of men, sets up standards for them to follow 
and maintain.’  They call society a ‘necessary condition of every fulfillment of 
life’, regardless of ‘the imperfections and tyrannies it has exhibited in human 
history.’ Furthermore, they call society an ever-changing, complex system ‘of 
usages and procedures, of authority and mutual aid, of many groupings and 
divisions, of controls of human behavior and of liberties’ (MacIver & Page 
1949:5). Since this definition describes the always changing web of social re-
lationships and also includes the impact of external circumstances, it fits the 
use of this particular research: when mentioning ‘society’, we ask about the 
participants’ perceptions of Ethiopian culture within the scope of their individ-
ual perceptual social field and environment. It is not our focus to get an objec-
tive general description of Ethiopian civilization but rather a deeper under-
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standing of cultural, social interconnection between Ethiopians and their sub-
jective reality of themselves as a whole. 
 
1.9. ETHICAL CONSIDERATIONS 
Due to the research process one needs to be continually aware of ethical is-
sues and dilemmas that may arise during the research study. It is the re-
searcher’s duty to make sure the participants’ rights are not compromised in 
any way during the process. It will be reflected under which circumstances the 
data was collected, how participants were treated during the research and 
how both their anonymity and safety were assured. Information manipulation 
needs to be prevented at all times, as well as deliberate prejudgments, falsifi-
cations, plagiarism and twisting of the facts.  
It is important to have in mind that the ethics of social research are about ‘[…] 
creating a mutually respectful, win–win relationship in which participants are 
pleased to respond candidly, valid results are obtained, and the community 
considers the conclusions constructive’ (McCauley 2003:95). We need to 
keep in mind at all times that it is adequate for the researcher to be excited 
and enthusiastic about the research but must never forget that the partici-
pants’ ‘rights and dignity must be respected at all times’ (Salkind 2009:79). 
Especially when collecting data from people, it is crucial to respect their rights, 
values and dignity. The collected data is given to the researcher on grounds 
of trust and discretion, and ‘[…] it is vital that the participant's feelings, inter-
ests and rights are protected at all times’ (Mouton 2001:243). 
The most basic rights of the participants include the following:  
1) The right to privacy means any participant may refuse to answer a 
question at any time.  
2) The right to anonymity and confidentiality gives the participant total 
freedom to speak openly without any risk of consequences, which 
means in no way may his/her answers or any other hint in the paper 
give clues about his/her individual personality.  
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3) The right to voluntary participation and the right to withdraw give 
the participant freedom to end his/her participation in the study at any 
time without further explanation or consequences.  
4) Furthermore the participant does have right to informed consent, 
which means he/she has access to all information concerning his/her 
role within the study and has power over agreement.  
5) Also there is the right not to be harmed, which means the participant 
is in no way in any danger because of his/her participation in the study. 
Since the original inspiration to do a study about creativity and its potential 
impact on human development did come from social workers all over Ethiopia 
itself, it was my hope that it would be possible to find participants with a gen-
eral interest in this study and its objectives.  
 
1.10. CHAPTER LAYOUT 
The rough Chapter layout can picture how the work developed in the Chap-
ters of my study. The design is based on the current UNISA model.  
 
 
CHAPTER 1: INTRODUCTION  
After pointing out the background to the research problem, the actual re-
search question and its objectives are presented. In addition, the limitations of 
the study and a brief overview of the research methodology are introduced, 
followed by a definition of key concepts, ethical considerations and first Chap-
ter layout. 
 
CHAPTER 2: BACKGROUND AND CONTEXT OF THE RESEARCH PROB-
LEM  
After giving an overview of the historical and political development in Ethiopia, 
its’ current social and economic situation including poverty in Ethiopia are fo-
cused on. Following this, the way Ethiopia handles human development and 
concepts of creativity are presented. 
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CHAPTER 3: LITERATURE REVIEW AND THEORETICAL FRAMEWORK  
The theoretical concepts of multidimensionality of poverty, human develop-
ment, creativity and several key concepts important for this particular study 
are presented and discussed.  
 
CHAPTER 4:  METHODOLOGY AND RESEARCH DESIGN 
In this Chapter, the general research design, methodology and field of prac-
tice are presented, as well as an overview of the empirical data collection, 
data analysis and ethical considerations.  
 
CHAPTER 5: PERFORMANCE AND RESULTS OF DATA ANALYSIS 
This Chapter gives a comprehensive research report with all the significant 
findings that were identified during the several steps of analysis process.  
 
CHAPTER 6: RESEARCH RESULTS – PRESENTATION AND CONCLU-
SION  
A Summary highlights and comprehends the significant results and evaluates 
the findings in relation to the literature review as well as the initial research 
question. 
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CHAPTER 2: BACKGROUND AND CONTEXT OF THE RE-
SEARCH PROBLEM 
2.1. INTRODUCTION 
This study deals with  the question of development and creativity within the 
context of Ethiopia, which is why it is necessary to get an impression of the 
country itself, with its context and culture, before investigating the content of 
the research question in the further process of this study. Only information of 
immediate interest to the research question has been assembled, since a de-
tailed introduction about Ethiopia with its economy, ethnics, religion, culture, 
et cetera, would go beyond the scope of this research.  
 
First, a brief outline of Ethiopia’s historical and political development will be 
given, followed by a description of Ethiopia’s current social and economic sit-
uation based on the latest estimations. From there, we will have a closer look 
at the current poverty situation in Ethiopia, putting focus on child develop-
ment. With that same focus, we will proceed to contemporary Human Devel-
opment approaches and achievements in Ethiopia, concentrating on its chal-
lenges especially concerning child development.  
 
Thereafter the Ethiopian NGO ‘Child Development Training and Research 
Center’ is introduced as it serves as background leading to the initial research 
question of this study. Since it is the major focus of the further research, the 
aspect of creativity within Ethiopian society will be outlined, before focusing on 
the impact of culture (Ethiopian culture in particular) on creativity. We will 
close by having a look at ‘The Global Creativity Index’ (GCI) in order place the 
current understanding of creativity in a global perspective and to rank Ethiopia 
in relation to other nations worldwide.  
 
2.2. HISTORICAL AND POLITICAL DEVELOPMENT IN ETHIOPIA 
Ethiopia is seen as one of the oldest countries in the world. Four million years 
old skeletons, believed to be the oldest remains of human ancestors, have 
been found in Ethiopia (Marcus 1994:1). Legends claim that King Menelik, the 
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founder of the Ethiopian Empire, was the descendant of King Solomon of the 
Bible. During 4th century, Ethiopia was introduced to Christianity and during 
the 7th century to Islam. Both religions have strongly influenced cultural life 
until today.  
 
In the 1500s, the Portuguese strengthened their control over the Indian Ocean 
and tried to convert Ethiopia to Roman Catholicism. A century of religious 
conflict followed, that contributed to Ethiopian hostility towards foreign Chris-
tians and Europeans, which continued until the 20th century and ‘was a factor 
in Ethiopia's isolation until the middle of the 19th century’ (Ethiopian Govern-
ment Portal 2016:1). After Emperor Menelik II (1844-1913) fought off Europe-
an powers, Ethiopia defeated Italy at the end of the 19th century, presenting 
the first victory of an African nation over a colonial power. In 1974 Emperor 
Haile Selassie (1892-1975) was ‘deposed and a provisional council of soldiers 
(the Derg, meaning committee) seized power and installed a government that 
was socialist in name and military in style’ (Ethiopian Government Portal 
2016:1). The following years of ‘the Derg’ were controlled by a totalitarian 
government and massive militarization, mostly financed and supplied by the 
Soviet Union and assisted by Cuba. ‘The brutality of the regime over a period 
of 17 years - aided by droughts and famine - hastened the Derg's collapse’, 
(Ethiopian Government Portal 2016:1). In this regard, the major famine of 
1984 caused sensation around the world, not only because of the immense 
dimension of deaths all over Ethiopia, but also because of the Ethiopian re-
gime’s lack of acknowledgement of the famine, which held back international 
relief mobilization for several months (Marcus 1994:205). In 1991, the Transi-
tional Government of Ethiopia (TGE) was built-up by the Ethiopian Peoples' 
Revolutionary Democratic Front (EPRDF) and other political parties in the 
country to assemble a Council of Representatives and transitional constitu-
tion. The constitution of the Federal Democratic Republic of Ethiopia, a multi-
party democracy, was adopted in 1994, and elections for the first parliament 
were held in 1995 (Ethiopian Government Portal 2016:1). 
 
It is claimed that ‘historically, Ethiopia and its neighbors have lived together 
fruitfully when ideological or ethnic concerns have been muted.’ However, as 
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soon as religion, politics or economic influences became controlling and un-
balancing, the whole area collapsed in turmoil (Marcus 1994:220). After the 
Second World War, many of the newly independent states condemned capi-
talism as an exploitative, dependency-generating system (Getu 2015:19). 
Capitalism was claimed to be the root cause of the Third World’s underdevel-
opment, because ever since the Third World Countries were integrated into 
the world capitalist system, they were exploited, destabilized and brought to 
continual poverty and dependency. The resolution of the Third World’s under-
development could therefore occur only through ‘the total destruction and re-
placement of capitalism by socialism’ (Getu 2015:24-25).  
 
However, socialism was seen as the only development approach that could 
not only transform and modernize Africa but pursue authentic general welfare. 
Unfortunately, the type of socialism chosen by the ruling parties of the petty 
bourgeoisie was dictated by their own interests which neither served as solu-
tion to social conflicts nor was it accomplished by the working class (Getu 
2015:19-20), therefore leaving Ethiopia in a dependency-generating system of 
destabilization and continual poverty. One aspect that immensely contradicted 
development work and policy implementation in Ethiopia was the division of 
the administrative personnel among different political groupings from top level 
(ministerial) to bottom (field), which showed in a greater loyalty to one’s politi-
cal party rather than to the nation. Consequently, numerous associates were 
preoccupied by political struggles rather than the development work itself: ‘Po-
litical differences and conflicts were often mixed up in their professional du-
ties. Work done by different facilitator organizations and by facilitator people 
within each organization became poorly integrated and coordinated’ (Getu 
2015:121).  
 
In addition, various facilitators were neither ideologically nor theoretically 
equipped to handle socialist programs since they were only used to serve un-
der the oppressive command of Emperor Haile Selassie. Being forced to learn 
predetermined methods consequently reduced their participation and there-
fore the rate of policy implementation (Getu 2015:122). The use or improve-
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ment of one’s own knowledge and skills were therefore seemingly discour-
aged. 
 
Referring to the particular context of this study, the following notion connect-
ing political with social affairs becomes significant: After World War II, the 
state was easily identified with the Semitic-speaking, Christian population, 
specifically dominated by the Amhara culture which cost a great part of the 
country some kind of personal culture-loss:  
 
‘For the non-Christian, non-northerner, the cost was assimilation into an alien culture. 
As Ethiopia became ethnically conscious in the seventies and eighties, its nationali-
ties came to regard acculturation as surrender to a ruling minority.’ (Marcus 
1994:219)  
 
It is criticized that Ethiopia neglected to create an official culture reflecting the 
nation's diversity: partly, the rise of the opposition can be seen as a ‘response 
to the Derg's denial of provincial and cultural autonomy’ (Marcus 1994:219). It 
is stated that Ethiopia’s people did not feel that their cultures and languages 
were maintained by the government in order to thrive as a whole community: 
‘Cultural and political autonomy must be respected as a matter of right. Oth-
erwise, the state will split apart as the minorities compete for power’ (Marcus 
1994:219). The phenomenon of a ‘marred’ cultural identity that lines up with 
these statements, will be explained later on3.  In addition, the predetermina-
tion of the above-mentioned political concepts must have created a lack of 
true ownership among Ethiopian society. As a possible consequence, the ma-
jority of Ethiopian citizens might stay quite passive, with a lack of understand-
ing in political affairs concerning their rights and choices. As mentioned 
above, political disparities and conflicts are interconnected with professional 
responsibilities; therefore political preoccupation hinders various development 
leaders to fully engage in their development work. Consequently, this leads to 
an intermixture of development work and political ambitions, often resulting in 
corruption and misguidance. Such lack of political ownership does not en-
courage people to thrive and develop by themselves; instead they simply fol-
low and react on political superiority. 
                                                          
3
 See Chapter 3.2: Multidimensionality of Poverty 
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2.3. ETHIOPIA’S CURRENT SOCIAL AND ECONOMIC SITUATION   
Ethiopia is located in East Africa in the sub-region recognized as the Horn of 
Africa, bordering Sudan, South Sudan, Eritrea, Djibouti, Somalia and Kenya 
(UNDP 2014:1). Ethiopia represents the seventh largest country in Africa and 
is, because of its ancient history, seen as its oldest state (Matthies 1997:69). 
The population is approx. 99,5 million people (July 2015 est.; Central Intelli-
gence Agency 2015:1). Ethiopia is a multiethnic state. Speech, culture and 
way of life differ depending on physiographic or religious conditions (Hilde-
mann & Fitzenreiter 2013:425). This fact must be kept in mind during the fur-
ther process of the study, since the particular perceptions of different Ethiopi-
an ethnics may differ in answering the research question. 
 
Ethiopia’s population is composed of different ethnic, religious and language 
backgrounds and more than 80 ethnic groups. The three most frequently spo-
ken languages are Amharinja (official national language), Orominja and Ti-
grinja, and about 80 more tribal languages and more than 200 dialects can be 
found within the country (Hildemann & Fitzenreiter 2013:443).  
 
The religions range from Ethiopian Orthodox 43.5%, Muslim 33.9%, and 
Protestant 18.5%, to Traditional 2.7%, Catholic 0.7%, and Other 0.6% (2007 
est.; Central Intelligence Agency 2015:1). These facts must be considered in 
the further process of the study, since the particular perceptions of different 
Ethiopian ethnic groups may drastically differ in answering the research ques-
tion. 
 
The age-structure reveals minors under 15 years as 43.94% (median age 
17,6 years) and a high total dependency ratio (number of people who are not 
in the labor force (dependent part) divided by the population in the working 
age (productive part)) of 83,5% (Central Intelligence Agency 2015:1). This 
reveals a nation whose majority is very young. Therefore, children and ado-
lescents play an important role in shaping the future of Ethiopia. The growth of 
population is estimated at 2,6% each year, which means in about 27 years the 
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population will be doubled (Hooge 2014:71). In addition, children are seen 
culturally as a blessing and to ensure old-age provision, which is why tradi-
tionally a large number of children is desired. These facts make the focus on 
the young generation of Ethiopia even more worthwhile. For this study, it also 
means that special attention needs to be focused on Ethiopian child and youth 
development.  
 
When further examining the impact of creativity on Ethiopian society, espe-
cially on the young generation, the given focus on education is of great im-
portance. The expenditure on education as percentage of total government 
expenditure in Ethiopia has been about 27,02% (last est. 2013), almost dou-
ble than a decade before (UNESCO 2016:1). 
 
The youth literacy rate (population 14-25, both sexes) is 54,89% (Central In-
telligence Agency 2015:1; latest est. 2007). In comparison, the average litera-
cy rate of sub-Saharan Africa in the same year added up to 62% (UNESCO 
2010:2). This low level of education and the fact that manual labor is not well-
respected in Ethiopian society, add to a repression of economic improvement 
(Hildemann & Fitzenreiter 2013:393). The unemployment rate among Ethiopi-
an youth goes up to a total of 24.9% (Central Intelligence Agency 2015:1). 
The fact that even well-educated young Ethiopians hardly find work seems to 
add to general discouragement and the feeling of helplessness.  
 
Regarding Ethiopia’s economy, 80% of the population lives on agriculture, 
most of them on simplest level. The focus is mainly on subsistence instead of 
production for export. Therefore, hardly any profits are generated which could 
be used to confront times of need. Instead, Ethiopia is constantly highly de-
pendent on foreign aid, especially in times of droughts or floods. Up until now, 
Ethiopia has not been able to leave its state of economical ‘vulnerability to 
natural disasters and climate change’ (UNDP 2013:1). The agricultural sector 
still suffers from frequent droughts and poor cultivation practices, and strug-
gles to overcome them (Hildemann & Fitzenreiter2013:392). The development 
of economy is also blocked by the separation of the widespread traditional 
and the narrow modern sector (Hildemann & Fitzenreiter 2013:393). Although 
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Ethiopia is a nation with massive livestock (approx. 26 million), their commer-
cial worth is rather small, since livestock is seen mainly as measure of pres-
tige and safety net rather than economic asset. Although the nation faces the 
above-mentioned challenges, the country has succeeded in reducing poverty 
during the past decade, including expanded access to basic services. Above 
all, the MDG 4 (reducing the child mortality rate by 50%) was reached two 
years ahead of schedule (UNICEF 2013:1). 
 
To a large extent, Ethiopia’s industry is under government command and en-
gages only a small part of the working population (Hildemann & Fitzenreiter 
2013:395). Yet, ‘[…] the government is pushing to diversify into manufactur-
ing, textiles, and energy generation.’ (Central Intelligence Agency 2015:1). 
According to the UN, Ethiopia is seen as one of the fastest developing, non-oil 
based economies worldwide. Between 2002/2003 to 2012/2013, the economy 
has revealed an annual average growth rate around 11%, which is about 
twice the extent of the sub-Saharan African average. In addition, the current 
country program draft for Ethiopia plans to accelerate social inclusion: ‘Na-
tional capacities at the policy and institutional levels must be further strength-
ened to be able to support transformational change, boost productivity and 
stimulate private sector development for pro-poor and inclusive growth’ 
(UNDP 2015:2). When it comes to the support offered by UNDP, the following 
statement becomes noteworthy due to our study:  
 
‘The emphasis will be on supporting policy and institutional capacity development at 
both national and subnational levels to bring in innovation and tested practices and to 
build knowledge, skills and systems’ (UNDP 2015:4). 
 
Furthermore, UNDP proclaims to support the role of the private sector in eco-
nomic development through promoting entrepreneurship, improving access to 
finance, and innovative financing instruments. In addition, it wants to unleash 
the growth potential of micro, small and medium enterprises with a strong fo-
cus on women and youth. With this development program for Ethiopia in the 
time-span of 2016-2020, UNDP reveals a clear agenda to support innovation 
and entrepreneurship, with a focus on skills development for youth (UNDP 
2015:5). This is in direct line with our current research that may open some 
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opportunities in the future when it comes to practically implanting creativity 
effort in Ethiopian society structures. 
 
2.4. POVERTY IN ETHIOPIA 
2.4.1. General Poverty Situation 
Although the GDP growth seems to grow continuously, per capita income is 
among the lowest in the world. The population below the poverty line is cur-
rently estimated around 39% (Central Intelligence Agency 2015:1; last est. 
2012); therefore the ongoing effort to reduce poverty in Ethiopia is definitely 
an issue. In a current ‘draft country programme document for Ethiopia (2016-
2020)’ recently published by the UNDP, it is stated that ‘despite this com-
mendable growth, poverty and deprivation remain overarching development 
challenges to be addressed in the next medium-term development strategy -
the second Growth and Transformation Plan, 2016-2020 (GTP II)’ (UNDP 
2015:2). 
 
An Ethiopian blog (sodere.com), written by Ethiopian citizens, provides sever-
al explanations for Ethiopia’s poverty besides the above stated reasons. They 
state that ignorance and the denial of existing poverty nurtures poverty all 
over Ethiopia. Today’s government leaders tend to not acknowledge severe 
problems in civil society, but instead claim ‘periods of prosperity and 
achievements’ just as they had previously claimed ‘periods of prosperity and 
achievements’ in the 1980s (Marcus 1994:205-206),.  In addition, a culture of 
comfortability that celebrates religious icons rather than human innovators 
fosters belief in ‘sanctified poor lifestyle’. In addition, ‘lack of institutions and 
an ignorant government’ add to the poor state that Ethiopia is in (Sodere 
2014:1). Ethiopian children, especially, have been found to be vulnerable to 
numerous challenges of poverty. Millions of children belong to poor families 
who have no access to education, health care, or other foundational provi-
sions. Others are unattended, abandoned by or separated from their parents 
for several reasons (Alemu 2010:78). According to the author, the public con-
cern given to the grave situation of children without sufficient family support or 
children living in child-headed households is not proportionate to the problem. 
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However, the author mentions a few emerging NGO projects that address the 
issue of vulnerable children with or without poor parental care in Ethiopia (Al-
emu 2010:78). Yet, the need to address the social and economic conditions of 
children living in multiple poverty deprivation is still pressing.  
Anteneh aligns with the concept of ‘marred identity’ (Myers 2011:127)4 when 
talking about poverty in Ethiopia. He states that most people associate pov-
erty with weakness and powerlessness, but this kind of vulnerability goes 
deeper and results in further consequences: it is interconnected with the con-
text of the struggle of survival and hopelessness in times of shocks and cri-
ses. The depth of hopeless poverty weakens support networks and social 
safety nets (Anteneh 2010:132). This concept of a ‘marred identity’ of poor 
people as an emerging culture of marginalization seems to be highly topical in 
Ethiopian context. A ‘subculture’ which becomes more and more used to dep-
rivation at numerous levels of life and accepts this as ‘status quo’ might not 
easily be transformed. The notion increases that such a ‘marred’ cultural iden-
tity that is used to a deprived status quo may not be a conducive precondition 
for creativity to evolve in the first place. In addition, the lack of social security 
systems results in an increasing number of vulnerable and underprivileged 
children. Consequently, numerous children are required to work to sustain 
themselves and their families. Child labor, therefore, is very widespread 
throughout Ethiopia (Kifle & Tadele 2010:97). 
Practical evidence from the field reveals that informal and practical skills de-
veloped during childhood can play a role in helping children and their families 
rise from poverty. Additionally, children gain social recognition within the local 
household, from peers and community when they contribute to household in-
come. Children should therefore not be perceived as passive subjects of adult 
prejudice but rather as active role players, who can be surprisingly resistant to 
crisis situation (Anteneh 2010:133). Unfortunately by now, it becomes almost 
generally culturally accepted to see children not only as supporting but as 
main income source for the family’s livelihood. As a consequence, it seems 
crucial to first change this mindset of the child’s role within a family and recap-
                                                          
4
 See Chapter 3.2: Multidimensionality of Poverty, for further explanation of the general concept. 
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ture physical and social rights.  Subsequently one may focus on fostering their 
mind’s freedom and creativity.  
2.4.2. Family Disorganization (FADI) 
Several HD approaches point out the importance of family as root of child de-
velopment. This study focuses on fostering creativity in the development of 
children. The occurrence of ‘Family Disorganization’ in Ethiopia, therefore, 
was examined, because of its importance when conducting interviews. An 
Ethiopian author claims that Ethiopian society seems to broadly underesti-
mate its significance. He points to numerous cases of ‘family disorganization’ 
(FADI) in Addis Abeba and all over the country. Family disorganization can be 
defined as ‘the incapability of impairment of the family to fulfil its functions for 
or obligations to society’ (Boss 1993:202) and is associated with parental ca-
pacity overload or loss of the family’s crucial support systems. According to 
the author, ‘a family hit by disorganization is likely to experience reduced par-
ticipation in community affairs and this in turn negatively impacts community 
activities’ (Berhanu 2010:34). Therefore, this ‘breakdown’ of the family’s cru-
cial support systems may be one reason for ‘inadequate community functions’ 
in Ethiopia. They originate in the following possible factors contributing to 
FADI particularly in Addis Abeba: socio-historical factors like internal family 
circumstances (conflict over financial matters, challenges in child develop-
ment, clash of values, bad habits) or societal factors like lack of supportive 
environment, social deprivation or poor quality neighborhood (Berhanu 
2010:29-34). Consequently, the result of FADI can be seen at family, commu-
nity and society level. Obviously, the three are interconnected and affect each 
other (Berhanu 2010:33). According to the authors, strengthening the family, 
actively involving supportive institutions and promoting their partnership (Ber-
hanu 2010:35) is the proper reaction to family disorganization:  
‘Different sections of society (including government, civil society organizations and 
NGOs) should work together in establishing and supporting an independent family-
focused public institution that will be responsible for designing and implementing a 
family-centered policy congruent with aspirations and ideals of the urban family in 
Ethiopia’ (Berhanu 2010:36f). 
Obviously, current Ethiopian development experts see Family Disorganization 
as influential factor nurturing poverty and hindering HD in the country. Like-
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wise, they foster the above-mentioned thought5 to continuously focus on fami-
lies with HD efforts. Yet, the suggestions of the authors stay rather vague and 
hard to practically implement.  
These notions were significant for this study, since Ethiopian experts on child 
development were consulted to discuss the relation between poverty, HD and 
creativity as fostering means. It is interesting in how far they mentioned the 
importance of family as practical starting point in order to implement sustaina-
ble change. 
 
2.5. APPROACHING HUMAN DEVELOPMENT IN ETHIOPIA 
2.5.1. Human development achievements in Ethiopia 
The following presents a brief summary about current Ethiopian HD efforts by 
the Ethiopian government in cooperation with the United Nations, as well as 
NGOs.  
 
As a country, Ethiopia states that regional variations in Human Development 
performance are continuously evaluated and improved. The nation’s progress 
in human development concentrates on education, health, and general pov-
erty trends6, as described in the 2014 UNDP Development report of Ethiopia. 
The key findings of Ethiopia’s HD trends of the last decade are the following: 
Concerning education over the past 15 years, immense progress can be 
seen. School enrolment has risen, but secondary school enrolment ‘remains 
at quite low levels, especially in rural areas and among the poorest groups’. 
The country is also aware of the gender gap which starts decreasing at this 
level of education. However, ‘the main determinants of inequity and exclusion 
from education’ are declared to be found ‘[…] outside the classroom: poverty 
and food insecurity; child labor both at home and commercially; distance to 
schools (especially to secondary schools); gender disparities (in particular 
                                                          
5
 See Chapter 2.5.3.1: Discussion of HD approaches in Ethiopia: ABCD Approach. 
6
 See Chapter 2.4: Poverty in Ethiopia, for further elaboration about the current poverty situation in 
Ethiopia. 
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early marriage); and continuous access to education for children from pastor-
alist families’ are proclaimed to be the main reason (UNDP 2015:46). 
 
Concerning health, the continuing trends in access to healthcare as well as 
health gains show dramatic improvements over the last 10 years. The overall 
life expectancy (as key component of the HDI) has increased, and the Gov-
ernment claims to have made strong efforts to improve health services for 
local communities and service expansion. Yet, even though numerous health 
outcomes have improved significantly, Ethiopia still registers a high level of 
malnutrition and maternal mortality (UNDP 2014:46-47). 
 
However, the information which is officially shared by the government does 
not seem to reflect the deeper meaning of ‘human development’ with all its 
multi-dimensions7. Apart from rather abstract strategies and structures on the 
official government portal8, one can hardly find transparent information con-
cerning current or future human development efforts pursued by the Ethiopian 
government. Development plans in cooperation with the United Nations, how-
ever, are made rather clear and transparent. 
 
According to the current ‘Draft country programme document for Ethiopia’, the 
development plan for 2016-2022, the UNDP follows the establishment of three 
major pillars in Ethiopia: 1) Accelerating economic growth and poverty reduc-
tion, 2) Climate change and resilience-building and 3) Strengthening demo-
cratic governance and capacity development (UNDP 2015:4-5). Concerning 
the dimensions of HD in particular, the third pillar becomes most significant. 
The UNDP focuses on these activities in order to support Ethiopia: The ca-
pacities of national and subnational institutions are to be strengthened, by 
doing the following: 
‘(a) strengthening transparency, accountability, rule of law and justice, targeting 
women and vulnerable groups, and ensuring  adherence to international human 
rights obligations 
(b) addressing awareness, prevention and enforcement of anti-corruption measures 
(c)  consolidation of the democratic process 
(d) building national capacities to promote social cohesion and conflict prevention 
                                                          
7
 See Chapter 3.2:  The Multidimensionality of HD for further discussion 
8
 See  http://www.ethiopia.gov.et/home 
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(e) advancing local governance and decentralized service delivery, including active 
citizen engagement’ (UNDP 2015:5). 
 
Furthermore, the UNDP wants to  
‘support democratic institutions […], strengthen the capacity of the Ministry of Federal 
Affairs to implement the national strategies on conflict prevention and peacebuilding 
[…], partner with the Ministry of Civil Service to upgrade the skills and knowledge of 
civil servants to enhance the quality of public service delivery to citizens […], and 
support arrangements with international development partners as well as private sec-
tor and civil society organizations as opportunities arise’ (UNDP 2015:5-6). 
 
Apart from that, NGO efforts in Ethiopia are concentrating on contributing to 
food security, health and education, capacity building, infrastructure develop-
ment, microfinance and democratization (Ago 2008:86). However, concerning 
their effective involvement they seem to face several challenges, which are 
external as well as internal: since NGOs are often associated with the political 
oppositional party, they need to face countless negative attitudes toward 
them, which constrain effective work mechanisms. Conversely, if an NGO 
promotes pro-government policies, its work seems to mobilize much faster. 
Non-transparent processes within the bureaucratic sector complicate devel-
opment as well as the ever-changing restrictions by the government (Ago 
2008:137). Concerning internal challenges, Ethiopian NGOs must deal with 
immense capacity limitations, dependency on external donors as well as 
questionable accountability (Ago 2008:138). 
 
2.5.2. The ‘Child Development Training and Research Center’: an 
Ethiopian human development NGO 
It is important to be aware of the connection between the researcher, the re-
search question and the respective topics. Therefore, a short introduction 
about the ‘Child Development Training and Research Center’ (CDTRC) and 
their vision concerning development and transformation is needed because 
this research engages directly with what they are involved in right now. The 
CDTRC’s focus is on the young generation of Ethiopians that become sources 
of holistic transformation for Ethiopia and beyond. According to their own 
statement, they want to ‘transform and equip the hearts and minds of people 
working for and with children and influencing the powerful so that the nurture, 
development and role of children are given greater importance and emphasis 
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in the Ethiopian society and beyond’. Target groups with main focus on Ethio-
pian context are Community- and FBO-leaders, parents, teachers, church, 
media, government officials, child focused organizations, and children. 
CDTRC’s task is training on child and church related issues such as holistic 
child-development and transformation of society. The CDTRC has identified a 
‘lack of vision’ in Ethiopian society. They discuss that ‘people never learned 
how to think wildly, how to imagine, to create, to initiate change’ (CDTRC 
2015). They therefore define the lack of imagination and lack of will for inno-
vation as one major reason for society trapped in poverty and stagnation.  
CDTRC is now in the process of establishing a ‘Creativity & Excellence Cen-
ter’ where both, adults’ and children’s creativity can be promoted and in the 
long-run can serve as pilot-project for many such centers to be established all 
over the country. 
 
Since the beginning of 2015, I have been actively involved in CDTRC’s work, 
among other things to evaluate the role of creativity for human development in 
Ethiopia. The above-mentioned statements were needed to be proven right or 
wrong, which is why they led the way to the idea for the research question.  
 
2.5.3. Discussion of HD approaches in Ethiopia 
Ethiopian human development efforts and the contributions during the last 
decade have been briefly surveyed above9. However, when it comes to the 
vision and mission statement of CDTRC, some divergence between their 
agenda and the presented achievements of HD efforts can be observed: 
While the above presented measures of achievements and efforts that con-
centrate rather on the ‘outside form’ of the well-being of the child, CDTRC fo-
cuses on the ‘inner form’. Therefore, the following concepts and aspects seem 
most significant and need to be further discussed and critically questioned. 
Since this study wants to evaluate the perception of Ethiopians on creativity 
as a capability or asset for HD, the ‘Asset-Based Community Development 
                                                          
9
 See Chapter 1: Where the overall concept of human development has been briefly pointed out. 
  See Chapter 3: Where the overall concept of human development is comprehensively explained. 
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Approach’ as well as the concept of participation are critically discussed in 
relation to Ethiopian context.  
2.5.3.1. ABCD Approach 
Very similar to the Capability Approach10 (Nussbaum 2011:32) the ‘Asset-
Based Community Development (ABCD) approach’ can serve as part of a 
valid framework for this study. According to De Beer & Swanepoel, this ap-
proach developed as a ‘criticism of the problem-oriented conventional Com-
munity Development approach’ (De Beer & Swanepoel 2013:21), which used 
to focus mainly on the needs and weaknesses of communities. Complemen-
tary, the ABCD approach starts from building on the communities’ strengths 
and assets. Both sociologically and psychologically, this is seen as a rather 
positive approach to follow (De Beer &Swanepoel 2013:21). 
However, critically speaking, when it comes to the context of Ethiopia, the 
ABCD approach seems to stay rather theoretical and hard to be implemented 
practically. Although the nation claims to have achieved immense improve-
ments in the HD sector, the aspect of actively ‘building on the communities’ 
strengths and assets’ or ‘actively involving communities in decision making’ 
does not seem to be among its primary objectives. Rather, on first sight, the 
general development approach of Ethiopia still seems to be a top-down ‘prob-
lem-oriented conventional community development approach’. In addition, it is 
stated by an Ethiopian author, that the ABCD approach theoretically neglects 
the importance of families, one dimension that is fundamentally important to 
(Ethiopian) community development. He emphasizes to perceive families ‘[…] 
as producers rather than merely as consumers and clients’ (Kordesh 2010:14) 
and refers to Ethiopia as visible example. According to him, the asset-based 
community development and sustainable community development must be 
combined with a comprehensive family-based community development in or-
der to provide analytical frameworks, visions, and methods that can help ad-
dress the country’s needs effectively (Kordesh 2010:14). Family is seen as 
representative of people and institutions that stand for the local communities. 
To his mind, it is not enough to focus on child-well-being by itself. In fact, 
                                                          
10
 See Chapter 3.3.2:  Capability- and Asset-approach  
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many people in places where community development is experienced are de-
liberately and particularly family-oriented. Therefore, identifying and fostering 
peoples’ assets accurately involves a direct link to families, since they are ‘vi-
tally important, intimate seedbeds for child development’ (Kordesh 2010:8). 
Since they play an extraordinary role in the Ethiopian community, they need a 
deliberate approach: a family-based approach to community development. 
Family-based community development makes the creation and nourishment 
of productive family roles a primary concern of the process. (Kordesh 2010:8). 
Since this addition to the ABCD approach is inspired by Ethiopian examples, it 
is interesting to see how far the interview partners of this study endorse this 
notion by their statements. In general, it seems crucial to focus not only on 
individual child development but rather to involve the whole family.  
One can critically add to this notion that the above measures of Ethiopian HD 
indeed focus on education (school enrolment) as well as health (nutrition, sur-
vival) improvements, but seem to omit what should basically constitute HD: 
the quality of life (in this case: of children) with all its multi-dimensions of so-
cial, emotional, ‘creational’, but also political (and many more) aspects of life. 
To this account, the UNDP tries to support the nation in many ways in order to 
strengthen transparency, accountability, awareness, democratic processes, 
national capacities, social cohesion, decentralization and active citizen en-
gagement (UNDP 2015:5), which really shows the attempt to foster the many 
different aspects of human development as defined by the UN.  
 
2.5.3.2. Participation and Cooperation in Ethiopia 
Concerning the current prospects of civil society participation as well as coop-
eration between institutions, NGOs and local communities, the following as-
pects need to be discussed critically:  
Human Development needs to be measured in order to be evaluated and to 
be improved in future. To do this accurately as well as effectively, the flow of 
information about people and collection of data, and indicators are crucial. In 
this regard, Ethiopia’s management of information is heavily criticized by its 
own citizens: according to them, the way data are generated, analyzed and 
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scattered is inadequate. In addition, the gathered information lacks consisten-
cy and common standard and is therefore often poor in quality and can barely 
be used to track changes or indicators of any given problem. Moreover, child-
focused interventions are poorly synchronized in Ethiopia and lack coordina-
tion to effectively complement one another:   
‘There is a severe lack of coordination between intervention programs undertaken by 
different organizations. This resulted in little integration and coordination of data 
gathered form different sources. There is also a sense of competition and duplication 
of efforts among different child-focused organizations and agencies’ (Kifle & Tadele 
2010:106).  
Obviously, the improvement of communication between child-development 
focused organizations within Ethiopia is an issue for the future. It is important 
to keep in mind that Ethiopian citizens involved in child development research 
and data collection criticize this issue. People involved in further efforts on 
child development and collaboration with other organizations, should follow up 
accordingly.  
The evolution of the present political setting has its own impact on participa-
tion within Ethiopia’s society: in pre-revolutionary Ethiopian politics, the em-
peror ruled absolutely, even though power was officially shared with parlia-
ment, a system of government or aristocracy. The maintenance of such an 
absolute political system was made possible through massive funding from 
Western countries and support through the Orthodox Church, which ideologi-
cally maintained this traditional feudal attitude. Both support mechanisms 
were severe obstacles that intensified the challenge of developing decentral-
ized decision-making and freedom of thought and organization. Finally, to-
gether with the overthrow of the emperor and the steady abolition of the prop-
erty-owning aristocracy, the long-lived monarchical statute was eliminated 
(Getu 2015:106-107).  
Current tangible factors contributing to the inefficiency of the Ethiopian bu-
reaucracy or facilitating organizations (Getu 2015:118) are the following: 1) 
lack of authority, 2) work overload, 3) misplaced responsibility, 4) deficient 
career advancement, and 5) lack of adequate training. These factors within 
the hierarchy of work mechanisms hinder the overall participation of citizens in 
policy-making (Getu 2015:118-120). The author states that without exception, 
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the above general bureaucratic problems have been faced in both pre- and 
post-revolutionary Ethiopia. These problems were additionally intensified dur-
ing the post-revolutionary time by endogenous factors underlying the socialist 
policy and practices of the ruling council, called ‘the Derg’. These practices 
were destructive to facilitation of any participation or transformational pro-
cesses (Getu 2015:120). When it comes to the participation of children in par-
ticular, their actual rights and access are very limited, although they have the 
official right to air their views in all matters concerning their interests (See Art. 
12 of the CRC: Committee on the Rights of a Child). An Ethiopian author criti-
cizes that children have not participated in any issue that matters to them, i.e. 
at the numerous forums concerning Ethiopia’s five-year development plan 
designed to bring an end to poverty: ‘Children did not participate […] 
PASDEP, Ethiopia’s development guiding strategic framework. […] extraordi-
nary nationwide consultation was held from June 2005 to August 2006 on 
PASDEP at almost all tiers of government including civil society and private 
sector’. There’d been, however, no room for direct participation of children 
(Alemu 2010:90).  Obviously, the principle like ‘the inclusion of children and 
youth in decision making’ is a theoretical core point of current global HD poli-
cies, but not yet practically perceived as important among the decision-
makers of a nation like Ethiopia:  
‘This principle conflicts with traditional values in cultures where children are expected to 
be seen but not heard and where obedience is considered children’s highest virtue. 
Therefore, educating adults to understand the benefits of young people’s engagement is 
a critical part of participatory processes’ (Chawla 2002:17).  
Especially this last notion will be further discussed in this study.  
 
2.6. CREATIVITY IN ETHIOPIA 
At first view, the most obvious forms of creativity can be found generally in 
domains like art, literature, music, handicraft or architecture. As one takes a 
closer look though, creativity unfolds itself in any kind of new thinking, sci-
ence, research, trade and other endeavours. Further illustration of the diverse 
aspects of creativity, especially referring to its general and cultural perception 
as well as its outcome, can be found in Chapter 3. 
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‘Ethiopian creativity’ is always deeply rooted in the respective ethnic groups. 
In history, most kinds of architecture, art, handicraft, literature and music un-
folded primarily around the domiciles of emperors or the locations of ecclesi-
astical authorities (Matthies 1997:72). 
Looking at creativity in Ethiopia’s culture today, we can still find most skill 
crafts and trades in carving, braiding and pottery and also in tailoring, embroi-
dery, weaving and the diverse art of silversmiths. These seem to be the only 
ones that can be found in existing literature concerning a connection between 
Ethiopia’s culture and a first interpretation of ‘creativity’ in context of this 
study. Most of these handicrafts go back to traditional or domestic motivation 
(Hildemann & Fitzenreiter 2013:439). Spiritual art, for example, dance and 
music or the production of religious artifacts is common throughout Ethiopia’s 
society (Hildemann & Fitzenreiter 2013:440). The Ethiopian Orthodox church 
served as supportive source of culture and education (Matthies1997:73). Until 
the end of 19th century, most creational achievements in fine arts, architec-
ture, music or handicraft were dedicated to sacral purposes (Matthies 
1997:74f). Creative commons like arts, music and storytelling form a rich cul-
tural heritage with focus on their traditions but do not focus on improving the 
present through innovation (Matthies1997:76). Therefore, to consult Ethiopian 
citizens about their own definition of ‘creativity’ and its potential innovative 
impact on society could make room for discussion on innovate ideas and how 
it would be possible to foster human development in Ethiopia. 
 
2.6.1. The impact of culture on creativity 
On account of this particular study, it is crucial to keep in mind the impact of 
any specific culture on creativity. Several contemporary researchers claim that 
creative actions reflect someone’s cultural identity. Among numerous cross-
cultural artists, Marshall examined the fact that cultural heritage can be pre-
served and reflected through creativity, and that ‘knowledge of cultural sym-
bols, language, and ideals may instinctively transform during art making pro-
cesses into personal expressions of identity’. Creativity seems to be a crucial 
dynamic of someone’s identity but it is also inseparable from someone’s eth-
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nicity and world-view. Creativity uses ‘a personal cultural language’ (Marshall 
2007:7) and those cultural symbols as well as language and ideals transform 
into underlying principles within aesthetic statements. Therefore one could 
conclude that the act of ‘creating and inventing spontaneous authentic ex-
pressions’ (Marshall 2007:6) is always built on the foundation of someone’s 
cultural background experiences. 
For the sake of the limited scope of this research, the numerous shared cul-
tural values of Ethiopia’s various ethnicities will be embraced by referring to 
an overall ‘Ethiopian culture’. Overall shared values like the importance of 
community life, social networks, hierarchical family structure, strong sense of 
tradition and national pride form some kind of ‘Ethiopian picture’ that we will 
refer to in the further process of this study. Of course, it should still be kept in 
mind that cultural or ethnic differences within Ethiopia can result respectively 
in different creativity dimensions. 
In order to find ‘a better understanding of the effective and concrete contribu-
tion of culture to creativity’ (KEA 2009:21), a concept of ‘culture-based creativ-
ity’ was constructed: by a study prepared for the European Commission (Di-
rectorate-General for Education and Culture), ‘The spontaneous, intuitive, 
singular and human nature of cultural creation enriches society’ (KEA 2009:3).  
This means that any creative production is inseparably linked to the respec-
tive culture it originates from. The study encourages considering culture as 
essential knowledge to perform any creative action: Culture is seen as a re-
source to promote imagination. Culture contains traditional artistic activities, 
for example, performing arts, visual arts, cultural heritage and literature, as 
well as cultural industries, such as printed works, multimedia, press, cinema, 
audiovisual productions, craft, design and cultural tourism (KEA 2009:21). 
Culture can be seen, therefore, as one of the main origins of creativity.  
A research that investigated cultural identity through art making on a cross-
cultural basis claims that creative processes and imagination are strongly in-
terconnected with cultural identity (Marshall 2007:1). According to Marshall, 
the use of creative processes allows people to open up, to enlarge the way 
they perceive the world, to clarify their multiple cultural perspectives and to 
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expand and elaborate upon their cultural identity (Marshall 2007:2). Therefore, 
imagination can be seen as a key connection between the creative person, 
within his/her relations, and his/her history of traditions, arts, values and be-
liefs (Marshall 2007:2). This notion can be underscored by several other au-
thors: defining imagination, it is stated that it ‘summons up visions of better 
state of things, an illumination of the deficiencies in existing situations, a con-
nection to the education of feeling, and a part of intelligence’ (Greene 
2000:272). The mention of ‘illuminating existing situations’ underlines the fact 
that existing culture is a major influence on the process of imagination and 
creative action. Creativity can therefore help to elaborate cultural identities by 
visualizing cultural meaning (Marshall 2007:8). 
Three main sources can be differentiated: territories, society and individual 
creative forces (KEA 2009:30). Referring to our particular study, it would 
mean that Ethiopia could in fact gain supplemental creative capacity from Af-
rica’s cultural diversity; moreover, Ethiopia as a multiethnic state could gain 
additional creative capacity from the multitude of its own ethnics. Hence, Ethi-
opian society would take part in providing an environment either conducive or 
unfavorable to creativity through regulation, openness, human capital and in-
vestments amongst others. The respective ‘creative forces’ in Ethiopia could 
be represented by creative individuals, professionals, companies and institu-
tions as well as social networks. This would align with numerous researches 
during the last decades that conclude ‘that the development of creative 
tendencies in children is a reciprocal process involving interactions between 
an individual, the environment, society, and biological potentiality’ (Hondzel & 
Gulliksen 2015:7). 
However, it is also stated that ‘culture cannot always be associated with crea-
tivity’ (KEA 2009:25) because culture focusses mostly on accepted conven-
tions such as heritage and traditions. It is noteworthy that cultural values may 
also feed intolerance and extremism which hinder creativity’ (KEA 2009). 
When taking a look at Ethiopia’s very strong connection to its traditions and 
beliefs, this might in fact be a true statement for consideration in our case. 
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The importance of culture is seen as crucial since it defines the identity of a 
group or a civilization. Furthermore, ‘the interaction between cultures and 
identities is an important element generating creativity’ (KEA 2009:21). Hon-
dzel & Gulliksen underline this notion by stating that  
‘Creative ideas and actions are generated in reference to the needs and the press of 
the surrounding environment in a way that is encouraged, valued, and supported by 
the community in which a creator lives. Starting in childhood, our cognitions, expecta-
tions, and neural patterns are shaped by the social contexts in which we are raised.’ 
(Hondzel & Gulliksen 2015:7) 
This underlines the importance of involving Ethiopian citizens from different 
ethnic backgrounds within Ethiopia, and allowing them to reflect on their cul-
tural perception of their creative identity. Their different perceptions may gen-
erate new ideas concerning the main focus of this study.  
Culture-based creativity not only represents the individual imagination but also 
expresses territorial, social, spiritual, and philosophical values which make the 
generated outcome culturally, economically and socially meaningful (KEA 
2009:33). In order to develop culture-based creativity, according to the au-
thors, it requires personal abilities (for example, imagination), technical skills 
and an encouraging social environment that enhances creativity and citizens’ 
cultural participation (KEA 2009:31-32). Yet, culture-based creativity is not 
automatically ‘useful’ in the economic sense of ‘utility’ or ‘efficiency’. In fact the 
outcomes rarely result in patenting, which is part of the reason culture-based 
creativity is hard to measure. More likely, culture-based creativity may be, for 
example, spontaneous and express values and human spirit, new tradition, 
skill and talent (KEA 2009:34). Moreover, cultural identity can be proclaimed 
as well as reinforced by releasing ‘what is inside by giving it a physical form 
and then putting it out into the world’ (Marshall 2007:7). Those ‘spontaneous’ 
acts of creativity are indeed rather intangible and hard to measure. Therefore 
it is advisable to use a qualitative research approach in order to get valid in-
formation from Ethiopian citizens about creativity outcome within their society.  
The study encourages the reader to comprehend creativity as ‘a process con-
tinuously shaped and stimulated (or constrained) by human, social, cultural 
and institutional factors’ (KEA 2009:9). Several different scientific approaches 
attempt to define creativity and influence our perception of creativity, like Biol-
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ogy/Genetics, Cognitive Psychology, Management Processes, Psycho-
Analysis, Context and Personality (KEA 2009:24). Concerning this particular 
study, the focus will be drawn mostly to the elements of ‘Personality’ of the 
individual Ethiopian participant and their Ethiopian ‘Context’. Regarding ‘Per-
sonality’, the participants’ individual intelligence, motivation, divergent thinking 
and cultural capital play an important role. The element of ‘Context’ focuses 
on the given policies, education and knowledge, cultural/social/working envi-
ronment and geography/location of the participant (KEA 2009:24). The im-
portance of context is underlined by Hondzel & Gulliksen when stating that all 
kinds of social environments and social relationships (for example. home, 
schools, cultural community groups, religious institutions) provide people ‘with 
a context and a place from which we can cognitively construct and learn to 
understand the world in which we live’ (Hondzel & Gulliksen 2015:7). 
Overall, the importance of social environment to creativity is made very clear. 
The authors state that creativity arises from a mixture of individual ability and 
the social context of the environment. Therefore ’it is important to stress the 
importance of contexts, place and social conventions’ (KEA 2009:23). This is 
strongly endorsed by Holm-Hadulla, who, in addition, points out that modern 
concepts of creativity are always influenced by mythical and religious ’acts of 
creation’ of past cultures (Holm-Hadulla 2005:16). This once again emphasiz-
es the importance of considering the particular Ethiopian environment while 
doing research, for it not only significantly influences the individual perception 
of the participants, but also shapes the impact of any future effort to strength-
en creativity within the society. Overall, the significance of socio-cultural con-
text is emphasized. It is crucial to understand creativity on cultural, individual 
and social level.  
However, since it seems that creativity is not generally perceived as majorly 
influenced by, connected to and ‘centered in’ the respective cultures of indi-
viduals and societies, Marshall practically suggests that people (especially 
students in educational institutes) need to be given a chance to reflect critical-
ly on their creativity with regards to their paradigm models, assumptions, bi-
ases, and perspectives. (Marshall 2007:10). Creativity is seen as a cultural 
concept that is always influenced by the respective culture of both the re-
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searcher and participant, as it may reflect the view of western scientists (for 
example product-oriented, originality-based, aimed at solving problems, em-
phasizing individualism, work ethic with belief in progress) or eastern philoso-
phies (with emotional/personal elements or revelation of the true nature of the 
self/ an object/ an event) (KEA 2009:22). Therefore, it should be considered at 
all time that Ethiopian participants will always reflect on creativity on the 
grounds of their particular cultural, individual and social level which may differ, 
sometimes extremely, from the researchers’ (in this case western) view. ‘Cre-
ativity is a human capacity that comes into play in a variety of contexts, nota-
bly the production of culture’ (KEA 2009:22). This once again reflects the sub-
jectivity of the whole topic; the importance of consciously perceiving creativity 
based on the notion of individual and cultural bias. 
 
2.6.2. ‘The Global Creativity Index’ (GCI) 
It is important to place the current understanding of creativity in a global per-
spective, in order to avoid a narrow focus on Ethiopia alone. In addition, it 
gives a broad picture on how Ethiopia ranks in relation to other countries. A 
broad-based study for advanced economic growth and sustainable prosperity 
measures, rates and ranks 139 nations worldwide by assessing their creative 
performance and long-run economic potential. This is done based on talent, 
technology, and tolerance concerning the nation’s respective economic de-
velopment (Florida, Mellander & King 2015:6). The data in this report covers 
139 nations for the period of 2010 to 2014 (Florida et al. 2015:36). According 
to the authors,  
‘Global creativity, as measured by the GCI (Global Creativity Index), is closely con-
nected to the economic development, competitiveness, and prosperity of nations. 
Countries that score high on the GCI have higher levels of productivity (measured as 
economic output per person), competitiveness, entrepreneurship, and overall human 
development. Creativity is also closely connected to urbanization, with more urban-
ized nations scoring higher on the GCI’ (Florida et al. 2015:7).  
However, the Global Creativity Index combines three major aspects that influ-
ence creativity, such as talent, technology and tolerance, by putting them into 
a single index (Florida et al. 2015:21). Of course, this study must be critically 
discussed. Creativity is perceived solely from the above-mentioned ‘Western 
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view’ that puts focus on product-orientation, originality, solving problems, em-
phasizing individualism and most of all a strong and effective work ethic with 
belief in economic progress (KEA 2009:22). The notion, that creativity, once 
perceived culturally, cannot be simply ‘measured’ by applying the same indi-
cators in every context, gives room for doubt concerning the relevance and 
validity of this Index study. However, the study can add another viewpoint on 
how to perceive creativity to our research.  
In this Global Index Study, ‘talent’ is measured by the share of workforce in 
the ‘creative class’ and the share of adults with higher ‘educational attainment’ 
(Florida et al. 2015:14; 2015:117) Thereby, ‘a creative class includes workers 
in science and technology and engineering; arts, culture, entertainment, and 
the media; business and management; and education, healthcare, and law’ 
(Florida et al. 2015:14). Concerning global educational attainment, the authors 
claim educational skills as key factor for economic growth and development 
(Florida et al. 2015:15).  
Global technology is measured by the average quantity of research and de-
velopment (R&D) effort, the part of GDP devoted to R&D and the average 
amount of innovation based on the number of applied patents per capita (Flor-
ida et al. 2015:12). Hereby, the number of patent applications is tracked per 
million people. The distinction is significant from less than one to more than 
3,500 patents per million people. (Florida et al. 2015:13).  
Concerning global tolerance, findings show that openness to diversity seems 
to foster economic development while homogeneity rather holds back eco-
nomic growth: ‘Places that are open to new ideas […] broaden their technolo-
gy and talent capabilities, giving them an economic edge over less tolerant 
places’ (Florida et al. 2015:17). Tolerance helps to establish a fertile context 
for technological innovation and talent attraction: ‘Places that are open to dif-
ferent kinds of people gain an edge in both attracting talent from across the 
spectrum and mobilizing new ideas’ (Florida et al. 2015:9). In this particular 
study of the GCI, the aspect of global tolerance combines openness to ethnic 
and racial minorities and openness to gay and lesbian people into a single 
‘index of acceptance’ (Florida et al. 2015:20). Here, tolerance is measured by 
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the share of people who state their environment ‘is a good place for ethnic 
and racial minorities’ and the share who claims it is ‘a good place for gay and 
lesbian people’ (Florida et al. 2015:18). Yet, even if the above-mentioned 
statement may be true, it is crucial to reflect critically on the method of meas-
urement. It is obvious that such kind of method to measure the overall phe-
nomenon of ‘tolerance’ falls short of a comprehensive approach and can 
merely serve as a partial notion of any given tolerance level. 
Summarizing the study’s findings, Florida et al reveal that Ethiopia scores 
rank 98 out of the 139 nations on the overall global creativity Index (GCI) 
ranking.   
THE NATION ETHIOPIA 
THE GLOBAL TECHNOLOGY INDEX 
R&D Investment Patents per Capita Technology Index 
60 n.e. 103 
THE GLOBAL TALENT INDEX 
Creative Class Educational Attainment Talent Index 
79 n.e. 95 
THE GLOBAL TOLERANCE INDEX 
Racial & Ethnic Minorities Gays and Lesbians Tolerance Index 
59 n.e. 42 
THE GLOBAL CREATIVITY INDEX 
Rank Technology Talent Tolerance Global Creativity 
Index 
98 103 95 42 0,295 
TABLE 2.1: ETHIOPIA’S RANKING ON THE GCI (Source: Florida et al. 
2015:43-56) 
In comparison, Australia is on Rank 1 with a Global Creativity Index of 0,970 
followed by the USA with 0,950.  
The study follows the notion that ‘more creative nations’ can be generally as-
sociated with higher levels of human development, and draws a clear con-
nection between creativity and a variety of measures of economic and social 
progress. According to the GCI study, through comparison of the GCI to a 
broad measure of human development (United Nations’ Human Development 
Index) (Florida et al. 2015:24), the following is concluded: as drawn from the 
study, the subsequent exhibit reveals a clear and significant link between the 
GCI and human development. The level of human development is seen as a 
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significant element in measuring a nation’s social and economic improvement. 
As further introduced in Chapter 3, Human Development is measured by in-
cluding living standards, level of education, health outcomes, and life expec-
tancy: the following graph arrays nations on the GCI and human development. 
Poor nations like Burundi, Liberia, Haiti and Uganda are found at the bottom 
left (Florida et al. 2015:29), among the lowest, we find Ethiopia.  
 
FIGURE 2.1: THE GCI AND HUMAN DEVELOPMENT CORRELATIONS 
(Source: Florida et al. 2015:30) 
In conclusion, creativity is increasingly seen as a significant foundation of in-
novation and economic evolvement for worldwide nations (Florida et al. 
2015:34). Countries scoring high on the GCI seem to have advanced levels of 
economic output, entrepreneurship, economic effectiveness, and overall hu-
man development. Also, it seems that both creativity and human development 
complement each other, which may give creativity a new role within the de-
velopment context. It is stated that ‘creativity is also closely associated with 
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urbanization, with more urbanized nations scoring higher on the GCI’ (Florida 
et al. 2015:35). Therefore, a future effort to strengthen creativity might be 
more effective or first accepted in urban areas like Addis Abeba, due to more 
exposure to rapid growth and ‘melting pot’ of different cultures. In addition, the 
growing impact of (social) media seems to increase openness for change and 
new things in return. 
In line with this, several Ethiopian citizens, pastors and social workers dis-
cussed in 2015 that Ethiopia is not using its (creative) potential but rather re-
mains ‘sitting on its brain’ (CDTRC 2015). With this statement, they refer to 
Ethiopia as a nation but also to their perception of the average Ethiopian indi-
vidual. This underlines the above-mentioned argument of Ethiopia being be-
hind in  the global competition on creativity. In addition, since these state-
ments remained merely oral up to now, the significance of empirical, tangible 
research on this topic is once more underscored. 
However, the ‘global creativity index’ approach must be seen very critically. It 
acts on a very westernized assumption of the phenomenon of ‘creativity’, 
merely focusing on indicators like economic growth or innovation per capita. 
In fact, the whole index only makes sense in a one-sided way: a nation like 
Ethiopia may define ‘creativity’ according to the above-mentioned approach of 
‘culture-based creativity’ in a completely different way (for example, not auto-
matically ‘useful’ in the economic sense of ‘utility’ or ‘efficiency’). As it is made 
clear above, Ethiopian culture seems to have a rather socially emotional, tra-
ditional and not at all ‘efficient’ approach to comprehending creativity. In addi-
tion, the methods used to survey complex phenomena such as ‘tolerance’ and 
‘creative class’ seem highly questionable. However, seeing the phenomena of 
creativity as vital factors influencing human development, gives the notion to 
broaden the view of holistic human development altogether.  
 
2.7. CONCLUSION 
A brief overview of Ethiopia’s development in history leads us to understand 
its current economic and societal circumstances. This is helpful to fully under-
stand the context of this study. Unfortunately concerning poverty in Ethiopia, 
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the nation seems to struggle uplifting itself, in a holistic way, from the many 
dimensions of poverty. Several HD achievements as well as future prospects 
are presented. However, the notion increases that Ethiopia as a nation tends 
to view HD not as ‘multi-dimensional’ as the UN definition would demand. 
From a practical perspective, especially the social, emotional and participative 
aspects of the development of children and their livelihood can be criticized as 
well as the challenging situation of NGOs in the country.  
To that effect, the role of the child, and the impact of family formation, as sup-
porter and nurturer get increasing attention in contemporary discussions. It 
seems to be a pressing issue to emphasize especially Human Development 
approaches concerning child development in its broadest sense, starting from 
the grass root level of families. Focusing in human development on sociologi-
cal causes of child labor and child neglect as well as on the causes of family 
disorganization might provide some answers to poverty reduction in the long 
run. In addition, the notion increases that a culture that identifies with margin-
alization and deprivation as status quo may not be a conducive precondition 
for fostering creativity. 
The importance of the impact of any given culture on societies’ or individuals’ 
creativity has been made clear above. It is pointed out that creativity needs to 
be comprehended as a process that is continuously (positively or negatively) 
shaped by human, social, cultural and institutional factors. Therefore, Ethiopi-
an culture can be seen, in fact, as a resource or hindrance for the promotion 
of creativity.  
To that effect, it becomes a great challenge to find a comprehensive system 
that compares the nations’ ‘creativity’ altogether, since every single one has a 
different interpretation.  
The GCI sees the phenomenon of creativity as a vital factor influencing hu-
man development and helps to extend the view of an ever changing, holistic 
human development. Still, the evaluation methods seem very westernized and 
one-sided, especially falling short of the way African cultures might approach 
and comprehend creativity after all. 
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CHAPTER 3: LITERATURE REVIEW AND THEORETICAL 
FRAMEWORK  
3.1. INTRODUCTION 
Since a research study does not exist in isolation but must interlock with the 
existing body of scientific knowledge, it is crucial to review the existing litera-
ture and published research in the same fields as the proposed study. In this 
case, it is wise to first provide a general theoretic framework about the theo-
ries of multidimensional poverty and their causes, human development and 
creativity, before addressing field research on these topics.  
 
The following section gives a comprehensive description of the relevant key 
concepts of this study, including theoretical discussion and explanation on the 
literature of the subject. 
  
3.2. MULTIDIMENSIONALITY OF POVERTY 
We understand development, especially human development, as an important 
factor for poverty reduction. Though, understanding the whole picture of pov-
erty is crucial if one wants to holistically reduce it. In order to approach the 
research question, it is central to take a comprehensive look at the current 
understanding of poverty and its causes and many dimensions. 
 
The traditional monetary measure of poverty ignored, for a long time, the fact 
that poverty should be seen as multidimensional. Poverty was perceived in 
technocratic terms of lack of nutrition, income or material resources. In that 
sense, income poverty refers to a person as being poor when the income is 
lower than the poverty line. The World Bank uses an income poverty line of 
$1.25 per day/person worldwide (World Bank 2015:1). Recent figures show 
that in 2011, 1,011 million people worldwide lived under the income poverty 
line (World Bank 2015:2). Human poverty or human development, however, is 
not only to be measured in terms of material welfare. Various scholars em-
phasize the multiple dimensions of poverty in order to face it holistically. Pov-
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erty must be viewed as multidimensional, since its dimensions cover distinct 
aspects of human capabilities like economic (income, livelihood, decent work), 
human (health, education), political (empowerment, rights, voice), socio-
cultural (status, dignity) and protective (insecurity, risk, vulnerability) (OECD 
2001:9).  
3.2.1. Disempowerment 
The (dis)empowerment model of John Friedman describes poverty as a lack 
of access to social power. He sees any household as being implanted within 
several domains that each exerts power on it:  
 
‘Three dimensions of disempowerment are relevant: social, referring to poor 
people’s relative lack of access to the resources essential for the self-
production of their livelihood; political, referring to poor people’s lack of a clear 
political agenda and voice; and psychological, referring to poor people’s inter-
nalized sense of worthlessness and passive submission to authority’ (Fried-
mann 1996:164).  
 
His initial notion is that poor households lack the social power to enhance the 
situation of their participants’ lives. Since not only the role of government or 
the political system, but also civil society and the economy (all integrated into 
the global economy) are now interconnecting, poverty is assumed as a state 
of ‘disempowerment’ (Friedmann 1992:66). Especially the psychological di-
mension that has the power to ‘block’ whole communities to break free from 
their status quo but instead leave them in a state of ‘marred’ cultural identity 
that will become important to the ongoing process of this study. 
 
Therefore, the UNDP established the Multidimensional Poverty Index (MPI) 
that adds various overlapping deprivation dimensions to the common mone-
tary measures. The multiple deprivations at household and individual levels 
contain factors of health (nutrition, child mortality), factors of education (chil-
dren enrolled, years of schooling) as well as factors of standard of living 
(cooking fuel, water, toilet, electricity, floor and assets). Those factors contrib-
ute to a measure of headcount ratio and the intensity of poverty (UNDP 
2015:1). These are the same three major aspects generated for the Human 
Development Index (HDI), which serves as summary measure of average 
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achievement in development concerning those dimensions (UNDP 2016:1). 
Being of use since the 1990s, the HDI understands a long and healthy life, 
being knowledgeable and having a decent standard of living as key dimen-
sions of human development. However, since the HDI ‘simplifies and captures 
only part of what human development entails’ (UNDP 2016:1), the MPI serves 
as corresponding item to reflect on poverty in more detail. 
 
The MPI therefore reveals the occurrence of multidimensional deprivation and 
its intensity. It is useful to gain a deeper and overall comprehensive insight 
into the various dimensions of poverty, since it ‘[…] permits comparisons both 
across countries, regions and the world and within countries by ethnic group, 
urban or rural location, as well as other key household and community char-
acteristics’ (UNDP 2015:1). 
 
When it comes to understanding and approaching the whole picture of poverty 
in a holistic way, even the Millennium Development Goals’ (MDGs’) impact 
has been criticised:  the main aspect which is widely challenged is that ‘[…] 
the MDGs frequently fail to understand that the end of poverty will not result 
from more wealth or aid, but from more equity and justice.’(Save the children 
2012:2). Jan Vandemoortele argues in the same direction by saying that the 
MDGs show a limited view of development and are not focused enough on 
the social sectors of poverty. Their emphasis on ‘peace and security, human 
rights, democracy and good governance, and the protection of the most vul-
nerable’ falls short (Vandemoortele 2011:1).  
 
The 2015 released ‘Sustainable Development Goals’ (SDGs) attempt to fill the 
gaps by including goals such as SDG 10 ‘reduced inequalities’ or SDG 16 
‘peace, justice and strong institutions’ (UNDP 2016:1). Also, their understand-
ing of poverty in general as further described in SDG 1 shows a shift in the 
understanding of poverty during the past 15 years since the last Development 
Goals had been set. Now, poverty is more comprehensively described by 
keywords such as reducing ‘poverty in all its dimensions according to national 
definitions’, implementing ‘nationally appropriate social protection systems 
and measures for all’, ensuring ‘equal rights to economic resources, as well 
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as access to basic services, ownership and control over [several] forms of 
property’, building the ‘resilience of the poor and vulnerable’, reducing ‘their 
exposure and vulnerability to […] economic, social and environmental shocks 
and disasters’, creating ‘sound policy frameworks at the national, regional and 
international levels, based on pro-poor and gender-sensitive development 
strategies’ (UN 2016:1).  
 
3.2.2. The importance of the poor’s perception 
Vandemoortele, however, underlines the importance of letting the poor partic-
ipate in the development-processes by saying that in large part ‘the extra in-
vestment in basic services and anti-poverty programmes will have to come 
from domestic resources, not from external sources’ (Vandemoortele 
2011:16). Actually, several authors dealing with the topic of poverty also point 
out the importance of domestic and local resources, especially local human 
capital. However, the aim of using local resources and human capital should 
start by letting the poor describe their perception of themselves, of their situa-
tion and the possible ways they envisage out of their deprivation. In line with 
this, Robert Chambers points out why local cultural perceptions and social 
representations matter:  
 
‘Plurality of perceptions of poverty are those both of professionals and of people living 
in poverty. In this paradigm, it is the experience, conditions and realities of poor peo-
ple, and their analysis and expression of these, that come first’ (Chambers 2007:158).  
 
In addition we find Nichter saying that ‘local ideas are embedded in larger sys-
tems of knowledge and practise, and they have social valence’ (Nichter 
2008:11). The local people are the experts of their culture and environment. 
What may appear to be a complete misconception may in fact be the key to a 
deeper understanding of important social constructions (Nichter 2008:11). 
However, letting the local people describe their perception of the situation and 
possible ways out of the deprivations like Nichter emphasizes, may lead to 
one disadvantage: unfortunately, according to Hahn, the poor’s statements 
about themselves and their lives often give clear evidence about their low self-
esteem and self-respect. The experience of humiliation, lack of recognition 
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and absence of self-respect lead to some kind of ‘marred’ cultural identity. 
Therefore, when speaking of ‘poverty’ one should keep in mind that a culture 
has possibly been ‘brought to silence’ by social exclusion or continuous denial 
of cultural development. In addition, industrialized nations profoundly misun-
derstood the poor’s ‘missing enthusiasm’ to follow Western ideals concerning 
modern economy and success. Misleadingly, it was interpreted as ‘apathy’ or 
‘phlegm’ of particular cultures and social groups (Hahn 2010:119). Like many 
others, Hahn criticizes the common image of a society that measures success 
exclusively in economic income or individual social ascent, while poverty has 
so many more dimensions than this. Obviously, poverty can also be seen as a 
failed fight for recognition, resulting in a ‘marred identity’, ‘[…] the perceived 
inability to act because individuals have come to believe that they have nei-
ther the right nor the social space to do so’ (Myers 2011:127).  
 
This aspect of ‘marred cultural identity’ is also supported by Sen when stated: 
‘Deprived groups may be habituated to inequality, may be unaware of possi-
bilities of social change, may be resigned to fate, and may be willing to accept 
the legitimacy of the established order’ (Sen 1990:127). This can be under-
lined by Rahnema, who states that the subject’s own perception of his condi-
tion is a major dimension of poverty: ‘It is, in fact, part and parcel of the sub-
ject’s wider perception of the world and his place in it. […] Their perception of 
the deprivations from which they suffer is also often aggravated by the feeling 
that they lack the necessary ability to overcome their condition’ (Rahnema 
2010:176). 
 
3.2.3. Anti-poverty strategies 
Obviously, simply to be ‘aware’ of the multi-dimensions of poverty is not 
enough.  Because of the multidimensionality of poverty, anti-poverty strate-
gies have to include various aspects. The question is how to face the different 
aspects of poverty in order to reduce it properly. According to Bradshaw, in-
terventions that reduce a cause of poverty should reduce poverty as a conse-
quence (Bradshaw 2007:9), which is why it is important to have a deeper look 
at the actual causes of poverty. These anti-poverty strategies are mainly 
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shaped by five competing strategies. Each reflects a different theory of what 
causes poverty and how to address it: 
 
The first ‘individual view’ theory believes that bad choice and incompetence 
are responsible for personal poverty. Potential Community Development re-
sponses are to provide assistance (Bradshaw 2007:10). The second theory 
supports the more liberal view that poverty is caused by cultural belief sys-
tems, where a subculture inherits unproductive values (Bradshaw 2007:10). 
Poverty caused by economic, political and social distortions or discrimination 
is the third, rather ‘progressive social’ theory (Bradshaw 2007:11). The fourth 
theory covers the assumption that geographical disparities are the cause of 
poverty. Anti-Poverty programs from a geography of poverty perspective seek 
‘[…] to help communities identify their local assets and address their condi-
tion’ (Bradshaw 2007:19). The fifth and final category is called cumulative and 
cyclical interdependencies theory that connects all the other theories rather 
than building a new one. The latter lines up with Robert Chambers’ ‘five clus-
ters of disadvantage’ which show the extent of being ‘trapped’ in poverty: defi-
ciency, physical weakness, vulnerability, isolation and powerlessness (Cham-
bers 1983:110). Examining poor households and their immediate environ-
ments we can see that these clusters of disadvantage interlock ‘[…] like a web 
to trap people in their deprivation (Chambers 1983:113). Through this fifth 
category, we have the combined individual, cultural, structural and geograph-
ical aspects at our disposal. Bradshaw’s conclusion is that community devel-
opment practices which address the complex and overlapping sources of 
poverty reduce poverty more effectively than programs that address a single 
theory. All community development approaches to reduce poverty should be 
as comprehensive and participative as possible (Bradshaw 2007:22). 
 
All these theories try to express, singularly or multi-dimensionally, dimensions, 
of the causes of poverty. Out of these theories, the following notion in relation 
to this particular research emerges: The fostering of imagination and innova-
tive thought might help the poor individual to find an own creative way to 
break free from the trap of poverty to leave a repressive lifestyle. A whole 
community may suppress its own ability to find new, imaginative ways to free 
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itself from serious scarcities, which might imply discovering creativity as ca-
pability. The problems of poverty that are in the social system and in the mind-
set of the poor require creative thought and innovative action in order to bring 
about an upgrade in all human systems concerned. This involves the necessi-
ty of creativity in visioning, planning, and rural networking as well as promot-
ing private and community investment. 
 
3.3. HUMAN DEVELOPMENT 
To approach the research question comprehensively, it is important to start at 
the current understanding of human development. Continuing, we will have a 
closer look at the Capability Approach and the Asset-Based Approach as 
practical applications. The concepts of empowerment and participation are 
emphasized, since these concepts are generally recommended to foster hu-
man development. Consequently, all these ideas should support human de-
velopment in order to reduce poverty within a given society. 
 
3.3.1. Human Development influenced by Amartya Sen 
According to Amartya Sen, who has fundamentally influenced the idea of hu-
man development, it can be defined as ‘the process of expanding the real 
freedoms that people enjoy’ (Sen 1999:3). In support of this statement, it can 
be argued that life can only be lived well when people are free, when people 
can make real choices which have transformative effect in the quality of hu-
man life. Maboloc argues in similar vein when stating that  
 
‘The sense of hopelessness of the poor permeates almost all aspects of their lives 
since they are deprived of the real power of their substantive freedoms to transform 
their lives. Human development should address the problem of expanding the per-
son’s capacity to make valuable choices in life in order to improve the quality of that 
life’ (Maboloc 2008:14).  
 
To overcome the condition of deprivation and improve the quality of life, Sen 
enumerates several forms of substantive instrumental freedoms:  
 
‘Freedoms are not only the primary ends of development, they are also among its princi-
pal means. We have to understand the remarkable empirical connection that links free-
doms of different kinds with one another.  
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1) Political freedoms (in the form of free speech and elections) help to promote eco-
nomic security. 
2) Social opportunities (in the form of education and health facilities) facilitate eco-
nomic participation.  
3) Economic facilities (in the form of opportunities for participation in trade and pro-
duction) can help to generate personal abundance as well as public resources for 
social facilities. 
Freedoms of different kinds can strengthen one another. […] With adequate social 
opportunities, individuals can effectively shape their own destiny and help each other. 
They need not to be seen primarily as passive recipients of the benefits of cunning 
development programs.’ (Sen 1999:11)  
 
Human development is an approach that is focused on people and their op-
portunities and choices (UNDP 2015:1). Consequently, it is essential to differ-
entiate between material wealth and the richness of human life. Therefore, the 
assumption that economic growth will automatically lead to greater well-being 
is obviously out of date. Instead of seeing income growth as the ultimate goal 
of development, it is rather seen as one of many means to it. Human devel-
opment focuses on ‘improving the lives people lead’ in relation to their free-
dom and developing people’s abilities and the chance to use them (UNDP 
2015:1).  
 
According to UNDP, the three foundations for human development are ‘to live 
a long, healthy and creative life, to be knowledgeable, and to have access to 
resources needed for a decent standard of living.’ (UNDP 2015:1). Human 
development puts focus on providing people with opportunities to make use of 
their freedom and choices. It should always create an environment for people 
(individual or collective) to cultivate their full potential and to have a realistic 
chance of ‘[…] leading productive and creative lives that they value’. Once 
their basic needs are met, more chances for improvement in other parts of life 
would open up as a consequence (UNDP 2015:1).  
 
Still, one should not underestimate the impact of the environment on its peo-
ple. Therefore, it is crucial to focus on the well-being of the whole society, not 
only the individual. ‘Community Development’ seeks to promote human de-
velopment by empowering communities and strengthening their capacity for 
self-sustaining development (Monaheng 2000:125).  
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3.3.2. Capability Approach and Asset-Based Approach 
The ‘Capability Approach’ according to Martha Nussbaum focusses on the 
whole community just as much as on the individual. It is based on the idea  
 
‘[…] that by participating in development, individuals, communities and societies gain 
in self-confidence, knowledge and power and are thus better able to influence their 
own lives and futures. In short, they optimise their functioning and capabilities – to the 
benefit of human development as a whole. This approach sees development as a 
process of expanding people’s human capabilities. This, then, is an approach that 
places human development – and not for instance economic development – at the 
centre. Human beings and their development becomes an end in itself and not a 
means to other ends’ (De Beer & Swanepoel 2013:19).  
 
Nussbaum names ten central capabilities in order to fit a life which is ‘worthy 
of human dignity’, while considering the various areas of human life (Nuss-
baum 2011:32) such as life, physical health, physical integrity, senses, imagi-
nation and thought, emotions, practical reason, affiliation, concern for other 
species, play, and control over one’s environment such as political and mate-
rial (Nussbaum 2011:33e). Since ‘senses, imagination and thought’ are to-
gether named as a central capability to lead a life of human dignity, we will 
perceive ‘creativity’ as such a capability as well. The following literature review 
on creativity underlines this perception. 
 
OECD points out the importance of addressing the needs and capabilities of 
the respective poor people (OECD 2001:10), since those needs and capabili-
ties vary due to the respective cultural, geographical or political context. Also, 
their individual capabilities might help them to overcome poverty by them-
selves or at least lead to sustained improvements. OECD also encourages 
empowering the poor, because ‘powerlessness, injustice and exclusion per-
petuate poverty – and make it worse.’ (OECD 2001:9). However, the notion 
intensifies, that any capability also contains the need for creative and innova-
tive ideas on how to utilize them properly. 
 
In line with the ‘Capability Approach’, the ‘Asset-Based Approach’ (Foot & 
Hopkins 2010:7) serves as a practical application. In order to discover a so-
ciety’s capabilities, its assets must be identified. 
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However, it has been mentioned before, that external observers are rarely 
able to fully comprehend the local communities’ strengths or views. After all, 
one should not forget that the causes of poverty vary extensively from one 
community to another, since history, geography and governance influence 
development differently. That is why identifying, understanding and making 
use of a culture’s assets (both individually and collectively), should be both 
the responsibility but also the privilege of the people itself. For this process, a 
great deal of creativity, innovation or imagination is needed. Therefore, the 
community in general is in need of creative thought. 
 
An ‘asset’ can be identified as any of the following: the practical skills, 
achievement potential and knowledge of local people, their passion and inter-
ests which give them energy for change, the ‘social capital’ (networks and 
connections), the efficiency of local communities and any other resources that 
are available to support a community. Therefore, the ‘Asset-Based Approach’ 
devised by John McKnight, values the capacity, skills, knowledge, connec-
tions and potential in a community (Foot & Hopkins 2010:7). An asset-
approach starts by asking questions and reflecting on what is already present. 
Also, it presumes that ‘communities are built on the gifts, skills and capacities 
of people who also have deficits and needs’ and that ‘Communities are built 
with the gifts of its members’ (McKnight 2013:3). According to McKnight, once 
the community recognizes the individual gifts of its members, new community 
possibilities emerge, and these ‘gifts create possibilities’ (McKnight 2013:5). 
He calls this power of gifts a ‘creative responsibility for families and our lives’, 
that can lead the way to ‘invent our way’, to create ‘all kinds of new connec-
tions and relationships’. Also, this asset-approach makes people understand 
the limits of money: ‘Our community inventions usually cost little to nothing, 
and yet they become a treasure. We see that you can’t buy more safety, 
health, wisdom or wealth. But together we can create them’ (McKnight 
2013:6). Assets are not easy to measure, since they contain factors like well-
being, resilience, social capital and happiness (Foot & Hopkins 2010:16). 
However, the importance of these factors should not be underestimated within 
the process of sustainable human development. Asset-approaches obviously 
presume a certain level of creativity and imagination in order to locate and 
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interpret assets. Also, these assets seem to already contain innovation and 
imaginative thought. Maboloc describes ‘its people’ as any country’s greatest 
asset. Especially social opportunities in education and health will be the most 
effective investment, since it will enable people ‘to optimize their capabilities 
and real options in life’, and therefore become actual contributors of the well-
being of the whole society (Maboloc 2008:18). In the Ethiopian context, this 
feature can inspire Ethiopians to reflect accordingly on what makes them 
strong and steadfast, which kind of creative ways already enable them to 
cope in times of stress or with what the community does to improve their live-
lihood. For example, the interviews and discussions of this study may make 
them reflect on where they already see creativity happening in the Ethiopian 
context. This way, Ethiopians are in the position of identifying their own assets 
themselves and create ownership of new ideas and agendas. Also, they give 
any external observer the opportunity to gain deeper understanding of their 
culture.  
 
Kretzmann & McKnight underline Nichter’s notion of letting the local people 
describe their own situation using the Asset-Based Approach: he points out 
that effective community development efforts are always based on an under-
standing of the community’s own power and own perception of its assets, ca-
pacities and abilities,  
‘[…] for it is clear that even the poorest neighbourhood is a place where individuals 
and organizations represent resources upon which to rebuild. The key is […] to locate 
all of the available local assets [and] to begin connecting them with one another in 
ways that multiply their power and effectiveness’ (Kretzmann & McKnight 1993:4).  
 
Consequently, it is crucial to include local people in any process of research 
that seeks a deeper understanding of the respective culture and let them truly 
‘participate’ in identifying their situation as well as their assets.  In the case of 
this study, Ethiopians may be poor but have an own understanding of ‘quality 
life’ in spite of poverty. According to Hahn, the difference between the gener-
ally acknowledged norms of a ‘prosperous life’ and the poor’s view of a ‘better 
life’ should not be underestimated (Hahn 2010:116).  
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To sum up, the following practical key elements should be considered for em-
powering the poor: according to OECD, strengthening popular participation, 
promoting accountable governance and transparency as well as promoting 
human rights, free press and reinforcing the rule of law should be core factors 
to empower the poor on national level. On local level, the DAC guidelines also 
encourage increase in the scope for civil society interaction as well as giving 
the poor more voice and control over the type, quality and delivery of services 
they receive (OECD 2001:10). Especially these last-mentioned key elements 
are of further importance for the study. 
 
3.4. CREATIVITY 
This section gives insight into why creativity can serve as means to fostering 
human development. First, we will look at the current understanding of gen-
eral creativity, and then proceed to the way different cultures might perceive 
creativity. Finally, the features of creativity that can serve as resource for vari-
ous domains, like politics, economy, science, art and education, will be dis-
cussed. 
 
3.4.1. General perception of creativity 
According to Holm-Hadulla, the term ’creativity’ derives from the Latin expres-
sion ’creare’, which means ’producing, to bring something into being, to form 
something’. It is also related to ’crescere’, which means ’to become, to thrive, 
to nurture’.  Therefore, two of the most significant aspects of creativity may be 
’the intentional producing of something new and the nurture of unknown po-
tential’ (Holm-Hadulla 2005:22). 
 
Creativity can furthermore be defined as ‘the ability to transcend traditional 
ideas, rules, patterns, relationships, or the like, and to create meaningful new 
ideas, forms, methods, interpretations, etc.’ (dictionary.com 2015:1). Expres-
sions like originality or imagination serve as valid synonyms. Imagination is a 
facility to ‘create and rehearse possible situations, to combine knowledge in 
unusual ways, or to invent thought experiments’ (Blackburn 2016:237), while 
under psychological focus, ‘Imagination is the power of reproducing images 
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stored in the memory under the suggestion of associated (reproductive imagi-
nation) or of recombining former experiences in the creation of new images 
directed at a specific goal or aiding in the solution of problems (creative imag-
ination)’ (dictionary.com 2015:1). It may be added ‘without the presence of 
touch, taste, sight, or other senses’ (Marshall 2007:2). As Linda Naiman, an 
expert in creativity, innovation and leadership development puts it,  
 
‘Creativity is the act of turning new and imaginative ideas into reality. Creativity is 
characterized by the ability to perceive the world in new ways, to find hidden patterns, 
to make connections between seemingly unrelated phenomena, and to generate so-
lutions. Creativity involves two processes: thinking, then producing. If you have ideas, 
but don’t act on them, you are imaginative but not creative’ (Naiman 2014:1)  
 
Okoye & Eze describe creativity as the ability to generate novel response to 
problems and challenges as well as the ability to generate and implement new 
ideas, alternatives or possibilities (Okoye & Eze 2010:127). Thus, Okoye & 
Eze claim that despite the belief that only special or talented people could be 
creative or skillful, in fact anyone could be creative if: he/she has opportuni-
ties, is encouraged, receives training and/or is motivated (Okoye & Eze 
2010:122). When fostering creativity during childhood, as well as in education 
or business, the development of motivation and personality is just as crucial 
as the development of specific talents. The areas of politics, economy, art or 
science are all respectively related to and influenced by talent, motivation, 
personality and outer circumstances (Holm-Hadulla 2005:16). 
 
Thereby, motivation is a factor essentially determining creativity. It consists of 
curiosity, personal interest and ambition. Yet, creativity is also conditioned by 
personality traits like originality, commitment, fantasy, self-confidence and the 
way to deal with frustration (Holm-Hadulla 2005:15-16). Child development 
research reveals a connection between external circumstances during child-
hood and such creativity-enhancing factors (Holm-Hadulla 2005:38). 
 
3.4.2. Cultural perceptions of creativity 
Furthermore, mythical and religious ’acts of creation’ of past cultures influence 
modern concepts of creativity (Holm-Hadulla 2005:16). In addition, particular 
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cultural perceptions of creativity differ immensely: For example, in ancient 
Egypt, nurturing and preserving what was already there was seen as creative 
action. In China, creativity emerges in collective behavior. In Hinduism creativ-
ity is seen within a natural cycle that may lead to self-sacrifice. In ancient 
Greece, violence served as concept of creation (Holm-Hadulla 2005:25-26). 
Also, not to forget the Jewish/Christian understanding of mankind being cre-
ated in the image and likeness of God so that creativity is an aspect of ‘imago 
dei’, the image of God (Pearcey 2004:47). Human activity reflects the divine 
creativity of God as the ultimate creator.  
 
It is crucial, therefore, to clarify a culture’s perception of creative activity in-
stead of jumping ahead and acting, on assumption, based on one’s own cul-
turally biased perception of creativity. Concerning the Ethiopian context, it 
should also be kept in mind that Ethiopia consists of many different cultures 
and ethnic groups within one country and that area to area the perception of 
creativity, its traits and importance may differ immensely11.  
 
3.4.3. Creativity as resource  
A general notion seems to be the perception of creativity as an element of 
luxury, leisure and fulfillment for exclusively ‘skilled’ people. Contrary to this 
view, creativity can have great meaning for economic, social, cultural or even 
political affairs. 
 
Hadulla presents the domains of politics, economy, science, art and education 
as main areas for creativity to be meaningful within society. He states, moreo-
ver, that promotion of creativity should not be considered a pedagogical con-
cern alone and therefore should not be separated from social and economic 
affairs (Holm-Hadulla 2005:121). In addition, according to Holm-Hadulla, ex-
perts in biology do not see ‘creativity’ as a characteristic of only few individu-
als but rather as a basic attribute of humanity in general. Life is seen as a 
continuous, creative process of adjustment to different environments. Human 
                                                          
11
 See Chapter 2.6.1.: The impact of culture on creativity 
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life, therefore, needs a certain amount of creativity to be viable. Most cultural 
sciences experts and social scientists actually seem to perceive creativity as a 
basic task of human development and a ‘creative organization of life. Instead 
of being a pursuit for idlers, creativity is rather a requirement for any social 
community in order to survive or develop’. Also, child development experts 
see creativity as foundation of any child’s behavior and play. Later on, this 
attitude will reflect in the adult’s productive and creative work habits (Holm-
Hadulla 2005:9). As a result, just like poverty or development, creativity must 
be seen as an asset that is multidimensional, having impact on many dimen-
sions of life such as social, political, economic, scientific, educational and 
many others. 
 
Okoye & Eze give an impression on the importance of promoting creativity 
within development processes. He claims that  
 
‘At international level it has been recognized that poverty would be reduced to a great 
extent if people are helped to improve on their creative process in line with their tradi-
tional work designs. It is believed that people trained in line with their traditional work 
role can think of a new outlook in the process’ (Okoye & Eze 2010:120).  
 
They state, furthermore, that the failure of past efforts to reduce poverty was 
in relation to the lack of emphasis on the increase of creativity and entrepre-
neurial skills of the proposed beneficiaries (Okoye & Eze 2010:121). This 
goes in line with the statement that entrepreneurial creativity is part of imma-
terial capital, which is not seen in trade accounts or financial statements but is 
one of the most important assets of any company (Holm-Hadulla 2005:67). 
Holm-Hadulla not only calls human beings the ‘most precious resource’ 
(Holm-Hadulla 2005:70), but also creativity as a continual task in a fast trans-
forming economy. It is a fundamental source of economic growth (Holm-
Hadulla 2005:68-69). Both, companies and individuals will only be successful 
if they understand the constant change as opportunity to learn and to be chal-
lenged. Entrepreneurial actions should be oriented to coworkers being fully 
committed and responsible for their work, which increases motivation, as 
above, that in turn can ensure creative outcome and progress (Holm-Hadulla 
2005:72). Furthermore, the virtues curiosity, courage, confidence and perse-
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verance can be fostered, in this context, by teachers, superiors, mentors or 
coaches (Holm-Hadulla 2005:68).  
 
A team of six Korean government organizations undertook a study in 2014 
that was aimed at promoting educational innovation for creative human re-
sources. The team names creativity as a significant element of individual skills 
and a contributor to economic outcomes, including individual labour market 
accomplishment and economic success at the macro level. They claim that an 
individual’s creativity depends on both the cognitive and non-cognitive skills 
that the education system may have nurtured, and also that creativity builds 
up on underlying intelligence and personality traits (Korea study team 
2014:13). Linked to this, Ken Robinson, an internationally recognized leader 
in the development of education, creativity and innovation, points out a prob-
lem that can obviously be seen as internationally significant:  
 
‘The truth is that everyone has great capacities but not everyone develops them. One 
of the problems is that too often our educational systems don’t enable students to de-
velop their natural creative powers. Instead, they promote uniformity and standardiza-
tion. The result is that we’re draining people of their creative possibilities and, as this 
study reveals, producing a workforce that’s conditioned to prioritize conformity over 
creativity’ (Robinson 2006). 
 
3.5. CONCLUSION 
In conclusion, the following main aspects can be of further importance for this 
particular study: 
Poverty must be perceived as multidimensional. It is more than only a lack of 
income and monetary measures. We have to include social, political, cultural, 
economic and spiritual aspects when approaching causes of poverty. Diverse 
aspects of poverty lead to multidimensional deprivations with a marred cultur-
al identity as result. 
Moreover, human development approaches provide a framework for respond-
ing to multidimensional poverty. Approaches like the Asset-Based Approach 
and Capability-Approach focus on identifying resources within the given cul-
ture that might help to fight poverty. It is crucial to include the given local 
community in such processes and empower them through participation, since 
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the local ideas and perceptions on their own situation are the core of trans-
formation.   
Also, the notion intensifies that creativity may have the potential to impact and 
diminish the dimensions of poverty mentioned above. In human development, 
creative thought and action become paramount in order to identify assets and 
capacities in the given cultural context.  
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CHAPTER 4:  METHODOLOGY AND RESEARCH DESIGN  
4.1. INTRODUCTION 
The field research attempts to answer the research question by following the 
research objectives. Empirical methods of qualitative research were applied, 
based on Mouton’s ’Three Worlds Theory’ (Mouton 2001:137-143). 
The methodological framework is presented followed by a description of semi-
structured interviews and focus group discussions. Thereafter analysis ap-
proaches are discussed. 
Preliminary considerations include a reflection of the researcher’s role and the 
expert’s role. The empirical data design is then presented. In the particular 
field of practice, the data collection was prepared and a revision of the inter-
view questions and reflection of the Interviewer’s role is shown. After deter-
mining the sample design, the actual data was collected and subsequently 
reflected. Several steps of analysis (open, axial and selective coding) are ex-
plained.  
 
The research findings can be found in Chapter 5, followed by the final re-
search report in Chapter 6, which concentrates on reflection of the methodol-
ogy conducted, interpretation of the original research question and objectives 
and, in closing, draws conclusions concerning fostering human development 
in Ethiopia.  
 
4.2. RESEARCH DESIGN 
This particular part of the research process is called ‘empirical praxis cycle’ 
(Faix 2007:64). Because of sub-processes like observing, experimenting, 
sampling and evaluating, the research process becomes dynamic and ‘loses’ 
a linear and rigid procedure. This is why this research can be divided into 
three major contexts:  1) the context of discovery, 2) the context of clarifica-
tion12 and 3) the context of application13 (Faix 2007:65).  
 
                                                          
12
 See Chapter 4: Methodology and Research Design 
13
 See Chapter 5: Performance and Results of Data Analysis, for detailed research results. 
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‘The context of discovery’ is a major aspect of any research’s starting point, 
which on the one hand occurs through encounter with the field of practice (in 
this particular case the Ethiopian context) and on the other hand through es-
tablishment of the research design (Faix 2007:65).  
 
4.2.1. Research Methodology 
The research methodology is the means by which the researcher operates to 
accomplish the research objective. The emphasis, herein, lies on the field re-
search with the literature study mainly as background and context.  
The chosen means should lead the researcher to reliable and valid results. 
The choice of the particular method to be employed was determined by the 
nature of the research problem: The question ‘How do people involved in child 
development in Ethiopia perceive the promotion of creativity as a means to 
foster holistic human development?’ was probably best approached by asking 
its people themselves. In order to be able to soundly approach the topic and 
also develop a theoretical framework, a literature study on the key concepts of 
poverty, human development and creativity is provided.  
4.2.1.1. Methodological framework 
Johann Mouton’s methodological strategy of the ‘Three Worlds’ (Mouton 
2001:137-143) can be of use: It consists of World 1 (recognized problem), 
World 2 (methods and methodological application) and World 3 (epistemic 
framework). Faix emphasizes the interconnection of the three worlds when 
saying:  
‘This third world is the epistemic framework of the research and thus focusses on the 
ontological paradigm: What is the nature of reality? (subjective/objective and measur-
able), and on the epistemological paradigm: What is the relationship between the re-
searcher and that which is being researched? (How is knowledge generated?). […] 
Here, researcher themselves provide an evident connection between the first and 
third world’ (Faix 2012:1-2).  
 
The following figure presents that theory graphically:  
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FIGURE 4.1: MOUTON’S ‘THREE WORLDS THEORY’ (Source: Mouton 
2001:137-143) 
 
Applied to my study, it basically means that an overall epistemic framework 
(World 3) forms a starting point for the research, for example Kuhn’s state-
ment about paradigm change within a society (Kuhn 1976). One could say the 
paradigm concerning ‘top down development aid’ is changing, to a degree, 
towards ‘development cooperation on grass root level’. In a next step, the re-
search design was founded: We wanted to identify a potential new paradigm 
in development cooperation; therefore we had to consult local experts. Our 
access to information was qualitative research based on the grounded theory 
(Strauss & Corbin 1996). This qualitative research we did on grounds of the 
observation we made in World 1 (context of Ethiopia): the presence of poverty 
and Ethiopia’s effort to face it by strengthening human development through 
creativity as capability. 
 
The importance to ‘give the local people a voice’ has been made clear.14 It 
makes it crucial to let them find their own words and make up their own minds 
about a matter. To put the subjective perception of individuals and their un-
derstanding of context into focus (Mouton’s World 1) also refers to the ‘Con-
structivism theory’ (World 3) and leads to a Qualitative research approach 
                                                          
14
 See Chapter 3.2 Multidimensionality of Poverty and  3.3 Human Development 
WORLD 3:  Meta-Science 
Ontological & Epistemological Paradigms (Research Ethic) 
--> findings of paradigm theory (Kuhn) 
 
 
WORLD 2: Methodological Approaches 
Methodology (qualitative research) 
--> Identification of a new paradigm 
 
  
 
WORLD 1: real life objects 
Everyday life: social/ practical problems 
--> poverty, creativity, human development in Ethiopian 
context 
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(World 2). The development of a valid theory is therefore the focus of the 
whole research. 
 
From various research methods and literature, qualitative social research was 
chosen to be relevant for this study: it puts the subjective realities of individu-
als and the understanding of different contexts in the core of any study. Dis-
covery and forming or proving a theory was seen as aim of the research. Ac-
cording to Uwe Flick, qualitative research not only describes environments 
from the view of the acting individual, but also contributes to a better under-
standing of social realities. It also puts focus on the process, interpretation 
patterns and structure characteristics (Flick 2003:14). In line with this, Nichter 
describes qualitative research as a method which reveals social perceptions 
on ‘various aspects of material, social, emotional and spiritual life’ (Nichter 
2008:11), which is quite beneficial concerning the focus of this study to get a 
deeper understanding of the perception of creativity in the larger context of 
human development in Ethiopia. A basic principle of qualitative research is the 
deliberate recognition of the researcher himself and including his preoccupa-
tion, knowledge etc. in the process of finding (Helfferich 2009:157). The im-
possibility of objectivity on both sides (researcher and interview partner) was 
not seen as a deficit but as initial point of research. Thus, social research is 
rather about pursuing an adequate handling of subjectivity than striving for 
objectivity (Helfferich 2009:155). Therefore, qualitative social research 
seemed to be the appropriate method to approach the research question. 
The Grounded Theory as Mouton’s ‘World 2’ 
As basic principle, the ‘Grounded Theory’ (GT) was used to observe and iden-
tify social reality so that a theory could be derived (Strauss & Corbin 1996:8-
9). GT does not aim to verify a given theory, but is used as method to gener-
ate new theories (Glaser & Strauss 2005:38). Similar to the ever-changing 
processes of social life, the style of social research is changing and flexible.  
Therefore, a primary agenda behind GT is to perceive ‘change’ as key factor 
of social interaction. Hereby, the researcher himself is seen as a changing 
subject of a changing research process (Strauss 1991:30).  
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The basic procedure of GT concentrates on developing a theory and is mainly 
based on the beforehand collected data. At any point, the research is seen as 
either a changing or growing process (Glaser & Strauss 2005:13). Conse-
quently, this method provided room to approach social phenomena in this 
study (Strauss 1991:30). The working process itself was hereby the core of 
the research. The different steps within the process and possible interconnec-
tions were part of the investigation and are perceived as never entirely com-
plete. Thus, it is not about pursuing an ‘ideal situation for research’ (Strübing 
2008:14). 
 
The research process does not start with deductive assumptions but rather 
uses the existing theoretical knowledge to raise prior awareness instead of 
generating hypotheses (Kelle & Kluge 2010:38-39). This is why the GT is ap-
propriate for explorative research as in this particular case. The GT is ideal for 
socio-scientific research, since it does not follow a predetermined procedure 
but provides a variety of suggestions for generating theories (Strübing 
2008:7).  
 
To approach any given context appropriately and comprehensively, this flexi-
ble way of choosing methods (Strübing 2008:17) was most convenient for this 
particular type of research. It is the focus of this research, to gather the per-
ception of social change and value of Ethiopian culture. This contains risks 
and possible change of numerous presumptions that were made beforehand. 
To let go predetermined procedures and the ‘freedom’ to change methods 
within the research process was fully considered in the whole research. It 
gave the research opportunity to be explored completely openly, which has 
been crucial for comprehending social interactions through the perception of 
the participants themselves.  
 
The ‘explorative’ starting point was therefore the subjective perception of the 
individual interview partner, which was first observed and subsequently ana-
lyzed. Finally, a valid theory was generated out of both steps (Faix 2007:69).  
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4.2.1.2. How the research problem was approached 
The research question and research objective were put in direct interconnec-
tion with the respective techniques which served to answer the initial question. 
This gave us an overview of which practical techniques to use to find results. 
As presented above, the ‘Grounded Theory’ served as appropriate method to 
approach the social context in the most explorative way possible. 
 
The initial research question was: How do those involved in child development 
in Ethiopia perceive the promotion of creativity as a means to foster holistic 
human development? The evolving research objective was to evaluate the 
perception of people involved in child development in Ethiopia, of the promo-
tion of ‘creativity as capability’ as factor contributing to human development. 
This was done by following means: 
 
The sub-question ‘Where can creativity be found within Ethiopian society and 
how do they understand it?’ can be answered as follows: firstly, it needed to 
be identified how creativity was expressed and in how far creativity was lack-
ing in several areas in Ethiopia. Subsequently, the view/perception of people 
on the general meaning and importance of ‘creativity as capability’ in Ethiopi-
an society needed to be studied. This served to get a deeper look into the in-
terviewees’ perception of culture, poverty and human development prospects 
in Ethiopia. All three of these aspects were discovered by means of semi-
structured interviews while it was envisaged that group discussions would un-
derline and deepen the outcome. 
 
To find an answer to the sub-question ‘In how far may the promotion of ‘crea-
tivity as capability’ serve as a means to foster human development?’ the key 
concepts of ‘multidimensionality of poverty’, ‘human development’ and ‘crea-
tivity’ and their respective interconnection were explored. This was done by 
providing a theoretical framework and supporting the study theoretically. In 
addition, we needed to debate the relevancy of the promotion of creativity in 
order to confront causes of poverty and to foster human development. This 
was partly done through literature review but was mostly dealt with through 
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focus group interviews, in which the topic could be freely discussed by ex-
perts.  
 
For solving the sub-questions ‘In how far is a ‘promotion of creativity’ currently 
relevant for public- and NGO-projects?’ and ‘What are supporting/ challenging 
factors for ‘creativity-enhancing’ programs to be set in action?’, practical start-
ing points to establish ‘creativity as capability’ on micro level in Ethiopian so-
ciety needed to be identified. Here, the method of focus group interviews was 
argued to be most appropriate: by letting people involved in child development 
discuss the matter of interest themselves. 
4.2.1.3. Semi-structured interview 
Consequently, the method of semi-structured interview seemed to be most 
appropriate. Open questions and room for individual anecdotes gave the in-
terview partner the opportunity to share his/her subjective perception on the 
topic question. Direct questions focusing on hypotheses or generating con-
frontation were to have easily structured and deepened the content. This 
method is generally used to identify different views of one topic and to gener-
ate potential improvements for a project (Kurz, Kubek & Schultze 2013:76). 
This is why it was chosen to be a useful method, in this case, for generating a 
first pool of information to work with. 
 
At all times, the interview partners were treated like experts on Ethiopia’s so-
ciety. With several questions each was invited to talk openly about particular 
episodes from their life. Thus the interviews’ attributes could overlap with the 
characteristics of episode-interviews (Helfferich 2009:36). The participants 
were asked to refer to the ‘creative potential’ of Ethiopian society and its pos-
sible connection to poverty. They explained how they imagined human devel-
opment to be fostered through creativity. Challenges and possibilities were 
pointed out. 
 
Each question needed to be handled with a certain extent of flexibility con-
cerning phrasing and specific order within the whole compilation of questions 
(Helfferich 2009:36). Generally speaking, it is always crucial to adjust the 
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method to the individual object and the interview partners. Through this kind 
of interview, subjective theories can be reconstructed and classified. Howev-
er, it was kept in mind that there could appear challenges like unrealistic me-
thodical guidelines or later on evaluation problems. 
 
In order to make interaction of different opinions possible, two open Focus 
Group Discussions (FGD) on the same questions ensured triangulation. In 
addition, possible new findings of the first semi-structured interviews were 
added to the discussion content. Most of the FGD’s participants were Ethiopi-
an experts on child development that had not yet been interviewed; three of 
them were consulted for a second time. 
4.2.1.4. Focus Group Discussion 
In order to develop the concepts and hypotheses that were discovered during 
the one-to-one interviews, Kitzinger describes focus groups as an ideal follow-
up for inductive approaches. Furthermore, ‘focus groups examine how 
knowledge and, more importantly, ideas both develop and operate, within a 
given cultural context’ (Kitzinger 1994:116). In line with this, Rabiee describes 
the main aim of focus group interviews as ‘to understand and explain the 
meanings, beliefs and cultures that influence the feelings, attitudes and be-
haviors of individuals’. She characterizes it as ‘ideally suited for exploring the 
[…] lifestyle behaviors within the participants to engage positively with the 
process of the research’ (Rabiee 2004:655).  
 
Contemporary concepts of qualitative research show that group work can be 
invaluable for ‘grounded theory development’. It puts emphasis on the percep-
tion of the people (rather than the analytic proof of a theory) and discovering 
the categories which the people use for handling their experience. As Kitz-
inger puts it, ‘group work ensures that priority is given to the respondents' hi-
erarchy of importance, their language and concepts, their frameworks for un-
derstanding the world’ (Kitzinger 1994:108). It ensures that people have to 
explain the reasoning behind their thoughts to other participants. Additionally, 
the conversation between the research participants allows the researcher to 
gather data on their shared perception of that image, not only their individual 
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one. It holds that ‘The fact that group participants provide an audience for 
each other encourages a greater variety of communication that is often evi-
dent within more traditional methods of data collection’ (Kitzinger 1994:108). 
 
For this particular research, the important feature of group discussion was that 
we could observe not only how people theorize their own opinion concerning 
creativity but how they do so in relation to other perspectives and how they 
put their own ideas in practice.  Lederman calls this the ‘[...] ability to generate 
data about the 'why' behind the behavior; the ability to ask the kinds of ques-
tions […] that individual interviews miss’ (Lederman 1990:117). In general, it is 
a very useful follow-up to the  semi-structured interview, because ‘Focus 
groups could provide information about a range of ideas and feelings that in-
dividuals have about certain issues, as well as illuminating the differences in 
perspective between groups of individuals’ (Rabiee 2004:656). The synergy of 
a group can actually generate more than the sum of individual inputs: ‘The 
data generated in FGIs are often richer and deeper than data elicited in the 
one-on-one interview situation’ (Lederman 1990:119). Focus group discussion 
can serve as a significant addition to one-on-one interview, because it may 
‘[…] facilitate the expression of ideas and experiences that might be left un-
derdeveloped in an interview and […] illuminate the research participants' 
perspectives through the debate within the group’ (Kitzinger 1995:302). It 
therefore reveals dimensions of understanding that often remain untapped by 
the more conventional one-to-one interview or questionnaire (Kitzinger 
1994:109). 
 
On the other hand, Kitzinger also mentions a major downside of group dy-
namics: The assembly may inhibit people from talking about certain things. 
Therefore, it is always important to consider in the forefront what information 
may be censored by certain group compositions, since minority voices are 
often muted within majority or general population groups (Kitzinger 1994:110). 
Nevertheless, even if the assembly of participants cuts certain kinds of infor-
mation, the data may still be of great validity: After all, ‘people do not operate 
in a social vacuum, knowing what is (and is not) expressed in a group context 
may be just as important as knowing what is expressed in a confidential, one-
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to-one interview’ (Kitzinger 1994:112). Therefore, Kitzinger recommends us-
ing a combination of such methods if one wishes to explore this further. This 
is in fact exactly what this research does. 
 
Focus Group Interviews can be evaluated in many ways, using qualitative 
means such as coding data into predetermined categories, coding data and 
letting categories develop, creating summary statements or other analytical 
techniques (Lederman 1990:124). According to Krueger, when analyzing fo-
cus group data one should keep in mind the importance of:  
a) words and their individual and deeper meaning  
b) the particular context stimulating respective answers or reactions of the 
participants  
c) the internal consistency or shifting opinions of participants during the 
discussion 
d) the frequency or extensiveness that certain topics are discussed  
e) the intensity and emphasis a certain topic might generate  
f) the specificity which gives some responses more value than others 
g) to find ‘big ideas’ that might hide behind a huge amount of data (Krue-
ger 2002:11).  
 
4.2.2. Preliminary considerations 
Before entering the actual field of practice and starting the data collection, 
several aspects needed to be reflected on, such as the researcher’s and the 
respective experts’ roles. 
4.2.2.1. Reflection of the researcher’s role 
I visited Ethiopia for three months in 2015 and moved to Addis Abeba for work 
reasons in March 2016. I am in the process of learning Amharic language and 
interacting with Ethiopian culture on a daily basis. This time is serving as in-
troduction to the Ethiopian way of life and their way of looking at things. As a 
researcher, I am able to comprehend and reflect initial thoughts of Ethiopian 
citizens concerning their way of life. Also, I am able to react in a culturally 
adapted way. Still, one should be aware of cultural differences in perception, 
speech and appearance which should not be underestimated. It is easy to 
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misinterpret situations and context at some point. This is the reason why I, as 
researcher, needed support from experienced, English-speaking Ethiopians to 
set a conducive environment that would help for collecting data and also to 
comprehensively analyze the collected data. This way, a one-dimensional or 
euro-centric interpretation was to be avoided.  
During my studies I successfully completed the module ‘research methodolo-
gy’. There, basic theories and methods of empirical social research were in-
troduced. Methods for data collection and -analysis were conveyed (for ex-
ample, introduction of the data analysis program ‘maxqda’), which are broadly 
used for scientific work, project planning, monitoring and evaluation. Qualita-
tive methods (for example background, context and objectives of qualitative 
interviews), quantitative techniques were introduced. In addition, the choice of 
methods within empirical research, ‘Grounded theory’ and aspects like moni-
toring and evaluation were exercised. Furthermore, several semi-structured 
interviews (including sampling methods and pretests, coding and analysis) 
were conducted, which led to a practical comprehension of qualitative social 
research and its methods. However, according to Faix it is important to keep 
in mind that methodology is not a fixed procedure, but rather develops parallel 
to the research process and may change just as much as the research pro-
cess (Faix 2007:135). In general, especially if the researcher is a ‘cultural out-
sider’ of Ethiopian culture, several revisions or change of methods may be 
necessary during the process of research.  
4.2.2.2. Description of the Expert’s role  
In the field research, several ‘experts’ were interviewed. In this particular con-
text an ‘expert’ is understood as a person who has special skill or knowledge 
in some particular field, not necessarily through academic or in any other way 
‘official’ kind of education but rather through personal experience. In this study 
an expert is considered to be somebody who is familiar with the Ethiopian cul-
ture and its context, who is actively involved in Ethiopian child development 
and who is willing to not only share these experiences but also reflect on top-
ics like ‘poverty’, ‘human development’ and ‘creativity’. Their cultural percep-
tion and social representation matters. These people are the experts of their 
culture and environment. Especially dissenting opinions from what was initially 
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expected may in fact be the key to a deeper understanding of important social 
constructions (Nichter 2008:11). It was crucial to collect their perception in 
order to find an answer to a research question. Therefore, the experts’ experi-
ences, opinions and statements were respected and left without any further 
comment by the interviewer. 
 
4.2.3. The empirical data design determined 
The structure of the research process can be comprehended best by a sche-
matic representation of the research design. The chronological procedures as 
well as the founding concepts are thereby transparent: 
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FIGURE 4.2: SCHEMATIC PRESENTATION OF RESEARCH DESIGN 
theory review and verification 
interpreting the results, developing a theory 
Interpretation of initial question methodological reflection 
coding and analysis 
Grounded Theory according to Strauss/Corbin, using maxqda 
transcription 
of the interviews according to the EMPIRICA institute standard 
2nd performance of data collection 
focusgroup interview according to Kitzinger 
sampling for the 2nd data collection 
purposive & convenience sampling according to Henrich et al. 
interpreting the results, developing a theory 
Interpretation of initial question methodological reflection 
coding and analysis 
Grounded Theory according to Strauss/Corbin, using maxqda 
transcription 
of the interviews according to EMPIRICA-standard 
1st performance of data collection 
several semi-structured interviews and FGD according to Gibbs, Kurz et al., Helfferich, Lederman 
sampling for the main case study 
controlled by specific criteria according to Kelle and Kluge 
performance of pretest 
explorational pilot study according to Faix, Kurz et al.  
case selection for the pretest 
qualitative Sampling according to Kelle and Kluge 
establishing the interview questions 
for semi-structured interviews according to Gibbs, Kurz et al., Helfferich 
methodological basics 
methodological strategy of 3 worlds according to Mouton 
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4.3. FIELD OF PRACTICE  
The field of practice is the actual environmental context the respective re-
search focuses on, in this case Ethiopia. More particularly, this field of prac-
tice consists of the several Ethiopian child development experts who were 
interviewed, including their current surrounding or environment that influences 
their perception. Below, several consecutive steps were taken in order to ap-
propriately approach the context of the Ethiopian citizens. 
4.3.1. Preparation of data collection 
It is crucial to ask the right questions within the research process. That is why 
the preliminary questions were tested for their relevance prior to the actual 
data collection. The explorative pilot study aimed to test the research ideas 
and assumptions in the field to complete or to improve them. In general, it is 
possible that after conducting the interview, a question appears to have been 
irrelevant in the first place. According to Faix, the reason for such an explora-
tion is to get a deeper understanding of the problem, which needs to be fur-
ther examined, while the researcher is bound to certain standardized methods 
(Faix 2007:138). Not only were the questions reviewed and improved, but the 
role as interviewer was continuously reflected on as well. As a researcher with 
limited experience or previous knowledge in that particular context (Ethiopia), 
a pilot study was appropriate indeed. 
The questions for a qualitative semi-structured interview with different Ethiopi-
an citizens are shown in Table 4.1. When elaboration of expressions was 
needed, they were described to the interviewee by using the alternative syno-
nyms written in brackets. 
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Questions for semi-structured interview 
 
OBJECTIVE 
 
TOPIC 
 
KEY / LEAD QUESTIONS 
 
CONTINGENCY/   
FOLLOW UP QUESTI-
ONS 
Encouragement 
to think outside 
the box 
Ice breaker To analyze this Interview later 
on, we’d need an imaginary 
code name for you. If you could 
choose any imaginary name for 
yourself, which name would it 
be? 
May I ask why you chose 
that name? 
 
 
To study the 
view of experts 
on the general 
meaning and 
importance of  
‘creativity as 
capability’ in 
Ethiopian socie-
ty 
Personal Context  What is the range of your age? 20-25; 25-30; 30-40; 40-
50, or above? 
What is your current job title? What are your responsi-
bilities? 
In which region of Ethiopia did 
you grow up? 
In how far do you feel 
connected to that region 
now? 
Please tell me your experience 
in relation to child development 
in Ethiopia? 
For how long have you 
been involved?  
What were/ are your  
responsibilities? 
Creativity in general  
 
(if they ask for elab-
oration: in the con-
text of this study, 
synonyms for crea-
tivity might be inno-
vation, imagination) 
How would you define creativity 
in general? 
Can you name synonyms 
for creativity? 
What does creativity mean to 
you personally? 
How come you devel-
oped this perception? 
Tell me about a creative person 
that inspires you. 
 
In your personal life, can you 
recall a certain memory of crea-
tivity, innovation, making some-
thing new? 
What makes this moment 
special to you? 
In how far would you call your-
self creative today? 
What made/makes you 
creative? 
What hindered/hinders 
you to be creative? 
Where do we see creativity 
happening in the Ethiopian con-
text?  
What made you think of 
these contexts? 
In how far do you miss C & 
innovation in Ethiopian context? 
Can you give an exam-
ple? 
What holds back the 
development of creativi-
ty?   
Creativity as capa-
bility  
 
(if they ask for elab-
oration: in the con-
text of this study, 
capability meaning 
asset, skill, compe-
tence) 
To what extent can C be seen 
as a capability for an individual? 
 
In how far could creativity 
as a capability change 
the current situation of an 
individual? 
Discuss the role of fostering 
creativity in the development of 
a child 
 
 
In how far do you foster 
the creativity develop-
ment of the children you 
are responsible for?  
Why do you do that? 
To what extent were you ex-
pected to make your own choic-
es and decisions when you were 
a child? 
How did you feel about 
that at that time? 
How do you feel about it 
today? 
Up to what level were you given 
opportunity to create or innovate 
as a grown up person?  
Please discuss your experience. 
How did you feel about 
that at that time? 
How do you feel about 
that today? 
Importance of crea-
tivity as capability in 
Ethiopia 
 
(If they ask for 
In what ways might Ethiopia 
benefit from fostering creativity 
as capability? 
 
 
In how far may an Ethiopian 
citizen see C as an asset for 
How about seeing crea-
tivity as an asset for 
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elaboration: capabil-
ity meaning asset, 
skill, competence) 
 
his/her own personal develop-
ment? 
his/her family’s develop-
ment?  
How about seeing crea-
tivity as an asset for 
his/her society’s and 
nation’s development? 
In how far would society wel-
come the promotion of creativi-
ty? 
 
To debate the 
relevancy of the 
promotion of 
creativity in 
order to con-
front causes of 
poverty and to 
foster HD 
 
HD in Ethiopia 
(Elaboration for HD: 
UN-Definition) 
What general connection can be 
drawn between creativity and 
Human Development? 
In how far is the promo-
tion of creativity related to  
-providing people with 
opportunities to make 
use of their freedom and 
choices? 
-providing people with 
opportunities to cultivate 
their full potential? 
Where may the promotion of 
creativity serve as means or 
instrument to foster Human 
Development? 
(HD: In terms of ‘living a 
long, healthy and creative 
life’) 
Can you give an exam-
ple? 
Causes of poverty 
in Ethiopia 
To what extent do you see a 
relationship between poverty 
and creativity in Ethiopia? 
…on individual level? 
 
…on national level? 
How far could the promotion of 
creativity as capability change 
poverty on micro level?  
(micro level meaning local level, 
individual in their social setting) 
Please give an example. 
Promotion of crea-
tivity in Ethiopia 
What kind of changes might the 
promotion of creativity bring for 
government and NGO projects? 
In how far might these 
changes be long-term or  
sustainable? 
To identify prac-
tical starting 
points to estab-
lish ‘creativity 
as capability’ on 
micro level in 
Ethiopian socie-
ty 
Practical starting 
points for creativity 
as capability 
How could C be encouraged 
within the lives of individuals? 
Can you think of every-
day-life examples? 
What could be practical starting 
points in Ethiopia to set creativi-
ty-enhancing programs in ac-
tion? 
 
What are supporting 
factors for creativity-
enhancing programs to 
be set in action? 
What might be challeng-
ing or hindering factors? 
Who should be in charge first in 
order to establish creativity-
fostering programs on micro-
level? 
 
What existing resources would 
you use?  
 
 
What are your expectations for 
Ethiopia’s future when you think 
of the possible effects of crea-
tivity on Human Development? 
 
TABLE 4.1: QUESTIONS FOR SEMI-STRUCTURED INTERVIEW 
 
We especially kept in mind that using the overall expression ‘creativity’ could 
cause misunderstanding due to the participants’ diverse interpretations. That 
is the reason why the first question asks the participant to come up with own 
descriptive expressions. Additionally, several expressions15 describing ‘crea-
                                                          
15
 See Chapter 1: Introduction and Background: Definition of key concepts 
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tivity’ were used: for example, the ‘capability to create possible situations’, to 
‘combine knowledge in unusual ways’, to ‘invent thought experiments’ (Black-
burn 2016:237), as well as ‘imagination’ and the ‘capability to turn new and 
imaginative ideas into reality’. 
The following questions were printed on big posters in order to facilitate a 
FGD: 
TABLE 4.2: QUESTIONS FOR FGD 
 
Questions for Focus Group Discussion 
TOPIC KEY QUESTION COMMENT/ EVENTUAL QUES-
TION 
Introduction What is the first thing that pops 
into your head when hearing 
‘Creativity in Ethiopia’? 
 
Relevancy of pro-
moting Creativity in 
order to confront 
causes of poverty 
and to foster hu-
man development 
In how far do you see the promo-
tion of creativity important for 
child development? 
 In general? 
 In particular in Ethiopian 
context? 
In what way do you see a relation 
between poverty, human devel-
opment and creativity? 
How might these three phenome-
na relate to each other in Ethio-
pia? 
How far do you see promotion of 
creativity relevant in the govern-
ment and/or NGO work? 
In how far do you see a relevancy 
in promoting creativity among staff 
as well as among beneficiaries? 
Practical starting 
points to establish 
creativity as capa-
bility on micro level 
in Ethiopia 
Imagine you set an advertising 
article in the newspapers. What 
set of criteria would make your 
program ‘creativity-enhancing’? 
What kind of rights, privileges or 
responsibilities would a staff-
member of a ‘creativity-enhancing’ 
project have? 
What kind of setting would a ‘crea-
tivity-enhancing’ program create 
for beneficiaries?   
What are the necessary steps for 
creativity-enhancing projects to 
be set in action within a family, 
neighborhood (community), and 
in the nation? 
 What are supporting factors for 
C-enhancing projects? 
What might be challenging factors 
for C-enhancing projects? 
What kind of cooperation or col-
laboration with other stakeholders 
would you suggest? 
Which collaboration would be 
necessary? 
Which collaboration would be 
useful? 
Which collaboration might be a 
challenge? 
Ending question Think of the possible effects of 
creativity on Human Develop-
ment. What are your expectations 
for Ethiopia’s future? 
 
Reflection,  
looking at our post-
ers 
Of all the things we discussed, 
what is – to your mind - the 
most important? 
Have we missed anything? 
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4.3.2. Sampling design for the pretest 
Before testing the interview questions for their relevance and comprehensibil-
ity with an actual participant, they were presented to Ethiopian faculty mem-
bers of the Evangelical Theology College of Addis Abeba. Because of their 
deeper understanding of Ethiopian culture, it was possible to thoroughly ‘filter’ 
the questions and revise them according to their suggestions.  
For the actual pilot test, a participant who fulfilled all necessary relevant char-
acteristics16 like nationality, age range, higher education and most important-
ly, a current engagement in child development, was found. In case the ques-
tions would not need significant revising the interview was performed to the 
demanded level of accuracy, since it could later be used as valid research 
data. 
 
4.3.3. Revision of the interview questions 
In the first round of revising the questions, the group of faculty members sug-
gested the following, according to their cultural expertise: asking directly about 
the age of an individual could cause immense discomfort and influence the 
further interview in a negative way. Therefore, it was advised to change the 
question about age to a broad question about age range.  
Due to the explorative pilot pretest, the formulation of questions as well as the 
content of the interview were reflected and revised. However, it did not give 
reason to significantly revise any of the key questions. Since it was merely 
necessary to re-formulate some of the questions in order to clarify some of the 
follow-up-questions, it did not interrupt the flow of the interview that had been 
adjusted accordingly. 
 
4.3.4. Reflection of the Interviewer’s role  
 Any interviewer has both the power and responsibility to majorly control and 
lead the process of the given interview situation. Therefore, the interviewer 
                                                          
16
 See Chapter 4:  Paragraph 4.4.1. here-below: ‘Definition of key variables’ 
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needs always to be aware of his/her role and the methods he/she is using. 
The interviewer needs to pay attention to his/her nonverbal communication 
features as well as the verbal in order to avoid manipulating the narration of 
the participant. Since the use of verbal signals should be very limited, nonver-
bal features serve several purposes: they communicate interest, sympathy 
and concentrated attention and may considerably foster or block the narration 
(Kurz, Kubek & Schultze 2013:98). On that account one needed to pay more 
attention to eye contact, posture, gesture, inflexion, volume and intermissions. 
It became obvious that one’s own style of asking questions depends on the 
individual situation of any conversation. This shows that the researcher is al-
ways ‘part of the process of qualitative research’ as stated through the 
grounded theory. According to Kurz et al., phrases like ‘just tell whatever 
comes to mind’ are easily added to questions in order to encourage the partic-
ipant to narrate freely. In fact, modulations or presuppositions may foster the 
narration, but should always be handled with great care (Kurz, Kubek & 
Schultze 2013:103). In the particular context of Ethiopian culture, the nonver-
bal signs of nodding, smiling and raising the eyebrows generally serve as val-
id and clear signs of approval or general understanding. In addition, the 
sounds ‘Mhm’ and ‘Eshi’ are understood as equivalent to ‘Okay’ or ‘I got it’. 
Due to Ethiopian understanding of politeness, one does not refuse to answer 
a given question. Therefore, asking questions about personal information 
needed to be very open and polite, giving the interviewee room to vaguely 
avoid answering if he/she is uncomfortable. For example17, giving broad 
ranges of choice when talking about age, gave the interviewee a choice to 
elaborate:  
M. (interviewer): To your personal context. What is the range of your age? (POINTING AT 
THE SCALE: 20-25; 25-30; 30-40; 40-50; or above) 
 
S. (interviewee): You have not included mine. {M: I was about to read it and I would say: 40 
to 50 or above?} (mutual laughing) Yeah, above. I – actually- June 26
th
, I became 71. {M: 
Wow, Happy Birthday (laughing)} Yeah, Thank you!  
 
According to Kurz et al., using stimuli as well as questions for maintenance, 
requests for details, introduction of new topics, reflection, offers of interpreta-
                                                          
17
 Interview ‘Student’ 30.06.2016 
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tion, suggestive questions and evaluative questions are acceptable within the 
framework of a guideline interview, but to be handled with cautiousness. Kurz, 
Kubek & Schultze state a basic error in interviews is to subconsciously influ-
ence the communication process without control. Hence the communication is 
disturbed and the initial aim of the interview is at risk. As a matter of principle, 
the dimension of acceptable questions for the object of research is to be de-
termined (Kurz, Kubek & Schultze 2013:108). 
Nevertheless, one acted on the assumption that irritations, mistakes, inac-
ceptable questions, declaring one’s own feelings or opinion, et cetera, were 
more or less inevitable. A mistake during the interview or disturbance does 
not necessarily lead to invalidity of the interview (Kurz, Kubek & Schultze 
2013:158). This statement may in fact relieve any interviewer tremendously.  
 
4.4. EMPIRICAL DATA COLLECTION 
The second major aspect of this process after ‘the context of discovery’ is now 
‘the context of clarification’, which contains data collection and later-on the 
data analysis (Faix 2007:65). 
4.4.1. Definition of key variables 
Concerning qualitative sampling, it must be ensured that the participant pre-
sents theoretical relevant combinations of characteristics. Features that are 
not relevant for the particular research problem may be neglected (Kelle & 
Kluge 2010:41). In order to equip the sample design with valid characteristics 
that would result in a saturated sample, the following indicators were deemed 
relevant for this particular study: 
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NATIONALITY 
Ethiopian 
(ETH) 
All participants must be of Ethiopian na-
tionality and be a citizen (living and 
working) of Ethiopia. Their expertise 
should refer to their experiences in rela-
tion to Ethiopian context at all time. 
GENDER M or F The respective gender may perceive the 
role of creativity very differently, due to 
their role in the cultural community 
AGE RANGE 20-25 
25-30 
30-40 
40-50 
Or above 
The age range starts from 20 years in 
order to assure a completed Secondary 
school and (at least started) academic 
training. The range is subdivided into 
several stages with open end. Each 
range will be represented by at least one 
of the participants in order to assure a 
saturated ‘variety’ in different levels of 
life. 
EDUCATION Student; 
Bachelors; 
Diploma; 
Masters; 
PHD 
In order to assure a certain level of ex-
posure to abstract thinking as well as 
the ability to talk English, a formal edu-
cation is precondition. 
To be formerly educated in terms of 
child development is not a must.  
CURRENT 
CHILD DEVEL-
OPMENT IN-
VOLVEMENT 
Head; 
Representative; 
Facilitator; 
Researcher; 
Worker; 
Volunteer 
 
The current involvement in child devel-
opment is one of the most relevant indi-
cators of this study, since it ensures the 
participants’ expertise on the topic.  
ECONOMIC 
SITUATION 
(during child-
Low 
Lower middle 
Middle 
This criterion roughly highlights the eco-
nomic situation the participant had been 
in or is currently exposed to. It is sup-
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hood and cur-
rent) 
Upper middle 
Up 
posed to give a first glimpse on the 
background of the person. This criterion 
makes sure the sample embraces peo-
ple with different economic back-
grounds. It was formed by the oral in-
formation the participants revealed 
about them when first meeting them. 
TABLE 4.3: OVERALL KEY VARIABLES 
 
These criteria ensured that the differences in the specific criteria built a heter-
ogeneous group. Later on, the table was filled with individual information of 
several Ethiopian contact persons chosen to participate in the study. 
 
4.4.2. Determining the sample design 
Approaches of intentional, criteria-controlled sampling and differentiation of 
the case is recommended. Any relevant case for the research question should 
be considered. The strategy of ‘theoretical sampling’ is generally recommend-
ed, where the specific criteria for the choice of the next case are defined by 
the hypothesis and theories that were right before conducted in the research 
process (Kelle & Kluge 2010:43). In this particular case though, it was more 
effective to gain an overall impression of the perception of different Ethiopians 
in different stages of life that could be analyzed and interconnected to form 
one hypothesis at the end, rather than analyzing each one at a time. There-
fore it was appropriate to develop a ‘qualitative sample design’ at the begin-
ning of the qualitative research and determine different criteria of the samples 
before any data collection.  
4.4.2.1. Sample design for semi-structured interviews 
Sample size and drawing criteria of the participants for the semi-structured 
interviews were determined before the data collection while the data was ana-
lyzed altogether after the collection. This definition of selection criteria in the 
forefront made sure to represent carriers of relevant criteria combinations in 
the qualitative sample.  
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Keeping the research question in mind as well as any previous theoretical 
considerations and previous knowledge about the field of interest, the charac-
teristics relevant for the sample selection are to be determined (Kelle & Kluge 
2010:50). Classic socio-demographical characteristics like gender, profession, 
age, education or social class as indicators for different social situations with 
their specific potential and limits are generally recommended (Kelle & Kluge 
2010:51). For this particular case, several Ethiopian citizens described the 
above-mentioned recommended indicators as valid characteristics for a quali-
tative sample design.  
Such a qualitative sample design ensured that the research-related essential 
characteristics of Ethiopia’s social structure and context were considered. 
One important goal of qualitative sampling is therefore not statistical repre-
sentativeness but a variance or rather heterogeneity in the field of research 
(Kelle & Kluge 2010:52). 
Therefore, the following sample design was equipped with the above recom-
mended characteristics (See definition of key variables.) and filled with the 
individual information of several Ethiopian contact persons. During this pro-
cess it was ensured that the differences in the specific criteria built a hetero-
geneous group. Nevertheless, the involvement in child development has been 
given in all of these cases due to either their past/current workplace or their 
specific education. Therefore, when it came to mutual acquaintance, the par-
ticipants either knew each other or at least formed some kind of ‘homogene-
ous’ group in terms of similar work orientation concerning the focus on holistic 
child development. The ability to speak fluent English was a set condition. 
The following table shows the assembly of interview partners including the 
relevant indicators. The names were chosen by the individuals themselves in 
order to stay anonymous during the whole research process. 
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Semi-structured interviews 
indicator Nathania Wurro Hulk Dimbit Atee Student Uniak T‘sahay 
gender M F M F M M F F 
age 
range 
25-30 40-50 25-30 35-40 50-60 60-70 50-60 20-25 
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TABLE 4.4: CHARACTERISTICS FOR INTERVIEW PARTNERS 
Of course the results of a qualitative sampling like this are not to be general-
ized. Because of the limited number of 8 (eight) cases one cannot necessarily 
assume an overall valid representation of their respective social group of 
Ethiopian society. However, the goal of sampling is to comprehensively con-
sider theoretically significant combinations of characteristics in order to identi-
fy unknown phenomena, to develop new categories and to design new typol-
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ogies (Kelle & Kluge 2010:55). However, due to the above presented wide-
spread characteristics of the interview partners, a satisfying saturation of crite-
ria can be assumed in order to approach the research question comprehen-
sively.  
4.4.2.2. Sample design for FDGs 
According to Krueger, one of the main requirements of Focus Group Inter-
views (FGIs) is the careful selection of the participants (preferably 6-8 peo-
ple). The group should be somehow acquainted and homogeneous (Krueger 
2002:1). Lederman agrees by stating that ‘[…] homogeneity is an important 
prerequisite for meaningful exploration of the topic upon which the group is 
focused’ (Lederman 1990:117). It is generally suggested that participants 
should ‘share similar characteristics like gender group, age-range, ethnic and 
social class background’ in order to form a homogeneous group which feels 
comfortable to share opinions and experiences (Rabiee 2004:256).  In addi-
tion, it can be of help to consult the same group of people that were inter-
viewed before. They have already made up their minds about the topic of in-
terest and can now discuss it with their colleagues in a ‘purposive’ way, as 
described by Lederman: ‘Participants are selected because they are a pur-
posive, although not necessarily representative, sampling of a specific popula-
tion’ (Lederman 1990:117). Kitzinger underlines the usefulness of working 
with pre-existing groups, ‘[…] because they provide one of the social contexts 
within which ideas are formed and decisions are made’ (Kitzinger 1994:105). 
According to the ‘grounded theory’, the sampling selection strategy as well as 
the exact method to conduct the content of the discussion was chosen during 
the future research process. 
For the FGDs, convenience sampling comes in handy (Henrich, Heine & No-
renzayan 2010:48), since it can be a challenge to gather a whole group of 
people who form a valid, saturated sample through a pure qualitative sam-
pling. Therefore, the indicator of age range as well as education and econom-
ic situation is neglected. Main focus is given merely to diverse involvement in 
child development or creativity in Ethiopia. The first FGD contained several 
colleagues from the same workplace, while the second FGD took place in an 
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extended family setting where all the participants had different involvement in 
child development, as presented in the following tables18: 
FGD 1 
Indicator (names) E. A. W. L. D. 
 
Acquainted collegues  
gender F M M F M 
current involvement in 
child development 
Children workers’ trainers and facilitators of 
training at the Child Development Training and 
Research Center 
TABLE 4.5: CHARACTERISTICS FOR FGD 1 
 
FGD 2 
Indicator 
(names) 
D. K. T. R. F. 
 
Members of one family (three sisters and their husbands)   
gender M M F F F 
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TABLE 4.6: CHARACTERISTICS FOR FGD 2 
4.4.3. Documentation of data collection 
It is crucial to document the progress including any possible incidents during 
data collection and subsequently report and reflect on them, before moving on 
to the actual data analysis. Several thoughts, especially cultural notions that 
                                                          
18
 Please note that the names of the participants are presented with the Initial only. 
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come up during the field work, led to details valuable for accurate data analy-
sis.  
4.4.4. Transcription Guidelines 
To ensure exact transcription of the interviews, the following guidelines were 
followed at all times:  
(.) Short break 
short lingual sound of hesitation 
(…) Long break (more than 4 seconds) 
mhm Filling the break, sign of reception 
Yes, DEFINITELY Words or syllables, which are particularly pro-
nounced, are written in CAPITAL LETTERS 
= loops, fast communication, stammering 
- Abrupt wording or sentence break 
{same time…} Speech at the same time, overlap, interference 
: prolongation 
(laughing), (coug-
hing) 
Nonverbal features etc. 
(?meaning) incomprehensible contribution 
{mhm, yeah} Contribution of other participants during the speech 
of the other communicator 
TABLE 4.7: TRANSCRIPTION GUIDELINES ACCORDING TO EMPIRICA 
INSTITUTE19 
 
4.4.5. Reflection of the collection process 
This following section explains discoveries that were made during the data 
collection process. In the concept of GT, each of them influences and chang-
es the subsequent process of research. It is important to document the whole 
process of data collection and reflect the development of research (due to GT) 
as well as evaluate shortcomings, peculiarities or distinctive features that 
might be of importance for the ongoing research or final outcome. 
                                                          
19
 Please find further information about the institute: http://www.institut-empirica.de/  
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4.4.5.1. Reflection of the semi-structured interviews 
Because none of the key questions were changed after performance of the 
pilot test, it was decided to include the outcome of the pretest into the pool of 
data, especially because the answers yielded much valid information.  
During conducting of the interviews, it became clear that sound signals were 
also a significant factor that needed to be considered when analyzing the da-
ta. In Ethiopian language usage (in this case mostly Amharic and Oromifa) the 
tone pitch tends to rise at the end of each sentence and not to fall, which goes 
to the way Afro-Asian languages are pronounced. Therefore, what might 
sound like a question or hesitant proposition in the ears of an Indo-European 
speaker is in fact a solid statement with the high end tone pitch of a native 
Afro-Asian speaker. This notion significantly changed the way one perceived 
the interviewees’ statements.  
Although the participants agreed to communicate in English, some expres-
sions remained in their native tongue (Amharic). Quite easily an interviewee 
would accidently switch to his/her native language without noticing, or use a 
single Amharic expression when the English one was not at hand. In that 
case, the Amharic expression was transcribed but instantly translated in 
brackets.  
Even though a participant did not raise his voice audibly when mentioning cer-
tain issues, they seemed significantly important to him/her because of non-
verbal communication signs that occurred but were not captured on the re-
cording (for example. raising eyebrows, gestures with hands). Therefore, such 
non-verbal expressions were noted down by the researcher during the inter-
view and were highlighted with capital letters in the transcription later on to 
indicate more emphasis than on other statements.  
At one point, an interviewee made some strong political statement but after-
wards claimed not to be willing to have this segment analyzed and published. 
Due to the ethical considerations and the official consent form ensuring 
his/her rights, the participants’ wish was respected and therefore that particu-
lar part of the interview was not transcribed.  
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It was challenging to avoid suggestive questions at all times, since it is normal 
to ask for further information in a suggestive way during normal conversa-
tions. Fortunately, all participants obviously felt comfortable in the interview 
environment and did not seem to be influenced in their opinion, even if one of 
the follow up questions might have been suggestive.  
Most conversations went on after the actual interviews, when the participants 
headed out for food. Those conversations could have bared a lot of ideas and 
information. Consequently, it might be a nice follow-up to this study to have 
casual discussions over lunch instead of ‘over desks’, since Ethiopians obvi-
ously feel very free to share their ideas over a meal.  
4.4.5.2. Reflection of the FGDs 
The FGD was supported by the method of applying different posters that con-
tained the questions (Helfferich 2009:36). The participants could follow up the 
displayed questions and therefore keep concentrating on the actual focus of 
the discussion during the conversation process. Some of the questions were 
spontaneously revised or re-focused during the discussion process to capture 
more detailed information. 
The initial method of writing on the posters was not supported by the first 
group of participants though. During the process of the discussion as well as 
after the recording was done, they stated that they were of ‘oral culture’ and 
would prefer to talk rather than to write. Therefore, the second FGD was invit-
ed to only look at the posters and discuss without even giving out pens in the 
first place.  
During both focus FDGs, some of the participants were very shy even though 
the groups were acquainted. Being very introvert personalities, they only 
shared their opinion if they were explicitly invited to speak. Otherwise, they did 
not participate in the discussion.     
During the FGD 1, one participant was coughing all the time and made some 
statements that are unclear on the recording.  
FGD 1 delivered two new theories that were not specifically included in the 
questions. Consequently, several new fitted questions were given to the FGD 
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2 in order to test the theories. Further accommodation was made when some 
questions, that seemed rather unproductive in the first round, were cut out of 
the second in order to keep it short enough.  
FGD 2 was shortened by several questions, since some participants obviously 
lost concentration. Their attention moved to playing with their phones, looking 
outside the window, and they were easily distracted.  
As mentioned before, it was expected that some outcomes might change the 
initial path of the research plan during research process. Therefore, it is cru-
cial to mention that both FDGs did not work in the way initially expected. The 
flow of the discussions was rather a sequence of statements than a lively de-
bate. Participants would simply ‘politely’ reveal their opinion after one another 
rather than challenge each other or disapprove with someone’s view. Neither 
did they come to a common conclusion that could easily be applied into a 
paradigm code for analysis (see described below, under ‘axial coding’). In-
stead, the several perceptions were rather gathered and acknowledged. 
However, the opinions and statements given seemed to be significant and just 
as crucial for the final outcome as of the semi-structured interviews. Yet, a 
different approach of analysis was used (further described in Chapter 5). 
 
4.5. DATA ANALYSIS  
For data analysis, the computer program ‘maxqda’20 was used, which is 
based on the concept of ‘Grounded Theory’. Exploration, interpretation and 
creation of categories have been simply and comprehensively done. 
4.5.1. Consecutive steps in data analysis 
The following consecutive steps in data analysis are meaningful for the further 
process of this study21. The steps and their meaning for this particular case 
are briefly presented in the following. In general, since it is an immense 
amount of data, it is indispensable to select the assumed relevant segments 
out of the whole, in order to intensely analyze them (Breuer & Dieris 2009:79) 
                                                          
20
 See http://www.maxqda.com/ 
21
 See Chapter 4.2.1.1: Methodological framework, where the foundational method of GT is elaborat-
ed on.  
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and come to a conclusion directly referring to the initial research question. 
Doing that, one should be aware that the researcher has the responsibility to 
subjectively decide which segments of the interviews provide relevant infor-
mation and which segments can be put aside.  
The first step of data analysis was ‘open coding’, where the transcribed inter-
views were filtered for the first time in order to form categories. In a second 
step, called ‘axial coding’, the filtered data was assembled to create connec-
tions between the categories. Finally, ‘selective coding’ brought all strings to-
gether to form a valid theory or result based on the previous consecutive 
analysis steps.  
4.5.1.1. Open coding 
The various segments of the interview were thoroughly analyzed in order to 
‘open up’ phenomena and assemble them in representative generic terms 
(codes). The target was to create clusters of typified expressions. It was the 
goal to find a possible ‘interpretation frame’ of a data segment or phenome-
non (Breuer & Dieris 2009:80). This could be done by searching for similari-
ties or differences between each event, occurrence or related phenomena 
within the collected data. Subsequently, ‘similar incidents are to be appointed 
and assembled in categories’ (Breuer & Dieris 2009:80).  
Using the computer program ‘maxqda’, the transcribed interviews were insert-
ed as readable documents. First of all, the key questions of the semi-
structured interview served as guideline to form various categories. Then, the 
documents were deductively searched for codes that fitted in those catego-
ries.  As soon as a segment in a certain document was found to be a valid 
code, it was marked and dragged into the respective categories. When after-
wards opening the category, one could find all the interviewees’ statements 
referring to the particular key phrase. During the process of open coding, the 
newly formed codes can help to abstractly identify and to theoretically cluster 
several phenomena. Out of this compilation, the researcher can contemplate 
which categories are significant for the further process of the research. The 
characteristics of those categories were subsequently identified and closely 
examined (Breuer & Dieris 2009:81). Nevertheless, with forming categories 
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we had to keep in mind the previous knowledge and possible bias of the re-
searcher and the people who assisted. While coding, the inductive and deduc-
tive procedure was mixed: When a new category was formed through an in-
ductive approach, the data was searched again (in a deductive way) for cor-
responding segments.  
It was possible to find and compare the categories’ characteristics and dimen-
sions by creating sub-categories. This serves the ultimate development of a 
theory. However, the continuing process of research will reveal in how far 
these sub-categories including their characteristics and dimensions are of 
deeper significance for a theory (Breuer & Dieris 2009:84). 
4.5.1.2. Axial Coding 
According to Strauss & Corbin, axial coding is a series of procedures to as-
semble the data after open coding, by creating connections between catego-
ries. This is achieved through using a paradigm code, which contains the fol-
lowing aspects: preconditions, context, action strategy, intervening conditions 
and consequences (Strauss & Corbin 1996:75). This means the generated 
codes would be systematized and brought in interrelation with regard to con-
tent. Based on the paradigm model of Strauss & Corbin, the codes were or-
ganized in six categories:  
a) Causal precondition  
Causal preconditions describe the incidents or events leading to the appear-
ance or development of a phenomenon (Faix 2007:92). 
b) Phenomenon 
The phenomenon refers to the central idea or event pointing at a series of 
(inter)actions in order to master or cope with the situation (Faix 2007:92).  
c) Context:  
The context represents the frame of specific conditions in which the action 
strategies and interactions took place (Strauss & Corbin 1996:81). 
d) Intervening conditions 
95 
 
Any action strategies and interactions that are directed at a particular phe-
nomenon are influenced by structural preconditions, called intervening condi-
tions. They either facilitate or constrain the used strategies within a specific 
context (Strauss & Corbin 1996:82). 
e) Action strategies and interactions 
Action strategies are meant to manage, overcome, accomplish or respond (to) 
a phenomenon within a series of perceived conditions. The (inter)actions 
should be process-related and be target-oriented to the phenomenon. In addi-
tion, any reasons for missing action strategies in the particular situation are to 
be scrutinized and searched for (Faix 2007:93). 
f) Consequences 
Any (inter)action causes a result or a consequence. These are not always to 
be predicted or may also be unintentional. (Faix 2007:93). 
Consecutively, the individual statements of the participants were assembled in 
the following scheme in order to assort them into an overall interrelated con-
text:  
 
FIGURE 4.3: PARADIGM CODING MODEL (Source: Faix 2007:94) 
PHENOMENON 
(What it's actually about) 
INTERVENING 
STRATEGIES 
What are the general 
preconditions for 
strategies? 
CAUSES 
What leads to the investigated 
phenomenon? 
CONTEXT 
What are the conditions for the 
strategies? 
What are the characteristics of the 
question? 
CONSEQUENCES 
What are the results of the 
action strategies pointed at 
the phenomenon? 
STRATEGIES 
How do the stakeholders handle the 
phenomenon? 
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4.5.1.3. Selective Coding 
The final process of selective coding helps to generate theories. Selective 
coding creates new categories by focusing on the initial research question 
and research objectives. Therefore, this part of generating a theory within the 
methodological process of the Grounded Theory is very important (Strauss & 
Corbin 1996:194-117).  
Since the preceding coding processes of open and axial coding generated a 
great number of interesting findings, including new correlations in terms of 
content and new notions, the significant ones were identified. It was crucial to 
focus on the data and correlations that were significant for the initial research 
problem. Finally, the process of selective coding brings the broad evaluation 
of the data back to the research question. In addition, the validity, reliability 
and credibility are reviewed (Faix 2007:252). 
The previous findings were reviewed in detail and examined for the initial re-
search question, to make sure they were in line with the primary research in-
tent. Patterns were opened and categories were newly combined in order to 
assemble a central theme that continuously drew through the whole data. 
Through this process, the validation of data and theory was ensured (Strauss 
& Corbin 1996:109). 
 
4.6. ETHICAL CONSIDERATIONS  
Since the ethical issues and predicaments that can ascend during the re-
search study are kept in mind, comprehensive ethical considerations make 
sure the participants’ rights are not in any way touched during the process22. 
The participants’ ‘rights and dignity must be respected at all times’ (Salkind 
2009:79). One instrument to guarantee this is the consent form which each 
participant was asked to thoroughly read and sign before any data collection 
took place. It informed the participant about the content of the study, his/her 
rights as well as contact details of the researcher.  
 
                                                          
22
 See Chapter 1.9.: Ethical considerations 
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A photocopy of the following Consent form pattern was provided for each par-
ticipant23.  
 
 
 
FIGURE 4.4: CONSENT FORM PATTERN 
 
  
                                                          
23
 The original completed forms of the participants are attached in the appendix. 
 
EMPIRICAL QUALITATIVE STUDY 
 
‘Discussion of creativity as a factor contributing to human development in 
Ethiopia’ 
The project wants to study Ethiopian citizens’ individual perception of ‘creativity as 
capability’ as means to foster human development in Ethiopia.  
We would like to ask you to take some time to participate in this project and answer 
questions about your perception concerning ‘creativity as capability’ in Ethiopia 
 
CONSENT FORM 
I know about my following rights: 
 
o My right to privacy 
I may refuse to answer a question at any time.  
o My right to anonymity and confidentiality  
I have total freedom to speak openly without any risk of consequences. In no 
way may my answers or any other hint in the paper give clues about my indi-
vidual personality. 
o My right to voluntary participation and the right to withdraw 
I have total freedom to end my participation in the study at any time without 
further explanation or consequences. 
o My right to informed consent 
I have access to all necessary information concerning my role within the 
study and have power over agreement. 
o My right not to be harmed 
I am in no way in any danger because of my participation in the study.  
 
I agree to take part in this study 
Signature of Participant: 
Name of participant: 
Date:                                                               
Name of the investigator:           contact details: 
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CHAPTER 5:  PERFORMANCE AND RESULTS OF DATA 
ANALYSIS 
5.1 INTRODUCTION 
This Chapter presents the performance of the actual data analysis and first 
findings of the research investigation. As one could observe throughout the 
study, due to sub-processes like observing, experimenting, sampling and 
evaluating, the research process became dynamic and ‘lost’ a linear and rigid 
procedure (Faix 2007:64). This is why the study was divided into three major 
aspects:  1) the context of discovery (See Chapter 4: Research design, field of 
practice), 2) the context of clarification (See Chapter 4: Data collection, data 
analysis) and now the third aspect: ‘the context of application’, that contains 
an detailed research report (Faix 2007:65). The comprehensive final conclu-
sions can be found in Chapter 6. 
The research report gives an overview about the significant findings. First, the 
outcome of Open Coding is presented, providing also an insight on the 
‘maxqda’ program that was used, supported by illustrations of the code sys-
tem. Following on this, the findings of Axial Coding is presented, bringing the 
different categories in correlation with each other. In addition, a comprehen-
sive evaluation of each interview is included. The most significant results from 
the FDGs are added in order to ensure valid triangulation. Then, the results of 
Selective Coding bring the significant findings from before into context with 
each other as well as back to the initial research question.  
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FIGURE 5.1: DEDUCTIVE OPEN 
CODING  
 
5.2. RESULTS OF CODING 
5.2.1. Findings of Open Coding 
Using the Computer program 
‘maxqda’24, the transcribed inter-
views were inserted as readable 
documents. The key questions of 
the semi-structured interview served 
as guideline to form several catego-
ries, always keeping in mind that 
due to GT, those categories might 
be changing during the analyzing 
process. Then, the documents were 
deductively searched for codes that 
fit in those categories. For the first 
round of deductive open coding, the 
following categories had been set 
(Figure 5.1: deductive open coding).  
Keeping in mind the guideline of the semi-structured interview as well as the 
initial research question, the first categories to filter the eight documents with 
were creativity (general and Ethiopian) as well as Human Development (gen-
eral and Ethiopian), Poverty (general and Ethiopian) and practical starting 
points. As soon as a segment in a certain document was found to be a valid 
code, it was marked and dragged into the respective category/ categories. 
When afterwards opening the category, one can find all interviewees’ state-
ments referring to the particular key phrase. 
After deductively coding all the documents in a first round, it became obvious 
that it was necessary to revise the categories, to create some more detailed 
categories and to divide them into the following subcategories. Those catego-
ries were inductively formed due to numerous statements of the interviewees 
that made clear it was necessary to put further focus on the following topics 
(Figure 5.2: Inductive open coding). 
                                                          
24
 See http://www.maxqda.com/ 
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FIGURE 5.2: INDUCTIVE OPEN 
CODING 
 
 
 
 
 
 
 
 
The category ‘Ethiopian creativity’ was inductively divided into three sub-
categories and contains codes about ‘missing or hindering factors for creativi-
ty’, ‘existing creativity’ and statements about ‘potential creativity’ in Ethiopia. 
During open coding process, more and more sub-categories were opened up 
inductively, for example ‘practical starting points’ is now divided in eight differ-
ent sub-categories due to the diverse statements of the interviewees.  
Since the new category was induc-
tively formed due to a significant 
statement in the eighth interview, all 
seven previous documents needed to 
be searched deductively for these 
new codes again. This way, several 
rounds of open coding emerge. As 
stated before, finding and comparing 
the categories’ characteristics and 
dimensions by creating sub-
categories served the ultimate devel-
opment of a theory. However, it be-
came obvious that the continuing pro-
process would reveal these sub-
categories including their characteris-
tics and dimensions are of deeper 
significance for a final theory (Breuer & Dieris 2009:84). 
The FGDs contained questions that built up on each other: One question of 
FGD 1 built up on the outcome of one semi-structured interview and FGD 2 
partly built up on the outcome of FGD 1. That is why their documents were 
added last to the open coding procedure, after the inductive coding of the 
semi-structured interviews was finished. After adding the FGDs to the group 
of documents and once again going through the procedure of deductive and 
inductive coding, the final code-system assembled as follows (Figure 5.3: Fi-
nal code-system after open coding). Almost 4000 codes sum up the whole 
data of interviews. By the allocation to the different codes on the various cate-
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FIGURE 5.3: FINAL CODE-
SYSTEM AFTER OPEN CODING 
 
gories, one can have a first notion of where to put focus in the following pro-
cess of analysis. However, the quality and importance of the codes might not 
necessarily rest on the quantity only, as the following procedures will show. 
Creating new sub-categories during the second round of open coding let 
emerge an additional depth to the analysis. 
The sub-categories arrange the dif-
ferent codes with regards to con-
tents and put different emphasis 
and focus on the characteristics of 
the codes, which is called ‘dimen-
sionality’  of codes (Faix 2007:170).  
 
 
 
 
 
 
 
 
Dimensionality of codes through sub-categories and emphasis 
Most of the formed sub-categories already serve to give the codes different 
dimensions. If too many codes were found within one sub-category, the differ-
ent dimensions were either assembled to yet another level of sub-categories 
or were appointed with different scales of ‘weight’ (1-3) to make sure empha-
sis is given on their importance/ significance for the further analysis. For ex-
ample, after analyzing FGD 2, a total number of 674 codes had been assem-
bled. Without giving dimensions, there would be no way to keep track of the 
most significant ones at the end. ‘Maxqda’ makes it possible to view all 674 
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codes in descending order due to their given dimensions during coding pro-
cess.  
 
Therefore, it could be easily discovered that three (3) statements with the di-
mension ‘3 out of 3’ seem to be more significant than others or seem to con-
tain key information for the further process of research. For this reason, giving 
dimensions to the code-system can be of further importance for the ‘axial cod-
ing’ when connections between the codes are analyzed and the statements 
are brought into bigger context.  
Lexical analysis and ‘In vivo Code’ 
The tool of lexical analysis can give a good overview on the key phrases of 
the interviews (Faix 2007:188). It searches for a given key phrase and shows 
all the statements/ codes, where a participant used the respective wording.  
The lexical analysis tool became of further importance during inductive cod-
ing, when one FGD repeatedly mentioned ‘church’ as influencing factor for HD 
in Ethiopia. When inserting ‘church’ as well as related expressions like ‘reli-
gion’, ‘religious’, ‘spiritual’, ‘pastor’, ‘Sunday school’, ‘faith’ and ‘prayer’, 54 
new codes from several documents emerged, building a new sub-category. 
Later on, all documents were searched respectively for fitting codes, and re-
lated statements were included and added up to a whole of 70 codes. Due to 
the quantity but also the quality of these statements, it can be assumed that 
the religious factor will play a significant role in answering the research ques-
tion. This particular mentioned code that emerged over and over again in sev-
eral documents focused on the importance of church or spiritual institutions in 
Ethiopia. This is a thought that had not been raised at all in the pre-
considerations or the interview questions.  
Therefore, a new sub-category named ‘church’ (within the category of Human 
Development in Ethiopia) was developed. This category was developed only 
because of unexpected statements that were made by the participants; there-
fore it is called ‘in vivo code’ and is given greater importance, since several 
experts found it crucial enough to mention it. After finishing the process of 
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open coding, a total number of 70 codes were assembled in the new category 
‘church’. 7 of 8 interview partners mentioned it several times, while those who 
mentioned put very high emphasis on the influence of church leaders on soci-
ety. This can give additional notions when analyzing the content further.  
The following figure illustrates an actual momentary image of the ‘maxqda’ 
procedure and the original quote that led to the ‘in vivo code’ (marked in lilac 
color), while the colorful brackets on the left side mark numerous respective 
codes. 
 
FIGURE 5.4: IMAGE OF THE INITIAL CODE THAT LED TO THE ‘IN VIVO 
CODE’ 
Code-Matrix Browser 
In ‘maxqda’, the Code-Matrix Browser serves as a good overview of the dif-
ferent interviews when it comes to the frequency of the codes within different 
categories. A diagram visualizes the codes as small or big dots; their size de-
pending on their frequency. One axis represents the 10 documents (semi-
structured as well as FGDs), while the other shows the colorful code-system. 
The knots/ dots have the same color as the respective codes.  
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The main correlation knots are represented, because they can be of further 
use for the ‘axial coding’ later on as well as for any future interpretation of the 
findings. Significant results using the method of Code-Matrix Browser are the 
following:  
 Wurro and general Creativity 
 FGD2 and (existing) Ethiopian Creativity  
 FGD1 and missing/ hindering factors for Ethiopian Creativity 
 FGD1+2 Ethiopia’s potential concerning Creativity 
 Hulk+Nathania and general Human Development 
 FGD2 and general Child Development 
 Atee and missing/ hindering factors for Child Development in Ethiopia 
 FGD2 and supportive factors for Child Development in Ethiopia 
 FGD1 and Human Development in Ethiopia 
 Uniak+Student and Church as factor in Ethiopian Human Develop-
ment 
 FGD1 and general/ Ethiopian poverty 
 Hulk+Uniak and Practical Starting Points25 
 T’sahay and Existing Resources (practical starting points) 
 Student and Necessary Means (practical starting points) 
 Student and Education (practical starting points) 
 Uniak and Promotion (practical starting points) 
 Nathania and Set Examples + Appreciation (practical starting points) 
 
To reflect on these topics, one can have first ideas where this research might 
lead to later on. This gives the researcher first specific insights on several no-
tions that seem important to the individual interviewees. If some of those no-
tions become evidently more important during the consecutive steps of analy-
sis, one can come back to the interview partners who put special emphasis on 
them in the first place.  
                                                          
25
 Both FDGs have significantly more results than the other documents, since several issues were 
focused on more intensely. For the purpose of identifying the one-on-one interview results, the FGDs 
were omitted concerning frequencies on ‘practical starting points’, since they strongly dominate the 
findings. 
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Code-Relation Browser 
In ‘maxqda’, the Code-Relation Browser represents the relation between dif-
ferent categories. Two axes oppose the categories to each other. Concerning 
the knots/ dots, the principle of presentation is the same as for the Code-
Matrix Browser. It was searched for any noticeable connections between the 
categories ‘Ethiopian Human Development (HD)’/ ‘Ethiopian Creativity’/ ‘Ethi-
opian Poverty’/ ‘Practical Starting Points’ and all other categories or sub-
categories. Significant findings are the following:  
Experts seem to draw a connection between low levels of HD with a lack of 
creativity, since ‘missing/ challenging factors in Ethiopian HD’ overlaps with 
‘missing/ hindering factors in Ethiopian creativity’ in 134 codes. 
In line with the first statement, experts seem to draw a connection between 
high levels of HD and a conducive environment for creativity, since ‘potential/ 
supportive factors in Ethiopian HD’ overlaps with ‘factors for potential Ethiopi-
an Creativity’ in 123 codes. 
‘Church’ stands in strong connection with ‘Ethiopian Creativity’ (29 codes), 
sharing the highest score with the sub-category ‘factors for potential Ethiopian 
Creativity’ (18 codes), which means that the interviewees see the Ethiopian 
churches as a contributing factor for increasing the level of creativity in the 
country. 
The participants perceive education as a major practical starting point, since 
the highest score between ‘supportive/ potential factors for Ethiopian Child 
Development’ and ‘Practical Starting Points’ is seen at the sub-category ‘Edu-
cation’. 
Between ‘Ethiopian Poverty’ and ‘Ethiopian Creativity’ is found a significant 
connection. The sub-category ‘missing/ hindering factors for Ethiopian Crea-
tivity’ reveals 52 codes, but ‘Existing Ethiopian Creativity’ only 20 codes. This 
gives a first glimpse that Ethiopian experts see a connection between the lack 
of creativity and Ethiopian poverty. 
At ‘Practical Starting Points’ for a program that enhances Human Develop-
ment, ‘Child Development’, followed by ‘Existing Ethiopian Creativity’ is seen 
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as ‘Existing Resources’. This shows that the experts might not only see Ethio-
pia’s children but also creativity as a resource for Human Development. 
The sub-category ‘Practical Starting Points: Necessary Means’ shares most 
codes with ‘Ethiopian HD’, 20% of which go to ‘Ethiopian Church’ alone. This 
shows that several participants see the necessary means for practically estab-
lishing creativity-enhancing programs in the HD-sector, especially in Ethiopian 
church. 
‘Set Examples’ and ‘Appreciation’ score high in relation to ‘potential/ support-
ive factors for Ethiopian HD’ as well as in relation to ‘Ethiopian Creativity’. This 
shows that experts have high hopes in the strategies of setting visible exam-
ples and of appreciation when it comes to enhancing both Ethiopian HD and 
its creativity.   
The participants seem to see ‘Ethiopian Poverty’ as the major ‘challenging/ 
hindering factor for Ethiopian HD’ (71 codes), but also as ‘missing/ hindering 
factor for Ethiopian Creativity’ (52 codes). 
However, it is remarkable, that 20 codes were found for ‘Ethiopian Poverty’ to 
be a factor for ‘potential Ethiopian Creativity’, as well as 36 codes for ‘Ethiopi-
an Poverty’ to be a ‘potential/ supportive factor for Ethiopian HD’. This shows 
that some experts also perceive poverty as potential fostering factor for both 
HD as well as creativity.   
TABLE 5.1: FINDINGS OF THE CODE-RELATION BROWSER 
The results of the Code-Relation-Browser show first visible relations between 
the several interviews. Now, first clear connections can be drawn between the 
several interviews. These notions make it easy to draw first connections to the 
actual research question and give first relational insights the research might 
lead to.   
Some of those thoughts will become more significant than others during the 
consecutive steps of axial and selective coding. Several key words mentioned 
now (for example, ‘Appreciation’ or ‘Acknowledgement’ of creativity) will be 
given higher attention when continuing to the axial coding.  
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5.2.2. Findings of Axial Coding 
After several procedures of Open Coding, the numerous codes needed to be 
systematized and brought into connection with regards to contents. In small 
scale, this had already happened through the different dimensions and giving 
emphasis (1-10), but it also had to be done comprehensively in terms of cate-
gories. A short overview about some significant comprehensive findings in 
terms of categories was given by the Code-Matrix-Browser and the Code-
Relations-Browser, whose results were examined further from that point on. 
This was done by using a Paradigm code26, containing the following aspects: 
the phenomenon in the center of investigation, surrounded by the respective 
preconditions, context, action strategy, intervening conditions and conse-
quences (Strauss & Corbin 1996:75).  
Below, the phenomena are brought into axial correlation. Doing that, the initial 
research question (‘How do those involved in child development in Ethiopia 
perceive the promotion of creativity as a means to foster holistic human de-
velopment?’) forms the phenomenon. The other aspects are arranged around 
this phenomenon and are brought into correlation. The perception of creativity 
in Ethiopia is thereby brought into axial context of the individual interviews.  
To arrange the different statements into those categories, the following ques-
tions were asked while searching the documents thoroughly: 
 Phenomenon: How is the promotion of creativity perceived? 
 Causes: What leads to/What hinders the promotion of creativity?  
 Context: What are the conditions for the promotion of creativity? What 
are the characteristics of creativity? 
 Strategies: How does he/she handle his/her perception of the promo-
tion of creativity? What actions does he/she suggest? 
 Intervening strategies: What are the general preconditions/ motiva-
tions for his/her strategy to handle the promotion of creativity? 
 Consequences: What are the results of the action strategies pointed 
at the promotion of creativity? 
 
                                                          
26
 Please see Chapter 4.5.1.2.: Axial Coding 
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Before presenting the detailed results of axial coding with every single semi-
structured interview, the following table presents most significant findings 
combined as an overview. This later served as a reference point to perform 
the process of selective coding: 
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TABLE 5.2: OVERVIEW OF AXIAL CODING: SIGNIFICANT RESULTS  
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5.2.2.1. Evaluation Nathania (Interview 1) 
The paradigm code of axial coding opens up Nathania’s interview in the fol-
lowing way: 
1. Causal conditions for the phenomenon: Factors hindering or leading 
to the promotion of creativity, based on personal experiences and biog-
raphy. 
In the transcripts, Nathania mentions that he did not have any opportunities to 
grow creatively when he was a child. He repeatedly states that nationwide (by 
government authorities as well as organizations and individuals), creativity is 
neither acknowledged nor appreciated let alone promoted in the development 
of children. 
 
N: […] No one acknowledges your creativity, and also you are not given opportunity by like 
training, and also (.) people who = model you to be creative, so you struggle {M: Mhm}. 
 
M: How – how do you feel about that today? 
 
N: In the first place I said I am not creative. It’s because of this thing {M: Ah}. Yeah. Your 
childhood is not mentored in a way that you become creative, so you will see it today. It will 
reflect itself in your activity today with relation to the ministry, with relation to also daily life {M: 
Yeah}. So, it hampers your activity. 
 
M: And how do you feel about that? What’s your emotion toward that? 
 
N: I feel bad. (…) I feel bad, at the same time I struggle to start it today and to be creative, 
and also to create a generation which are not affected like me, for being not creative.  
 
He also mentions that his perception of creativity is shaped by the different 
media as well as by famous creative role models he sees on TV or reads 
about. In addition, Nathania acknowledges the creativity of children on the 
streets and reflects his perception of creativity due to their ideas and small 
innovations.  
 
2. Phenomenon: Initial content and underlying substance of the investi-
gation, which embraces the other concepts: Perception of promotion of 
creativity. 
Nathania presents a strong idea about how he perceives the promotion of 
creativity in Ethiopia. He states that overall in Ethiopian society, creativity is 
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not promoted. He refers to the formal way child development organizations 
operate by ignoring new ideas and rather focusing on tradition and their ‘pre-
decessor’s way of doing things’.   
N: In - in government offices, in organizations, for example like (.) many organization who 
work on children. They do things formally, and they do things the same way their predecessor 
was doing {M: Mhm}. They lack creativity. The government also do not sponsor creativity, do 
not show ways of doing things in a creative manner, so we lack in these formal organizations 
{M: Mhm}. And also they do not adopt the creativity I was telling you is all over the street. 
They don’t acknowledge them. So, this formal institutions lack to promote creativity and also 
to be creative by themselves. 
 
However, Nathania is convinced that people should ‘become creative’. Yet, he 
mentions ‘culture’ as a major challenge to the promotion of creativity, which 
would make it hard for creativity to be welcomed.  
 
3. Context: Conditions or characteristics for the promotion of creativity. 
According to Nathania, creativity is not a choice but a ‘must’, since Ethiopia is 
a poor country and can face poverty only through creativity. He calls creativity 
an ‘indispensable thing for existence’ but also acknowledges the fact that nei-
ther society nor the individual sees creativity as an asset or capability, even 
though ‘small’ or ‘simple’ creativity can be found on the streets. Overall, he 
calls creativity important for life and for one’s better future. He also sees it as 
an instrument to do things wisely, effectively and to reduce hardship. Accord-
ing to Nathania, creativity has the power to create jobs, to avoid problems and 
to change the way of life of individuals as well as society. Discussing the issue 
of Human Development and the cultivation of someone’s full potential, he de-
scribes a creative environment in the following way: 
N: If (.) you are creative, (.) your – your development will be safe, and also you will develop in 
an environment where you will make informed decisions,  and where you grow with 
knowledge, where you grow in a way that you can – you know – influence others. 
 
Nathania obviously relates creativity or leading a creative life to an environ-
ment that goes in line with the general description of Human Development, 
since he mentions ‘informed decisions’, ‘knowledge’ and ‘influencing other 
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people’27. In addition, Nathania mentions several times that ‘people who are 
not creative are mostly poor’, which altogether shows his notion to relate the 
lack of creativity with poverty and in turn the presence of creativity with possi-
ble Human Development. 
 
4. Strategies: Strategies to handle the perception of the promotion of 
creativity, based on Nathania’s suggestions. 
Nathania is basing his strategies not on what he personally does in order 
promote creativity in Ethiopia but rather on suggestions of what should be 
done in general. His focus is put on fostering and teaching creativity, especial-
ly transferring or expanding it to the organization level, where it needs to mul-
tiply. He strongly condemns the ‘selfishness’ of some creative organizations 
that are not willing to share their new ideas to let others benefit. Yet, he states 
that because of the lack of creativity in his personal background, he ‘struggles 
to start it today’ and struggles to foster a new generation. It is obvious that 
Nathania perceives the promotion of creativity as significant in order to foster 
Human Development in Ethiopia, but struggles to implement it practically. 
Throughout the whole interview, his suggestions on how to practically imple-
ment creativity-enhancing programs as strategies stay rather abstract: 
N: What they need is just to go into action and just start (.) growing this creative people. 
 
Nathania puts strong focus on acknowledgment and appreciation of creativity. 
He mentions existing TV or Radio programs that prize and promote creativity 
through innovation competitions, which continuously convince society of the 
significant effects of creativity. Even though Nathania states that he misses 
Ethiopian role-models when it comes to creativity, he mentions the crucial 
practical aspect of ‘mentorship’ and the importance of set examples by ‘mod-
els of creativity’ several times throughout the interview: 
N: The good thing for children is, they learn fast. If we teach them to be creative, if we just 
show them models of those who are creative, they will adapt that situation and they will start 
to be creative themselves {M: Mhm}. So, if we teach them how to be creative, if we teach 
them creativity is important for their life, for their future, it will enhance their growth. 
N: Potential only grows if you are given opportunity. If you are free from intervention. Negative 
                                                          
27
 See Chapter 3.3: Human Development, UN definition of HD.   
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interventions actually. You may need mentor, but if someone interferes, if someone – you 
know – despises your creativity, if it says – you know – you are doing non-sense! Your poten-
tial to be creative also lowers {M: Mhm}. So, (.) it has something to do with the promotion of 
creativity. 
 
As this last quote shows, every statement can contain several paradigm 
codes. This one strongly leads to 
 
5. Intervening strategies: The strategies’ preconditions to handle the 
promotion of creativity, based on Nathania’s personal motivation. 
As the above quote shows, Nathania is convinced that negative interventions 
towards creativity are very much present in Ethiopian context. Therefore, the 
action strategies are respectively influenced. If creativity is despised instead 
of acknowledged, the subsequent action strategy of promoting creativity 
seems in vain. To Nathania, it is most important to give ‘the necessary atten-
tion creativity deserves’. Accordingly, acknowledgement and appreciation of 
creativity as capability becomes a crucial precondition for any other action 
strategy effort to ‘teach creativity’. Therefore it serves as an intervening condi-
tion as well as an action strategy itself:  
N: Practically. The first one is, whether it’s important creativity or nonsense-creativity, it 
should be acknowledged. People are trying to do something, we should give applause for that 
– for that try. 
 
To Nathania, another important intervening precondition for any action strate-
gy is the opportunity given for people to be creative, that is, the allowance to 
become creative in the first place. According to Nathania, a ‘negative interven-
tion’ is to despise creative efforts of Ethiopians. 
 
6. Consequences: Results of the action strategies pointed out at the 
promotion of creativity, based on Nathania’s expectations for the future. 
Nathania sees a ‘fast and safe’ development as immediate result of promoting 
creativity in someone’s life. Due to an expected continuous promotion of crea-
tivity throughout Ethiopia, Nathania therefore anticipates an overall ‘better fu-
ture’. He speaks of enhancement of growth, growing potential and guaranteed 
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sustainability as results. Once creativity (as preceding action strategy) is fos-
tered, Nathania strongly expects other organizations to adopt the promotion of 
creativity:  
N: They will adopt! {M: Mhm} If this = things are – you know – (.) believed to change their 
organization, there is no way they – they cannot welcome this creative ideas 
 
This would help organizations to change and ‘help the lives of children’ and 
‘many people’ as a consequence. Once again, Nathania underlines his argu-
ments by pointing at the importance of appreciation, even as a result of pro-
moting creativity.  
N: There is a promising future. People are now starting to talk about creativity; they are – you 
know - appreciating creative people. They are also learning the importance of creativity. What 
they need is just to go into action and just start (.) growing this creative people. 
 
This gives the notion of a possible snowball effect, once promotion and ap-
preciation of creativity start to increase, because both aspects seem to be 
mutually dependent. Overall, one can see that the first findings of open coding 
for Nathania turn out to be significant. 
 
5.2.2.2. Evaluation Wurro (Interview 2) 
The paradigm code of axial coding opens up Wurro’s interview in the following 
way: 
1. Causal conditions for the phenomenon: Factors hindering or leading 
to the promotion of creativity, based on personal experiences and biog-
raphy. 
According to Wurro, a major factor that hinders the promotion of creativity 
within the nation is the current cultural attitude of Ethiopian society, which 
she describes, inter alia, as ‘blocked’ and ‘frustrating’: 
W: We appreciate the past, we’ve been this great nation, this Christian nation, this warrior 
nation, this creative nation but now it’s not happening anymore {M: Mhm}. So, our attitude, our 
thinking is blocked. 
 
On the one hand, Wurro remembers poverty-related ‘challenges’ and ‘prob-
lems’ in her personal life that served as causal conditions leading to the de-
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velopment of creativity in order to find a way out of that problem. All in all, she 
reviews her ‘abandoned’ childhood to be the initial source of her creative way 
to approach problems. Therefore, she even calls the existing problems and 
challenges all over Ethiopia possible ‘resources’ that can be used to promote 
creativity. On the other hand, she clearly states that struggle for bare survival 
significantly hinders the development of creative thought: 
W: EVERYTHING is survival. We {M: Mhm} struggle for EVERYTHING. And most of the 
things we use are backward in technology. Like we don’t even have = time to stop and think: 
How can we make this one better? How can we make this (.) to the next level or something. 
We don’t have the time or (.) attitude of thinking that we saw if creativity is fostered in our 
culture, in our community, we will improve our lives. 
 
Wurro mentions that she admires artists and inventors from other cultures, 
whose creativities make life enjoyable. At the same time, she describes a 
general picture of Ethiopians who ‘don’t live life’, but merely exist. It is obvious 
that this heavy contrast strongly influences Wurro’s perception of the im-
portance of creativity as a capability, because she describes the impact of 
creativity and the seeming impossibility for Ethiopians to reach such kind of 
potential: 
W: I always admire people who innovate or create technology. I always get (.) intimidated. I 
hate it to think that I have the same brain they have! Those who created those technologies. I 
struggle to know how to use them, but these people, they create them. I – I cannot tell you all 
the names of these people. You can – you can see your Iphone, you can see your Laptop, 
you can see electricity, you can see many things. As people like me, we struggle to know 
HOW to use these things. But these people, they think before we thought of this thing exist - 
could exist. And they created them. And many people frustrates me.  
 
2. Phenomenon: Initial content and underlying substance of the investi-
gation, which embraces the other concepts: Perception of promotion of 
creativity. 
Wurro perceives creativity as ‘the only way’ to defeat the poverty-related prob-
lems in the country. To her mind, creativity ‘makes life easy’ and improves 
HD, serving as important condition for sustainable change. She substantiates 
this in the following way:  
W: If creativity is not part of the government or the NGO work, I think the change would be 
very slow, and may not be sustainable {M: Mhm}. May not be addressing the felt need, you 
know. They might – without creativity, they might be doing the same thing again, and again, 
and again. For years {M: Mhm}. For more years, decades, and centuries. So, creativity is 
needed in combating poverty, in doing development. So, creativity is NEEDED, because all 
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the problems, all the needs are different. All the ways to tackle those needs are different. 
Different in time, different in context, different in nature, different in everything, so you need 
creative way and tools to address these things {M: Mhm}. So, the government needs creativi-
ty and NGO works also needs creativity I believe. 
 
Wurro keeps comparing Ethiopia with other nations and states that Ethiopians 
appreciate current foreign innovations as well as the ancient creative actions 
of their own culture, but do not strive for new creational advancements at all. 
She points out that existing creativity is neither appreciated nor promoted in 
Ethiopian context. Even though small creativities can be seen all over Ethio-
pia, they are generally not perceived as a capability.  
For Wurro, promoting creativity is the answer to reach where, to her mind, 
other countries have reached already. 
W: if creativity is fostered in our culture, in our community, we will improve our lives. We will 
have – we will improve our economy. So, we will – we will start living and then enjoying life. 
 
3. Context: Conditions or characteristics for the promotion of creativity. 
According to Wurro, creativity is connected to freedom, thinking and deciding 
‘freely’ and taking risk. Therefore, she obviously strongly connects creativity 
with the features of HD. For her, the foundational characteristic for creativity is 
that it is bestowed on all people equally. Therefore, it is a possible task to in-
crease the level of creativity in Ethiopia, which she seems to be very deter-
mined about. She keeps coming back to pointing out that creativity serves for 
‘problem-solving’. This seems to be the most important feature of creativity for 
her that serves as significant aspect to defeat the problems of the country: 
W: I define (.) creativity as an answer NO for impossible things. It is an answer NO for prob-
lems, it is an answer of (.) not accepting the word NO, the word IMPOSSIBLE, the word FIN-
ISHED or END. I defined it that way {M: Mhm}. It’s going beyond the answer NO, beyond the 
impossible things. Thinking beyond the problem.  
 
However, Wurro describes the conditions for the promotion of creativity as 
challenging, since culturally, it is not seen as an asset:  
W: I’m afraid I don’t see people seeing creativity as an asset. I told you, mostly we struggle or 
we are very proud of on how – if we know how to use the […] already produced materials. 
There we are satisfied, like we can say: Like - If I can know how to use these devices, I feel 
like, you know {M: Mhm}, I am a better person. We are not moving or progressing towards 
creativity. 
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4. Strategies: Strategies to handle the perception of the promotion of 
creativity, based on Wurro’s suggestions and actions. This is greatly in-
fluenced by her 18 years of work experience in the child development 
sector.  
Wurro calls it ‘vital’ to foster creativity in child projects. Practically, she wants 
to encourage them to be creative and provide them with the necessary 
equipment and conducive setting.  
W: We can foster creativity in a way children, especially children under the age of 13, or may-
be under the age of 18 – if we could provide them enough time to play, enough time and 
equipment and environment where they can be creative. And if we can create a family setting, 
a church setting (.) a community setting, a school setting that fosters creativity. Or that goes 
against to our culture. (.) If we appreciate them, if we encourage them, we can see creativity. 
 
She acknowledges the challenge of society not yet appreciating creativity as 
an asset but is not intimidated by that; rather she states that one has to ‘dare 
and pass and take the risk’ until Ethiopian society would accept one’s new 
creative ideas. Obviously, Wurro’s way to approach any problem as a con-
querable challenge pushes through all her action strategies of life. Several 
times, she mentions the importance to transform problems and challenges to 
possibilities by applying creative ways of finding solutions. Obviously, she 
sees her personal creative life action strategy applicable to Ethiopia’s general 
Human Development concept. Her overall action strategy in relation to crea-
tivity is described as follows: 
W: I might create ideas but not things {M: Mhm}. I might create ways of getting out of problem 
= This is how I see myself. 
 
Wurro remembers contributing small creative ideas to the projects she’s been 
involved in. She does not have big abstract ideas how to foster creativity in 
the lives of children, but wants to start small, using resources everybody can 
use: 
M: What - How could creativity be encouraged practically within the lives of individuals or 
within these projects? Practically. 
 
W: Oh, by helping people to think out of the box. And by trusting people to fail and learn {M: 
Mhm}. (.) By taking risk. And by appreciating a trial - endeavor of creativity {M: Mhm}. 
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5. Intervening strategies: The strategies’ preconditions to handle the 
promotion of creativity, based on Wurro’s personal childhood experi-
ences and motivation. 
To successfully foster creativity by creating conducive family-, church- and 
community settings, Wurro’s first intervening precondition in order to support 
that action strategy is a believing attitude towards it. That attitude must be 
resistant to opposition and throwbacks: 
W: Okay, (.) first of all, we need to believe in creativity. That must be our attitude, that must 
be our value. […] We have to tolerate [peoples’] failure, we have to – not to be fearful of risk. 
[…] If they have safe environment to be creative, creativity would be enhanced. 
 
She points out that this kind of change needs a lot of patience and time, since 
Ethiopian society only slowly adapts to change. Once again, Wurro mentions 
‘problems’ as resource she would build upon and suggests to use the overall 
existing precondition of ‘challenges’ in Ethiopia to practically focus on and find 
creative solutions to. Therefore, she perceives challenges as catalyst for Hu-
man Development, resulting from her own biography. 
As hindering factor for the action strategies, she clearly points at the fact that 
basic needs are not met in Ethiopia. The very first precondition for Ethiopians 
to become creative would be the provision of basic needs. She therefore iden-
tifies extreme poverty as Ethiopia’s major hindering factor for creativity to in-
crease: 
W: People in order to be creative, you don’t – I think, your basic needs at least should be 
provided {M: Mhm}. And you’ll start thinking about creating new things. Empty stomach, emp-
ty mind, they say. Even empty motivation. So, at least the – (.) Like, a person should not be 
hungry or sick if he or she has to be creative {M: Mhm}. If he’s sick, how can he be able to 
think creatively? So the Human Development, at least the BASIC needs should be met for a 
person to be creative. {M: Ah, ok} Like, (laughing) you cannot = expect creative thing = from a 
person, who lack everything, who struggle all the basic needs. So, if a person has made his 
basic needs, then creativity can come. The rest of the challenges would be a motivation for 
creativity. 
 
In addition, she mentions ‘religion’ as one cultural factor hindering the suc-
cessful development of action strategies pointed at the promotion of develop-
ment. However, after going in detail, she asked to delete part of the interview. 
This is what she allowed to be quoted: 
W: Religion contributed to that, using the religious power, people prohibit {M: Mhm} the nation 
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not to work, not to be creative. To condemn creative people. 
 
6. Consequences: Results of the action strategies pointed at the promo-
tion of creativity, based on Wurro’s expectations for the future. 
Wurro sees positive consequences in the individual life of children and adults 
if creativity is applied. She talks of ‘happiness’, ‘feeling smooth’ and ‘success-
ful’ but also benefitting one’s business and one’s surrounding. Furthermore, 
she expects an overall benefit for Ethiopia and ‘the whole world’, once creativ-
ity slowly expands throughout the country. She talks of a change in the envi-
ronment and successful economic development. She sees the life of children, 
their parents, their community and the whole world changed and once again 
points at the importance of not being defeated by problems but to tackle them 
creatively:  
W: I hope to see a creative generation. I hope to see that. A generation, who can create, who 
will not accept NO as an answer, who will not be defeated (.) by challenges, by problems. 
Who would enjoy life. 
 
5.2.2.3. Evaluation Hulk  (Interview 3) 
The paradigm code of axial coding opens up Hulk’s interview in the following 
way: 
1. Causal conditions for the phenomenon: Factors hindering or leading 
to the promotion of creativity, based on personal experiences and biog-
raphy. 
Hulk remembers his family creating small items and selling them in order to 
tackle economic disadvantage during childhood. Still, all in all he says creativi-
ty is not acknowledged or appreciated as a capability in Ethiopia. In fact, not 
considering creativity would be a contributing factor to Ethiopian poverty. 
Government as well as leaders and policy makers would ‘just copy paste 
something from somewhere and try to apply it’ to their own nation. Ethiopian 
culture would not allow simple people to come up with their own ideas. 
H: They are giants, elders, people who are given a high position to think for others.  
 
He states that because of a strong hierarchical society, your rank, age, expe-
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rience and name would be factors to determine your right to produce some-
thing new or to be heard. In addition, the majority of society accepts and 
adopts this culture without seeing a necessity to change it. Hulk explains that 
generally, a child is not given any right to be heard. He states that the success 
of a given individual is dependent on the extent the individual is given room 
for creativity, while a negative response and pressure of cultural environment 
serves as factor limiting creativity immensely. He concludes:  
H: Because if I was allowed to make my own choice and my own decision, I may not be 
where I am today. I may even go beyond those things which I think I have achieved in life, so 
I feel bad. 
 
However, even though Hulk feels he did not reach his potential due to lacking 
opportunities, he recognizes his creative ability ‘to see things from different 
perspective and to bring something out of the material’ around him. .  
These causal conditions already show clearly how Hulk perceives the promo-
tion of creativity as capability: 
2. Phenomenon: Initial content and underlying substance of the investi-
gation, which embraces the other concepts: Perception of promotion of 
creativity. 
Hulk recognizes the fact that at this point, creativity is rarely promoted in Ethi-
opian context and one is ‘not given any chance to create or produce your idea 
here’. Even creating the awareness of its importance would take time and 
‘cost you everything’- Yet, he points out that 
H: Creativity can work in every setting. No matter how the challenges or the limitations are. 
So, if an individual or people are VALUING this skill and are trying to develop it as capacity, 
as an asset to the thing they are doing, it will change their whole life and also help them to 
bring out any potentialities that is hidden downside {M: Mhm}. So, it is a catalyst for change. 
 
Obviously, he has a very high opinion of creativity as a capability to bring 
change in the lives of people. He sees creativity as crucial factor, as source 
for development, ‘especially’ in Ethiopia. Hulk strongly links the promotion of 
creativity with successful HD. He furthermore states that both, fostering crea-
tivity as well as fostering HD, is related to the chances and rights given to 
people to be free, to choose and come up with their own ideas. Hulk per-
ceives both phenomena as ‘mutually inclusive’ by saying that 
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H: Creativity has much to do with Human Development. You can’t actually separate one from 
the other {M: Mhm}. If there is Human Development, one of the contributing factor must be 
creativity or creative thinking. And if there is a creative thinking and if it is HIGHLY appreciat-
ed and if it is given a greater value, it is because Human Development is going good. So they 
are mutually inclusive. 
 
3. Context: Conditions or characteristics for the promotion of creativity. 
One of Hulk’s utmost concerns is the fact that Ethiopia is poor not because of 
lack of natural resources but the lack of creativity, which makes the people 
continuously dependent on external help. He strongly criticizes the fact that 
the aspects which are crucial for Human Development, like having access to 
resources and being knowledgeable, cannot be ‘utilized’ in Ethiopian context 
because creativity is not applied:  
H: In our context for an instance, we lack no resources, we have everything. But we are seed-
ful, not fruitful. We don’t know how to change the natural resource into a product that will help 
us. So, in this case, we are poor because we are not creative. We are poor because we are 
not giving a very good environment to creativity and to creative people. So, these three things 
are very much related {M: Mhm} to me. 
 
According to Hulk, creativity is a way of solving problems like poverty and to 
produce or originate something. Also, creativity would make life ‘beautiful’.  
Hulk also calls creativity the ‘power that moves’ child development, since they 
are creative by nature. So, a factor that naturally leads to the promotion of 
development would in fact be to just let children ‘experiencing creativity’:  
H: No matter how big or small the idea they are coming with but they – their life, their mind 
works with discovering things and trying to do in a very different, in a creative way. 
 
4. Strategies: Strategies to handle the perception of the promotion of 
creativity, based on Hulk’s suggestions and actions. 
That last statement directly leads to the strategies Hulk is applying and sug-
gesting in order to promote creativity. His vision is to change the attitude of 
people working with children in order to create a creative environment for 
them. He suggests to put the major focus of fostering creativity in Ethiopia on 
child development, especially from age 3 to 7 years, since ‘80% percent of 
their mind will be formed by then’. He strongly emphasizes the importance to 
give creativity more value during child development, practically promoting it 
through the establishment of ‘a very good appreciating culture towards crea-
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tivity’. For this, he suggests activities like integrating creativity in the curricu-
lum of elementary schools, universities and other development institutions. He 
says that ‘anyone who is around children and childhood’ has a good starting 
point to enhance creativity: 
H: Changing their mind and the way they see this issue will bring us a very positive change in 
a long run {M: Mhm}. So that will be a very good starting point to enhance creativities. 
 
Even though most of the time it is quite the contrary, Hulk acknowledges the 
fact that the government is slowly ‘accepting some part of creativity’ in the life 
of people by fostering innovative programs in the agricultural sector. Yet, he is 
disappointed that the majority of citizens ‘live by what others create’. He sug-
gests starting small in dialogue with people and then letting it spread through 
media and mass communication, establishing a culture of appreciation: 
H: If we once establish a good culture – a culture that’s appreciating creativity whether it is big 
or small, individual’s creativity will start growing from day to day. And that will change the 
whole problem we are struggling with. 
 
It is Hulk’s dream to ‘baptize’ people with the idea of creativity as a capability. 
He wants to plant a positive attitude towards creativity, that allows NGOs and 
faith based organizations to build and establish Creativity Centers for children 
and young adults all over Ethiopia. 
5. Intervening strategies: The strategies’ preconditions to handle the 
promotion of creativity, based on Hulk’s observation and motivation. 
When asked about necessary preconditions for Hulk’s strategies, he answers 
in a rather cynical way concerning positive factors and clearly shows his frus-
trated view towards the before mentioned hindering policies. 
M: Like {H: - something that -} if you want to establish such a creativity-enhancing program, 
what can be a supporting factor? 
 
H: (.) It is difficult to find out the supporting factors in Ethiopia, you know (laughing). 
 
According to Hulk, naming existing supporting preconditions for his action 
strategies is a challenge by itself. He keeps mentioning that valuing and the 
appreciation of creativity must take place first, before any action strategy of 
successfully implementing creativity in education can be accomplished. He 
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points out that the government should be responsible to create positive pre-
conditions for the action strategies by creating and facilitating a conducive 
environment for creativity, so it can ‘grow’. (This once again shows that the 
several paradigm codes are intertwined, since establishing a supporting pre-
condition can actually be a first action strategy.)  
For Hulk, the major challenging intervening factor is ‘the new-ness of the is-
sue to the society’. According to his own experience, school leaders are 
blocking new ideas of implementing creativity, because 
H: Creativity in Ethiopian context is not something that you go and preach people. It is some-
thing that you SHOW, so that they believe and they try to do it. 
 
This is why to Hulk’s mind, the intervening precondition of creating awareness 
and an appreciating culture takes time and needs to start small. His theory is 
that you have to start with the action strategy of ‘showing them’ in order to 
grow appreciation, which would give more room for bigger action strategies: 
H: They may welcome but it takes time {M: Mhm}. Because they need to see the product of 
creativity changing their existing situation. Unless that is happening, it may be difficult to them 
to respond. 
 
He is convinced that once ‘a culture that’s appreciating creativity whether it is 
big or small’, the individual’s as well as the nation’s creativity will start growing 
from day to day and ‘will bring us a very positive change in a long run’. 
6. Consequences: Results of the action strategies pointed at the promo-
tion of creativity, based on Hulk’s expectations for the future. 
Hulk sees the consequences of successful action strategies very clearly: 
H: So, if we (.) establish a very good appreciating culture towards creativity, it will foster the 
development of the country and tackle problems. Especially poverty.  
 
If people at grass root level start recognizing and using their opportunities 
themselves, and if Ethiopia learns how to utilize its resources, the challenges 
both government and NGO are struggling with would be simplified. Therefore, 
Hulk sees the empowerment of people. He sees not only the economy aspect 
but the whole of Ethiopian life immensely improved through creativity: 
H: My expectation at the end of the time is to see a new generation of Ethiopians who is ac-
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tually creative, who celebrate creativity, and to see a society that has an open mind for any 
creative idea happening among them. And to see many creative people coming up with DIF-
FERENT ideas, with DIFFERENT technologies, that can even go beyond Ethiopian help and 
tackle problems that people are suffering from. It might be in health area, economy, educa-
tion, whatever the direction is, just to help people and foster Human Development. Yeah. 
 
5.2.2.4. Evaluation Dimbit (Interview 4) 
1. Causal conditions for the phenomenon: Factors hindering or leading 
to the promotion of creativity, based on personal experiences and biog-
raphy. 
First of all, Dimbit points out that even though Ethiopia is one of the poorest 
countries in the world, many creative minds can be found. Yet, the country’s 
economic, political, religious or social system would block and hinder those 
creative minds to contribute to Ethiopia’s development. Dimbit makes clear 
that to her mind, the government prefers citizens who do not think and reflect 
the system critically, so that their policies would not be challenged. In addition, 
she points out that once people are unsatisfied with the role or profession they 
are given, they lose their creative motivation and become reluctant and pas-
sive. 
Dimbit mentions her childhood to be one influencing factor of her perception 
of the importance of creativity today. She had been not given any choice 
when she was a child in school as well as at home, which is the same culture 
today. Dimbit states that through this practice, people would ‘lose their creativ-
ity potential at an early age’. Nowadays, to the contrary, she enjoys using all 
her potential and always expects a great outcome from what she adds to eve-
ryday life. She is greatly inspired by creative lecturers who teach with new 
methods. 
Most important for Dimbit is the fact that creativity, in order to be fostered, 
needs to be valued, appreciated and encouraged, something that she rarely 
sees in Ethiopia. Otherwise, discouragement serves as major causal condition 
hindering the promotion of creativity, as the following quote shows: 
D: It can be appreciation; it can be a reward or the outcome, or being the one who holds the – 
like – the results, the fruits. But if the fruits are taken away, or if you don’t get any apprecia-
tion, or if you are not encouraged or if you are in something that you don’t like to do or that 
you don’t see the future, the end result, then, yeah, that discourages people from being crea-
tive. 
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2. Phenomenon: Initial content and underlying substance of the investi-
gation, which embraces the other concepts: Perception of promotion of 
creativity. 
Dimbit is convinced that creativity is a capability that emerges whenever 
someone loves what he/she is doing and adds something new. To her mind, 
every human being has something to contribute and all that is left to do is to 
promote this inner notion in everybody: 
D: Creativity happens where the people who love what they do. Creativity can be seen on (.) 
people who believes in themselves, like who believes that they can contribute. They have 
something good {M: Mhm} to bring, to add to this world, to their environment {M: Mhm}, so 
you can’t say in school, or in a hospital or somewhere, = wherever there are people who be-
lieve in themselves or who believe that they have something special, good things to contrib-
ute to this world, then you find creativity.  
 
She recalls memories of her academic life that she calls ‘successful’, where 
she was using her full potential and was free to ‘add new flavors’ to the train-
ing she conducted. To her, the way somebody responds to his/her social/ po-
litical/ physical environment is crucial. If someone dares to be creative, he/she 
has the potential to change. However, Dimbit states that in reality, she does 
not see many Ethiopians who believe that they have something they can bring 
to the environment. 
3. Context: Conditions or characteristics for the promotion of creativity. 
Very closely connected to the phenomenon, Dimbit describes the characteris-
tics of her perception of creativity in the following way: 
D: Creativity can be seen on (.) people who believes in themselves, like who believes that 
they can contribute. 
 
Furthermore, to Dimbit, characteristics of creativity (if well fostered and pro-
moted) are to add to someone’s potential, to use talent, gifts, values, putting 
one’s own ‘mark’ into the daily aspects of life. She sees creativity as an indi-
vidual’s response to his/her environment, which can be explorative or experi-
mental. Therefore, Dimbit does not put emphasis on the respective result of 
creativity, but rather on the process and the effort someone puts into it. She 
finds it crucial that the process and effort towards creative ideas should be 
rewarded rather than the actual outcome, even if that means that along the 
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way something might get destroyed. Unfortunately, according to Dimbit, this 
approach towards creativity is not valued at all and creativity is generally not 
seen as a capability in Ethiopian context. She acknowledges the fact that in 
Ethiopia, creative results like innovations that contribute to HD are rewarded, 
but there is generally no room given to experiment and to ‘become’ creative.  
4. Strategies: Strategies to handle the perception of the promotion of 
creativity, based on Dimbit’s suggestions. 
Dimbit points out that she supports good working routines but is strongly 
against the prohibitive way that forces people to keep quiet instead of being 
allowed to bring their opinion and contribution to the environment. To Dimbit’s 
mind, every Ethiopian needs to get room to respond and contribute, especially 
because it would help the nation to improve. To her mind, not only leaders, 
teachers or pastors, but everybody has something to contribute. Since for 
Dimbit creativity starts from the mind, she suggests the encouragement of 
critical thinking as action strategy in order to foster creativity in Ethiopia. For 
that, her utmost concern is the following:  
D: It’s not the final results that we should encourage. It’s the process, so as an Ethiopian na-
tion we need to learn {M: Mhm} to encourage, to allow people even to when they start, yeah. 
The effort should be rewarded. 
 
Dimbit clearly sees creativity as catalyst to reach the aspects important for 
HD, like reaching someone’s potential, being knowledgeable and having free-
dom of choice. She keeps mentioning that the immediate outcome of creative 
action (especially of children) might not be ‘good’ or ‘perfect’, but appreciating 
the effort and creating a fruitful environment would encourage children to keep 
going. Eventually, she expects very positive results coming out of people 
whose minds have been fostered creatively: 
D: Some day we might get – we will see it, in the long run, we will see the result. The result is 
definitely good {M: Mhm} cause someone uses his potential. 
 
Practically, she suggests to start the encouragement and appreciation of the 
‘effort of creativity’ at individual, family level.  
5. Intervening strategies: The strategies’ preconditions to handle the 
promotion of creativity, based on Dimbit’s personal motivation. 
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When it comes to the intervening factors for the encouragement of creativity, 
Dimbit recognizes the fact that in a nation where creativity and critical thinking 
is generally discouraged, it is hard to find supporting factors to actually try to 
accomplish the opposite. She even remembers experiences when people’s 
lives got destroyed because of expressing their ideas. In this context, drawing 
a connection between poverty and creativity, Dimbit claims that a poor person 
does not automatically ‘lack creativity’ but rather lacks the appreciation and 
reward of his creativity. Such stories serve as very discouraging factors and 
would not pave the way for the promotion of creativity. Still, she states that 
nowadays at national level an awakening need for development and a search 
for a way out of poverty would emerge. This notion that HD needs creativity 
as an asset that brings progress could be used as a conducive starting point 
to initiate the promotion of creativity as capability. The leaders of Ethiopia 
must be ‘somehow’ convinced of the capability-effect of creativity: 
D: (sighing) The leadership needs to be challenged. The leadership in NGOs, government, 
institutions, the leadership in families. Like parents, fathers and (.) leaders, managers and 
school directors and church leaders. Those people need to see the values and the contribu-
tions of creativity. People’s unique way of responding to their environment {M: Mhm}. Peo-
ple’s unique contribution would bring differences in this country, in their organization, in their 
church, in their family. 
 
Obviously, according to Dimbit, the people who should be in charge to pre-
pare a conducive environment for the action strategies in the first place, are 
people who love Ethiopia and who understand creativity as well as the exist-
ing structure. She especially mentions leaders and teachers. It is most im-
portant that they believe in creativity and in rewarding people for their creative 
effort. 
Dimbit critically comes back to the main factor hindering the action strategy of 
encouragement of creativity, which is the fact that the ones who already try to 
implement their innovative ideas (like creative teachers) are not rewarded at 
all. This would kill the motivation of the young generation to follow in their 
footsteps, and therefore, they would remain with high dreams but would not 
want to put effort or energy into it.  
6. Consequences: Results of the action strategies pointed at the promo-
tion of creativity, based on Dimbit’s expectations for the future. 
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Dimbit explains her deep concern for Ethiopia’s future. Because of past frus-
trations and personal experience, it seems like she does not have much hope 
of the success of the action strategy of ‘encouragement of creativity as capa-
bility’. She rather amplifies her concern for a future Ethiopia, which may con-
tinue to keep its citizens from contributing their creative and new ideas.  
However, Dimbit also mentions the possible consequences for Ethiopia, if 
creativity can be fostered successfully. To her mind, the cultivation of Ethio-
pia’s full potential could be reached, since creativity would make it a ‘constant 
search for excellence’. She states that if creative minds would be allowed and 
encouraged, the nation would be ‘blessed’:  
D: This definitely and obviously contributes to Human Development, to our well-being. Right? 
{M: Mhm} So, creativity – when it is well fostered in nation, then it directly contributes to the 
human well-being in that nation, yes? Cause through creativity we get all the good things that 
comes out of human mind. Yes. 
 
Furthermore it is Dimbit’s hope that the contribution of individual experts may 
become finally more appreciated by NGO projects and government projects. 
Those experts might understand some problems or challenges in a different 
or unique way and may bring innovative and sustainable solutions to tackle 
poverty. 
5.2.2.5. Evaluation Atee  (Interview 5) 
1. Causal conditions for the phenomenon: Factors hindering or leading 
to the promotion of creativity, based on personal experiences and biog-
raphy. 
As main causal conditions that influence the ‘promotion of creativity’, Atee 
names two: First, he states that the majority of Ethiopians do not see creativity 
as an asset, because of the limiting society and the ‘boundary that is set by 
our fathers’: 
A: We just live, accept and live. That’s a very good (.) sign of well-behaved citizen or child, 
you know (laughing). Even = in the politics or in the – in the government, if you just say YES 
Sir, and summit, that’s it! That’s a very good sign of citizen! If you challenge, you will be, you 
know, in danger! 
 
Even though some few creative minds who think differently are not acknowl-
edged, Atee states that he appreciates their courage and their minds a lot. He 
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mentions some marginalized groups like blacksmiths and weavers who are 
very artistic and creative but completely undervalued by society because of 
cultural and also spiritual reasons. He is inspired by the vision of daring inno-
vators, to not give up and to ‘enjoy freedom of thinking, enjoy wild thinking’. 
According to Atee, the other main aspect influencing the promotion of creativi-
ty in Ethiopia is the way they raise their children. He critically compares the 
nation’s education science with western countries and states that in Ethiopia, 
children are confronted with crucial limitations for creative development. 
Obeying the adults without questioning anything is culturally expected. 
A: When we grow up, we are not growing up like you guys, like western people {M: Mhm}. We 
grow up in a – in a home where there are many DON’Ts. Don’t do this, don’t do this, many 
rules and regulations. So, that is for me, where we kill creativity. 
Underlining this, Atee shares several childhood memories, where he had 
been creative in a playful way but was not at all appreciated by the adults. He 
describes these events as very frustrating and as overall ‘oppressive’. He also 
mentions that those regulations put on him during childhood still negatively 
influence his nowadays decisions as an adult. He sees the whole adult gener-
ation of Ethiopia negatively influenced by the way they have been brought up. 
The few creative people who he knows personally are generally considered 
as ‘odd’, even his own brother, who is a self-confessed artist. Atee states that 
those people are ‘breaking the culture, the thinking, the perspective’. Atee 
criticizes that even though Ethiopia has signed the MDGs and theoretically 
agreed to foster Human Development by giving freedom of choice and en-
couraging people to cultivate their full potential, the nation would not promote 
creativity practically at all:  
A: Is it in Millenium Development Goal, or? Yeah. Maybe Ethiopia signed that, but in words it 
is there, you know. You can hear it by mass media, or Television or media about these things. 
But in practise, it’s not there. We don’t really believe in giving choices to people! 
 
2. Phenomenon: Initial content and underlying substance of the investi-
gation, which embraces the other concepts: Perception of promotion of 
creativity. 
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Atee is very clear about the way he perceives the promotion of creativity in 
Ethiopia: 
A: If you are free inside, you can be creative. 
 
He sees creativity as part of every human being, as part of one’s creation, 
which is killed by rules and regulations. He states that any person needs to 
live freely to cultivate his/her individual potential as ‘God given’, and to be 
creative. 
3. Context: Conditions or characteristics for the promotion of creativity. 
Atee describes the characteristics of (promotion of) creativity in the following 
way: he perceives creativity as freedom of thinking and coming up with solu-
tions in unusual ways. For him, this is an important asset. If opportunities are 
conducive, Atee sees endless possibility to discover and explore someone’s 
potential and therefore development. In addition, he sees creativity as an as-
set which is inside every human being, especially in children, which merely 
needs to be fostered in order to evolve. Atee calls this ‘the spice of life’ in all 
areas, but especially mentions the areas of education and economic produc-
tivity. 
Atee recognizes the fact that Ethiopia is one of the poorest countries in the 
world, with Ethiopian children being the most vulnerable and affected ones. 
He perceives poverty as a lack of those opportunities mentioned above, which 
as a consequence hinder creativity and one’s potential for development: 
A: Poverty is, you know, lack of opportunity for me {M: Mhm}. So, creativity is creating oppor-
tunity. So, creativity is a kind of key for the = [?overall] reduction of poverty. 
 
As another influencing context of the promotion of creativity in Ethiopia, Atee 
points out two aspects of child development, one is the fact that society be-
lieves in raising children as a community, which Atee perceives as mostly 
positive. On the other hand, he points at the existing hierarchical culture within 
those communities, where children as well as adults who take care of children 
are undervalued and not heard at all. Not only children but those who are 
working with children are not valued well. He clearly criticizes this fact, and 
wants to take part to change it, through the following: 
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4. Strategies: Strategies to handle the perception of the promotion of 
creativity, based on Atee’s actions and suggestions. 
By his own account, Atee is very active in doing something against the lack of 
promotion of creativity in Ethiopia. He strongly believes in appreciation and 
encouragement of his own children as well as the young generation in gen-
eral, thereby making room for their potential to evolve. This emerges to be his 
main action strategy: 
A: Encouraging, yeah! = In the developing of children (laughing) {M: What is the role there?} 
That’s very crucial! Because children by themselves they are creative. {M: Mhm} They can – 
you know – they can think anything! Anything! So the ONLY thing parents or adults can play 
with this kind of role is just – just facilitating! Just creating that environment! Just allowing 
them to be themselves, you know! {M: Mhm} Just encouraging! So, it is = a very crucial, not 
only for the child, but for the whole nation. If we encourage children, just facilitating for the 
child to be creative, that means we are entering into transformation of the whole nation {M: 
Mhm}. So that is a very crucial thing. 
 
He describes his action as development worker, giving training on facilitation 
for church leaders, pastors and government officials, creating awareness of 
the importance of creativity. To Atee, the encouragement for facilitators of 
creativity is the crucial starting point to foster creativity among children in 
Ethiopia. He states that the role of the adult is not primarily teaching creativity 
itself: 
A: We cannot teach the children about creativity, because they are already creative! Our role 
is facilitation. Facilitate things! Creating environment {M: Mhm}! Conducive environment. Ex-
posing them, allowing them to just think wildly. 
 
Atee adds a new notion to the practical starting points, since he mentions the 
important role of church within the country. He points out that these kind of 
strategies must be connected directly with the spiritual leaders, since they 
hold most of the power in society. He suggests that pastors and other spiritual 
leaders should include creating awareness of creativity in their sermons and 
preaching as one very effective action strategy. This is the main reason Atee 
wants to convey to them in his trainings: 
A: These are people who can EASILY challenge and convert the society. The church pastor, 
religious leaders like orthodox pope, the muslim sheiks, imams, they can change! That’s why 
we are now targeting them, so that they can challenge the people. {M: Mhm} Because our 
people listen to their religious leaders. They respect! 
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In addition, he suggests any NGOs and training centers who are involved in 
child development should adopt such kind of encouragement and facilitation 
training to promote creativity, since they are ‘a very good place to start some-
thing new’. 
 
5. Intervening strategies: The strategies’ preconditions to handle the 
promotion of creativity, based on Atee’s 22 years of experience in child 
development as well as based on his personal motivation. 
According to Atee, real and sustainable change can occur only if people are 
convinced of an idea. To his mind, true Human Development can only evolve 
if people are given the freedom of thought, which in his mind, is very much 
connected to the idea of creative thought. Then, every other aspect of HD will 
follow. So, to his mind, anything that starts from the people themselves is sus-
tainable, because it is need-based, participative and based on true ownership: 
‘Their idea, their voice, their everything’. In the same vein he states that on 
the contrary, because of not critically questioning and challenging existing 
policies, this is exactly where ‘the mistake happened’ and Ethiopia’s creativity 
was ‘killed’. He describes Ethiopian society as pessimistic towards creativity, 
seeing the danger instead of opportunity. Therefore, the societal status quo 
does not serve as conducive environment for the promotion of creativity at all.  
Atee underlines this by stating that the major influencing precondition for the 
action strategy is the perspective of society, which must be changed: 
A: You cannot get the - the willing of society before you change the perspective. So we have 
to work first on the perspective of society. We have to show them where - where they are, 
and what problems we have, and how we kill the creativity in our childhood. If you show them, 
then they may say: Welcome! {M: Mhm} Before that thing we have to work on the perspective 
level, on attitude level toward creativity. 
 
Several times he states that as conducive precondition for sustainable promo-
tion of creativity, one must convince people on the ‘perspective level’ so that 
they can value creativity. Again, these kind of preconditions can only be es-
tablished if the action strategy of ‘convincing and challenging people’ starts 
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small and slowly grows bigger, to a ‘social movement’, as Atee calls it. So, 
this serves as intervening precondition as well as a first action strategy: 
A: We need to show them where we are and how we are, because of lack of creativity, what 
happened to us. We need to show them, we need to challenge them. That’s where we should 
start, I think. 
 
As supportive factors, Atee speaks of the fact that several institutes, mostly 
NGOs, are already convinced of the importance of creativity for the nation and 
are willing to cooperate. Also, children themselves are highly cooperative and 
receptive to new ideas. The collectives can serve to huge advantage, be-
cause once a first idea is implemented and first fruits are tangible, the com-
munity might be surprisingly quickly convinced as a whole. Also, according to 
Atee’s observations, people would already start to share their ideas of differ-
ent approaches on how to raise children and would start to manifest different 
kinds of parenting styles. So, these would be first notion of a slow but truly 
sustainable change in society’s perception towards creativity, which could be 
broadened and fostered through the action strategies mentioned here before. 
6. Consequences: Results of the action strategies pointed at the promo-
tion of creativity, based on Atee’s expectations for the future. 
He is convinced that once people are encouraged to look for their own solu-
tions in a creative way, their whole life strategy will change. He states that 
consequently, a transformational process for the whole nation will be started. 
Especially when it comes to the challenge of tackling poverty, and speaking 
one’s mind freely, Atee sees a huge transformation possible on economic and 
political level. The main consequence will be the following:  
A: If we encourage our people, our children to be creative, then the economy will be different. 
Not only the economy, but the politics will be different. You know, people will not accept eve-
rything {M: Mhm}. They start to challenge. Then the political idea, the – the social life, EVE-
RYTHING will be different. 
 
As a self-proclaimed optimist, Atee sees change and hope for Ethiopia’s de-
velopment. He bases this conclusion on the fact that small social movements 
have already started to emerge as the first stepping stone is set for the pro-
motion of creativity. He states that since the community is the product of the 
individuals, the community will be changed once the individual starts to be 
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creative and deals with his or her poverty with creativity. Atee sees change of 
direction, strategy, and investment especially at the institutional level as a 
consequence, since individuals and communities will start to deal with their 
own problems instead of waiting for incentives to be given to them, which 
gives the institutions room to operate on a new, real need-based strategy, led 
by their own people instead of external policies or donors.  
5.2.2.6. Evaluation Student (Interview 6) 
1. Causal conditions for the phenomenon: Factors hindering or leading 
to the promotion of creativity, based on Student’s personal experiences 
and biography. 
Right from the beginning, Student makes clear that Ethiopia is a society that 
does not appreciate creativity, that does not allow or appreciate divergence or 
variation and therefore creativity cannot be seen as capability. He states that 
it can even be seen as a negative, because people fear to deal with great dis-
advantages if the solution do not conform to the system. Student describes 
their societal attitude as ‘just to exist’. He describes several incidents in Ethio-
pia’s day to day life on the streets, where there is a lack of creativity. He calls 
it the ‘sad reality’ that this lack of creativity is the main factor that people are 
poor, because they do not know how to use their resources in the right way. 
He states that Africa’s and particularly Ethiopia’s poverty lies in the way re-
sources are managed and exploited in a wrong, non-constructive manner: 
 
S: In my opinion, we are poor not because we lack resources. We are poor because - primari-
ly, primarily we are poor because we - we are not creative in using the resources right. In 
managing the resources right. And in our stewardship. (…) Our poverty is primarily attributa-
ble {M: Mhm} to our lack of creativity. 
 
He elaborates by describing the opposite scenario, describing his own ‘very, 
very poor background’ and how small creative ideas and new innovations 
helped the family to deal with poverty. He mentions his creative mother as 
inspiration and encouragement who was ‘not to be crushed by the pressure of 
poverty’ and hopelessness but instead changed surrounding circumstances 
by applying creative thought. Student points out the importance of acknowl-
edging the individual lack or presence of creativity, since it has a major influ-
ence on the future course of Ethiopia at national level: 
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S: It’s the individual that goes to the national! I mean, the people who make the policies are 
the people we have grown in our homes, raised in our churches, or raised in our communi-
ties. So really, there is – personally, I really don’t see much difference {M: Mhm}. Cause it’s 
the same mass. 
 
Still, Student calls the majority of Ethiopian society ‘not welcoming’ of new 
things and as ‘very prohibitive’. According to him for generations, ‘the society 
is very weak, very poor in creativity’. He remembers working with several 
NGOs on child development, and always having ‘to struggle a lot to go out-
side the system’ and even to convince co-workers of new ideas. According to 
Student, many rules and regulations are either simply copied from ‘some 
countries’ without discussion or ‘put to actually discourage you, not to encour-
age you’, which in the long run would ‘stifle’ and discourage any creative 
thought and action on NGO- and institutional level. 
 
2. Phenomenon: Initial content and underlying substance of the investi-
gation, which embraces the other concepts: Perception of promotion of 
creativity. 
Student puts most of his focus of promoting creativity to the child, because out 
of children grow the responsible generation for Ethiopia’s future: 
S: For the child, creativity becomes everything. (.) If the child is taught to be creative, then he 
or she is equipped to face the challenges of life. Not only that, that person is WELL posi-
tioned. The child encouraged, assisted, equipped to be creative, is well positioned. Not only 
to face the challenges of life, but also to make a contribution to the society in which he or she 
lives. 
 
Student makes clear that he supports to promote creativity among the young 
generation, especially when it comes to encouragement of deviation from stiff 
traditions. Instead of encouraging conformity, he wants to see a country 
where creativity and looking for new solutions are appreciated. According to 
Student, creativity is the largest contributor to Human Development. To his 
mind, the promotion of creativity has the power to pull Ethiopia out of poverty 
by applying creative thought to government, church and NGOs policies. He 
calls creativity a solution to poverty, moreover a solution to resolving differ-
ences and conflicts. He perceives the promotion of creativity as a big asset for 
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enabling the child to find its position not only in the country but also in the 
‘global village’. 
 
3. Context: Conditions or characteristics for the promotion of creativity. 
For Student, the main condition for the promotion of creativity starts with 
questioning or refusing to accept things as they are or things as they have 
come to you from generation to generation. He describes a creative person to 
be a rebel or questioner, a ‘refuser of accepting things just because they are 
there’ or because people simply continue the way of doing things from gener-
ation to generation: 
 
S: Basically, really it starts with questioning the norm. 
 
Student identifies two contexts in Ethiopia where creativity can be found of 
highest standard but they, Ethiopian food and embroidery, are not promoted 
at all. He highly criticizes the fact that this creative mindset found in Ethiopian 
cookery and art is not made applicable to other areas of life. He calls creativity 
a capability that must be promoted because it serves as very significant con-
tributor of HD and ‘moves you forward’. Therefore, Student concludes that  
 
S: Once you develop the human person, the other things follow! Just like the thread follows 
the needle {M: Mhm}, You put the thread in the needle, isn’t it? You develop the human per-
son, holistically. 
 
4. Strategies: Strategies to handle the perception of the promotion of 
creativity, based on Student’s suggestions. 
It is important to Student to ‘spread your strength’. Existing creativity should 
always be used to bless other areas of life. He talks about school curriculum, 
universities, church, Sunday school and any other ‘institution of learning’ 
where creativity should be underscored and highlighted. In addition, Student is 
convinced that creating the notion of a creative lifestyle starts in the family, 
especially with the mothers. Next to the school program and families, Student 
mentions several times the importance and influence of the churches all over 
Ethiopia, partly because he personally is convinced that creativity is ‘a herit-
age from God’. He enjoys not ‘going along with what is in place already’. With 
137 
 
his ministry of CDTRC, he successfully went the ‘first mile’ and now tries to 
convince other leaders to do the same:  
 
S: Go to the roots; go to the child, to the Sunday school, to the home. Go to the families. And 
then you – you create this sense in the hearts and minds of people that creativity is important, 
so the child in Sunday school has to be encouraged to be - taught to be - creative. At home, 
parents also. By so doing, even though it takes a long time, you actually change a whole 
generation, because you start now from the – you know – the small age, you inculcate crea-
tivity, and then as THESE people go, they become – you know - parents, then they become 
church leaders, they also become politicians, they also become government officials. 
 
He remembers certain incidents in his life, where he successfully convinced 
his superiors to bring about change. He suggests implementing participative 
‘vision-sharing’ in NGO and governments projects in order to start new things 
in the heart and with the heart of leaders instead of only establishing new fa-
cilities.  
 
5. Intervening strategies: The strategies’ preconditions to handle the 
promotion of creativity, based on Student’s personal motivation. 
As very first precondition for any action strategies, Student points out the im-
portance for society to perceive creativity not as a thread but as means to 
reach their full potential as a nation:  
S: Before you take creativity as capability, the society must APPRECIATE that creativity is 
important, creativity is good. For centuries, I think creativity has been DISCOURAGED, so it 
was not seen as capability! Now, there are changes. 
 
He still calls the ruling culture a big, significant hindrance of creativity. Howev-
er, ‘including creativity in the way government thinks and does things’ would 
be a process that takes time, but he recognizes the fact that the importance of 
creativity is slowly starting to be recognized in Ethiopia. According to his per-
ception, at government level as well as NGO level and even local government 
and church level, there is now a slow change in understanding of the culture’s 
creativity. Student names the afore-mentioned existing ‘learning institutions’ 
as another intervening precondition that could be used to strengthen this 
growing appreciation for the culture of creativity as a capability.  
 
As a supporting factor, he names the current international environment. Since 
globalization is ‘forcing everybody to get awake’, Student points out the im-
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portance of creative thought in Ethiopia’s industries and businesses in order 
to be able to compete at the ‘Africa common market’ and to survive. He points 
out that unless you are creative, ‘you can’t produce competitive goods’, which 
now begins to bring a first recognition of creativity, even if it is not the norm 
yet. In addition, mass media and internet would boost some kind of jealousy 
of and hunger for creativity even in the small villages all over Africa, since 
people would now have the opportunity to be exposed to other cultures and 
witness their success, without even having to travel the world. 
As last dangerous factor for the promotion of creativity, Student mentions the 
current culture of ‘the quick fix’, where people want big changes in their life 
but do not understand the importance of sustainable change and true trans-
formation. Instead, they ‘just want to grab it, to get it - without toiling for it’.  To 
his mind, globalization would create artificial desire which makes people think 
they can get what they see on TV without laboring for it. 
 
6. Consequences: Results of the action strategies pointed at the promo-
tion of creativity, based on Student’s expectations for the future. 
For Student, using creativity as a means will help Ethiopia to ‘beat poverty’. 
He expects a ‘massive change’ if creativity would become a factor in every-
thing Ethiopians do. He talks about a change in education, health and politics 
because of a transformation of thought and the way even simple people are 
willing or feel able to approach their problems. He also adds the aspect of in-
terpersonal relationships throughout the country by stating: 
S: The unnecessary tensions they have within our ethnicity and with other things, in my opin-
ion, if people were to think creatively, many of this issues would be not solved completely but 
would be, would be significantly reduced. 
 
5.2.2.7. Evaluation Uniak (Interview 7) 
1. Causal conditions for the phenomenon: Factors hindering or leading 
to the promotion of creativity, based on Uniak’s personal experiences 
and biography. 
Uniak names several causal conditions as factors hindering the promotion of 
creativity. One is outside discouragement through the surrounding, either 
people or ruling systems, that are not supportive of new ideas. Also, lack of 
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knowledges may be another hindering factor, since one has to have access to 
information or opportunity to be educated in order to progress with one’s ide-
as. In addition, Uniak names her own brain and thoughts of failure as an in-
ternal discouragement factor for the promotion of creativity in her individual 
life.  
However, challenging, frustrating and stressful situations can also serve as 
catalyst for the promotion of creativity. Uniak remembers seemingly hopeless 
situations during her time working with NGO projects that out of despair ulti-
mately led the whole team to find creative solutions.  
Uniak calls tangible success of innovative projects or visionary role models in 
someone’s own environment a first-hand inspiration to continue to be creative. 
Role models who push and encourage new ideas, who are bold enough to 
take risk and think wildly, who would think outside the box of Ethiopia’s tradi-
tion and culture would be a major factor leading to the successful promotion of 
creativity. 
Uniak mentions the way her generation was brought up with hardly any choic-
es and information, which she now sees as major contributing factor for the 
lack of creativity today among people her own age (between 40-50). General-
ly, conforming to routine life is appreciated, while creativity is not seen as a 
skill. Rather, one is recognized through academic achievement. However, she 
perceives change among the young generation, since the youth becomes 
creative due to available information and globalization influences. 
According to Uniak, religion has stagnated poverty in Ethiopia’s due to tardy 
promotion of creativity. Since Ethiopia has been following the Coptic orthodox 
religion for centuries, several paradigms would be anchored in society such 
as not accepting new ideas that emerge and preventing the revision of de-
structive traditions.  
 
2. Phenomenon: Initial content and underlying substance of the investi-
gation, which embraces the other concepts: Perception of promotion of 
creativity. 
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Uniak states that creativity and HD are interdependent. Human Develop-
ment will happen, when creativity is embraced, and creativity will be further 
promoted, once HD is working. Uniak puts special emphasis on starting 
the promotion of creativity during childhood development. According to 
her, the promotion of creativity has been successful in the following stage: 
 
U: We reach to this creativity or creativeness, when we understand something and, in fact 
not just understand and interpret it, but also apply it into practice and then not just apply it 
and being satisfied, but analyzing the whole situation and then maybe evaluating the 
whole thing and then coming up with new ideas, and improvement ideas. Then I feel like 
we reached. 
 
Uniak describes her own case as one that still can be fostered and improved, 
but which has come a long way and may be pursued by others as well: a 
stage of contributing creatively, creating and designing programs, contextual-
izing things, coming up with new ideas that can work in Ethiopia, including 
brainstorming, risk-taking, evaluating and sometimes failing. 
3. Context: Conditions or characteristics for the promotion of creativity. 
For Uniak, creativity comes out of understanding a concept and then applying 
it in practice, adding different ideas and then evaluating it. She is in favor of 
coming up with improvements or new ideas, not being satisfied with status 
quo, thinking out of the box. Also, allowing mistakes and failure, to think 
freely, to ask questions outside of the usual are some things that Uniak would 
promote.  
 
To her mind, education is conditional for the promotion of creativity, even 
though she recognizes the fact that creativity can also be found among illit-
erate people. Uniak sees creativity as gift as well as a skill that can be taught 
and promoted. According to Uniak, lack of creativity and poverty go hand in 
hand: if you promote creativity, you can become free from poverty, while a 
lack of creativity may most likely leave you in poor circumstances. 
 
4. Strategies: Strategies to handle the perception of the promotion of 
creativity, based on Nam’Uniak’s suggestions and 20 years of experi-
ence in holistic child development. 
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Uniak clearly states that the idea of creativity needs to be discussed all over 
Ethiopia. She already sees the start of a movement in several colleges, 
churches, families and among the young community. She is convinced that it 
has to be owned by everyone responsible, including the media, the general 
education system and curriculum as well as NGOs.  
U: We need to work on our education system. The way we deliver education, will affect the 
issue of creativity. (…) We need to think about more development ideas, creativity ideas. I 
know, relief, we need it. But relief is not going to change things in our life. 
 
For Uniak, obviously the education system is the most significant starting 
point to promote creativity practically. She suggests starting at early childhood 
level in Kindergarten and Sunday school, focusing on bringing the creativity 
factor holistically to the child. She underscores the importance of not just fo-
cusing on the child’s academic achievements, as is the custom all over Ethio-
pia but also promoting the various interests of the child. She remembers times 
were she was ‘naïve and ignorant in many issues’, but through time, experi-
ence, trainings and good manuals, she realized the importance of holistic 
child development.  People can be influenced by similar means when it comes 
to promoting creativity. She speaks of the importance of mentorship as well as 
the aspect of teaching critical thinking. 
Even though Uniak believes in fostering creativity from early age, she states 
she is not losing hope that the elders will be positively influenced when they 
see the fruits of the action strategies. She wants to see creativity promoted 
everywhere and gives several suggestions for where to implement it (that is, 
posting big signs at bus stops all over Addis Abeba).  
While any new project should consider the aspect of creativity as compulsory, 
even existing projects should be reviewed and improved.  
 
In conclusion, Uniak states that parents, educational leaders, church leaders, 
NGO leaders and government leaders are first in charge to bring about such 
change among people because without them it would be impossible. 
 
5. Intervening strategies: The strategies’ preconditions to handle the 
promotion of creativity, based on Uniak’s personal motivation. 
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The last statement leads directly to the intervening strategies that either en-
force or hinder the suggested strategies. Uniak states that if creativity is en-
forced positively ‘everywhere in the school, kindergarten and the church and 
every media’ in Ethiopia, the thinking of the people can be shaped. She per-
ceives the current situation in Ethiopia as conducive, since the young genera-
tion is ‘little by little’ becoming creative due to globalization and exposure to 
Internet and mass media. According to Uniak, they no longer depend on the 
government but look for solutions to their challenges themselves. 
In addition, she points out that active role models can increasingly pave the 
way for followers. Role models may share ideas and get acceptance by set-
ting the first examples of creativity as capability. Since it is most likely that 
someone might fail at first in the course of creative process, it is important to 
show encouraging examples of people ‘who have survived’, because ‘people 
are convinced when they see the result’. 
Another supporting intervening precondition is that:  
U: We need to believe in it. We need to know that it will work. 
 
Similar to the other interviewees, Uniak points out the importance of an ac-
knowledging, appreciating and encouraging attitude towards creativity as a 
capability for HD, which she calls challenging, ‘because this is a very old 
country with old traditions, old ways of thinking and doing things, so it needs 
fresh water, fresh thinking’. She keeps mentioning the importance of using the 
resources that are already there (like the internet) to share and exchange in-
formation to encourage people and start changing their attitude. 
 
As major challenging factor, Uniak mentions that ‘working against the system’ 
can actually seriously endanger people. Challenging traditional systems with 
creative ideas might intimidate people because it is not welcomed even at 
NGO level, since 
 
U: […] those organizations and the projects survive if the people still need them {M: Mhm}. 
But when you make programs, become creative, and people become creative, then know that 
you work against your job. Which will be a heroic – I mean – BRAVE thing to do. 
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With this, Uniak actually points out a very remarkable aspect of NGOs possi-
bly not even endorsing positive change within the country they are serving in 
order to keep their jobs themselves28. However, Uniak states that stressful, 
challenging and frustrating environment can also serve as catalyst for creativi-
ty to be promoted. 
 
6. Consequences: Results of the action strategies pointed at the promo-
tion of creativity, based on Uniak’s expectations for the future. 
Uniak observes that the youth grows as a creative new generation, little by 
little becoming independent of what the government might want to impose on 
them. This notion makes her very hopeful concerning the future of Ethiopia:  
 
U: When people use their mind, then that is sustainable! They can think and they can survive. 
They can be creative. When you change the mind, that is when you are thinking of sustaina-
bility. 
 
Even though Uniak knows it takes time to convince people, to let hearts and 
minds be changed, she is positive that creativity will spread all over Ethiopia 
for good. 
 
5.2.2.8. Evaluation T’sahay (Interview 8) 
1. Causal conditions for the phenomenon: Factors hindering or leading 
to the promotion of creativity, based on personal experiences and biog-
raphy. 
For T’sahay, the biggest hindrance is her own mindset that limits her creativity 
to grow or take a leap of faith. She talks about several mental barriers due to 
her personality that hinder the promotion of creativity. At school, T’sahay ex-
perienced multiple settings where she was expected to conform and live up to 
certain standards, that were never officially questioned by anybody. Eventual-
ly she started questioning the overall measurement of Ethiopia’s education 
system and decided not to conform anymore, coming up with her own stand-
ards and even exceeding those. 
                                                          
28
 This notion was therefore further discussed in both FGDs 
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People who inspired T’sahay’s perception of the promotion of creativity are 
several female authors and activists who went through hardship like poverty 
and human trafficking but managed ‘to creatively express and help people 
through her writing’ or ‘to overcome everything and then creatively find solu-
tions’. Therefore and out of her own experience, T’sahay states that pressure 
and challenge can serve as factors leading to the promotion of creativity.  
 
T’sahay mentions that she was always expected to make her own choices 
and decisions and was given limitless opportunity, which significantly influ-
ences her lifestyle as well as her perception of the importance of creativity 
today: She sees creativity as an asset but recognizes the Ethiopian culture as 
blocking and hindering the promotion of that asset. Even though she notices 
creativity throughout the nation, she strongly criticizes the fact that people do 
not have any facilitators who can help ‘to cultivate it and really develop that’. 
T’sahay blames countless cultural barriers in peoples’ minds for this hindering 
factor of promotion of creativity. 
 
T’sahay draws a strong connection between the lives of individuals and Ethio-
pia as a nation when saying: 
 
T: it’s those individuals that make a nation {M: Mhm}. And because the individuals are not 
reaching their full creative capacity, the nation is not reaching its full capacity. 
 
Theoretically, she mentions the Human Development Goals as a good plat-
form leading to the promotion of creativity, especially because Ethiopia offi-
cially supports those goals. However, she states that these goals are merely a 
theoretical definition and the practical foundations of Ethiopian society do not 
allow creativity. 
 
2. Phenomenon: Initial content and underlying substance of the investi-
gation, which embraces the other concepts: Perception of promotion of 
creativity. 
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T’sahay states that the current mindset of Ethiopians towards the importance 
of creativity must be changed. To her, creativity is a huge asset to create new 
things, think ‘outside the box’ and most of all address all kinds of problems. 
She broadens the influence of creativity as a capability from individual to na-
tional influence by stating:  
T: However far an individuals’ mind has grasped the importance of creativity is however far 
{M: Mhm} our society will be able to accept it. 
 
To T’sahay, individual as well as national problems like poverty can be tackled 
by applying creative thought. Teaching children in a creative way, shows how 
she perceives the promotion of creativity: 
 
T: That’s so valuable to me, because it’s not just me, but it reaches these kids. And the 
thought of a few years from now they may be – you know – just great leaders somewhere 
[…]. 
 
T’sahay states that fostering creativity in a child would open up a ‘whole new 
world of possibility’ so it would dare to ‘reach out to new things, create new 
things, change things in this world’, something that Ethiopia is desperately 
missing at the moment. She shows a perception of creativity as a capability 
that helps you think limitlessly, beyond the here and now, beyond the current 
resources and beyond the limitations of poverty. 
3. Context: Conditions or characteristics for the promotion of creativity. 
T’sahay describes a common misconception of creativity, which is that only a 
few talented people know how to create fine arts. Rather, she defines creativi-
ty as God-given and as ‘someone’s ability to use whatever gifts they have and 
just go outside of the box’. To her, the characteristics of promoted creativity 
are the following: it creates limitless opportunities and means not to conform 
and accept any given circumstance. Creativity ‘develops this whole new area 
of your brain’ and finds new solutions to problems. Therefore, if creativity is 
fostered, it can change the current physical, financial, academic or mental 
situation of an individual. In addition, it can make those individuals ‘change 
agents’ so that they may transform their whole country. 
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For T’sahay, freedom of choice and reaching one’s full potential are not only 
aspects connected with HD, but are strongly connected with creativity as well: 
individuals can only reach their full potential, if they use creativity. To fully ex-
plore creativity, individuals need the freedom of choice to do so. Because 
poverty can be tackled by people who reach their full potential, ‘creativity is 
one of the key foundation stones to address the issue of poverty’. 
 
4. Strategies: Strategies to handle the perception of the promotion of 
creativity, based on T’sahay’s suggestions. 
Above all, T'sahay values the importance of nurturing children. At her work-
place, educating children, T’sahay focusses on changing families and small 
communities. She founds this action strategy on the following reason: 
 
T: And then those small communities will be an example for the other communities {M: Mhm}. 
So, sometimes it’s not about trying to just reach everyone, but it’s – you know – just planting 
that ONE sample, that everyone wants to be like. 
  
For a practical starting point, she suggests finding places where there are 
groups of children and implementing ‘a little something’ there. To T’sahay, 
very small activities give the children opportunities to explore creativity. She 
simply suggests starting ‘with small groups of children here and there, until 
society says: This is good. And it gets larger’. T’sahay mentions several activi-
ties like simple games and sports that can be shared with children, especially 
educational activities that teach children to read and write in a playful way.  
 
Furthermore, T’sahay is convinced that this kind of approach towards children 
should be cultivated and developed, especially because these simple creative 
means like playdough, sand or bottle-caps can be found in every setting and 
can even be used to therapeutically ‘address all kinds of psychological, social 
barriers and problems children go through’.  
 
T: That’s using creativity to address this other far reaching problem. (.) And also creativity can 
be used to physically help children develop – you know? - by making them play creative activ-
ities, sports, drawing, art, that develops their brain, that develops their body.  
 
Obviously for T’sahay, the first and easiest way to impact and change the na-
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tion is by changing families and simply starting to invest in the creative devel-
opment of their children. Making cheap materials and existing resources 
available for them enhances their awareness of what they already have when 
they play. From that play-area, T’sahay wants to ‘slowly bring it to education’. 
Doing that, T’sahay suggests hiring pure educators in different communities to 
bring tangible change, supported by larger organizations that coordinate and 
initiate. 
 
5. Intervening strategies: The strategies’ preconditions to handle the 
promotion of creativity, based on T’sahay’s personal motivation. 
T’sahay sees a lot of creativity in the way children play. She highly appreci-
ates their creativity, using the simple resources that are already existing. Her 
premise is to foster what is already there.  
 
She also mentions several factors that are unfortunate for the action strategy 
of fostering creativity through education day-care centers like the one T’sahay 
works with. She criticizes the ‘academic arena’, where creativity is totally 
missing. According to her, the curriculum misses out on any creative images 
or approaches that make it easy for children to identify with the learning con-
tent. This makes it hard to teach and educate children in the first place.  
 
Another challenging factor for any action strategy to be implemented is the 
lack of Ethiopian commitment – from employees or children as well as the 
parents, who do not get involved on constant basis. T’sahay criticizes this 
loose mindset of punctuality and commitment, which makes it hard for sus-
tainable change to take place. 
 
However, T’sahay describes a slowly changing environment towards creativity 
in Ethiopia, which serves as conducive intervening precondition for her action 
strategy. She founds this on the effects of globalization and ‘other changes 
that are happening just within Ethiopia’, which is why society is starting to 
welcome creativity 
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6. Consequences: Results of the action strategies pointed at the promo-
tion of creativity, based on T’sahay’s expectations for the future. 
T’sahay is convinced that  
T: […] cultivating creativity might be one of the root solutions to such far reaching problems 
that people haven’t really found solid solutions to. 
 
To her mind, it can really change the structure, the bureaucracy within Ethio-
pian paradigm systems and government, since creativity has the capability to 
remove boundaries of all sorts. She sees a huge change in the creative ca-
pacity of children, which in the long run has a significant impact on the whole 
country. 
T’sahay has high expectations for the feasibility and sustainability of economic 
and finance area and in the ‘effectiveness’ of the NGO and government sec-
tor. She is convinced that out of the individual potential the ‘national IQ would 
increase’. All in all, T’sahay acknowledges the fact that sustainable change 
needs time. That is why she expects to ‘see a little fruit next generation and 
then next generation’. 
 
5.2.3. Triangulation through FGDs 
The given opinions and statements of the FGDs are just as significant and 
crucial for the final outcome as the semi-structured interviews, because they 
can serve as triangulation in order to verify the outcome of the individual inter-
views. Also, due to a given ‘group dynamic’, they might add new notions that 
had not been considered before (for example, the In vivo-code ‘church’ of 
FGD 1 influenced reversely analysis of the individual interviews). Additionally 
in this case, special focus is given to the interview questions pointed at the 
aspect of ‘practical starting points’.  
Due to GT, the flow of the initially planned research process changed during 
data collection: after conducting the one-on-one interviews, it was decided to 
omit several questions concerning the perception of general HD, which had 
been covered quite comprehensively by the one-on-one interviews. Rather, 
special emphasis was put on ‘practical starting points’ in the FGDs, because 
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on this matter the ideas of the individual interviewees had stayed rather ab-
stract. This ‘change of plans’ turned out to be successful: The FGD partici-
pants lively debated their ideas and the respective ‘group dynamics’ served as 
factor for conducive discussions and new outcomes concerning practical start-
ing points for creativity enhancing projects in Ethiopia. 
The significant outcomes are presented as follows and will be added to the 
findings of the semi-structured interviews in the subsequent process of Selec-
tive Coding.  
The target group 
Both FGDs strongly point out children as first group to be targeted (17/33 
codes). In addition, starting on family level because of ‘accessibility’ is the 
other strongly recommended target (8/33 codes). ‘Starting small’ and starting 
‘within small communities’ is also mentioned. For the most part, both groups 
agree to focus on these grass root levels.  
A: I think (.) in = a culture like ours, it is more of hierarchical culture. The top leaders are not 
reachable. And it’s VERY hard always to touch those top leaders. So, in terms of accessibil-
ity, the family’s very good to start, a VERY good point to start. Not only in terms of accessibil-
ity, in terms of – you know- bringing change at a micro level. As I said before, creativity starts 
in childhood. And children are in the family. So, changing family {E: (coughing)} is changing 
the nation. 
 
The responsible actors 
As responsible actors, the participants theoretically point out government 
leaders or government staff, and also NGO leaders, but also agree that: 
A: Some leaders – whether it is NGO, whether it is government – they don’t want change, 
REAL change, transformation {E: Yeah}, but they = can teach, they can preach, even they 
can - you know - loudly speak about transformation {E: Yeah}. But not in its true sense. 
 
Mainly, parents, families, church leaders, teachers and educational institutions 
are mentioned by the participants as practical ‘change agents’. When specifi-
cally asked to describe attributes for such responsible people to bring ‘crea-
tivity enhancing programs’ to life, they name attributes like flexibility, being 
relational and practical, ‘outside the box thinking’, having a listening-skill, risk-
taking and most of all being ‘appreciative’.  
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Existing resources 
When pointing out existing practical resources, the participants strongly rec-
ommend using the existing mass media like radio, TV, newspapers and mag-
azines. 
F: There is also a kind of (.) in the mass media, recently I have seen a program which is al-
ways done at = High school. So that they interview children with a new idea, like High school 
students {M: Mhm}, especially. And they (.) they will be (.) out with their work (.) on TV, on (.) 
Newspaper, I think that’s also one way of giving. 
 
However, an interesting notion is the fact that none of the participants mention 
the social media or using the Internet as a resource after all29. However, an-
other mentioned that an existing resource that can be built upon is ‘school 
clubs’ or other workshops and seminaries that could be fostered in schools.  
Needed preconditions for practical starting points 
The discussed needed preconditions for starting to enhance creativity-projects 
practically are the following: many participants agree on the importance of 
allowing the child to be creative and giving people space to develop the crea-
tivity that is already there. Also, the importance of true ‘participation’ and 
communication through creating dialogue between the beneficiaries and lis-
tening to them is pointed out. Equipped, creative staff with disciplined work-
ethic is important to many of the interviewees. Several times, the aspect of 
flexible work approaches and a ‘mistake tolerating’ culture is mentioned. It all 
seems to start with successful collaboration between beneficiaries, organiza-
tions, governments. However, the necessary ‘awareness-creation’ and 
‘changing the mind or attitude of leaders’ created a lively debate among FGD 
1, discussing what must be the first thing to do. The person having the final 
say in the discussion pointed out the following dilemma:  
W: Even you can address the family. Or you can even start from the family. […] But you can’t 
reach here [POINTING AT MACROLEVEL]. Because many times, many people start every-
thing from here [POINTING AT MICROLEVEL], but they are not proceeding because they’re 
locking here [POINTING AT MESOLEVEL] {E: (coughing)}. They stuck you, they lock you, 
they block you, if THEY are not convinced. So just you first have to convince the government 
{A: so you -}, convince the community leaders, then you start from here [POINTING AT MI-
CROLEVEL] {M: Mhm}. At – unless they are convinced, you can – you, you go nowhere. You 
                                                          
29
 Please see Chapter 6.5.: Topics for future studies 
151 
 
just stuck here, you might take ten, twenty years here, and still there is no change. Because 
they are already blocking you not to go further. 
 
This newly identified dilemma will be further discussed in Chapter 6. 
Actual promotion approaches 
When it comes to practical ideas on how to promote creativity among Ethiopi-
an society, the participants strongly discussed the aspects of ‘encouragement 
to be creative’ through creating conducive environments for children and start-
ing small through ‘mouth to mouth promotion’ on grass root level. However, 
the following notions emerged to be quite distinguished and powerful. These 
results can be direct answers to some of the sub-questions of the initial re-
search question. In both FGDs, those three practical action strategies devel-
oped:  
FGDs: Main strategies to set ‘creativity-enhancing’ programs in action 
Indicator Strategies Exemplary quotes 
 
EDUCATION 
To unlock the ‘resource, 
the human brain’ 
 
Establishing a curriculum 
that allows creativity 
 
Building upon the educa-
tional policies of the gov-
ernment 
 
Transfer knowledge to the 
children 
 
Fostering school clubs 
 
Providing creativity training 
for staff 
W.: What if we include {E: (coughing)} 
[?it] in the academic curriculum. That 
will be – I think – very important be-
cause we can find every, EVERY Ethi-
opian children in a school. 
F.: We have to teach families, (.) par-
ents, (.) TEACHERS, (.) at kindergar-
den, so that they - they support the 
ideas of children. Many children have 
some kind of creativity {M: Mhm!}. 
Some, they prefer (.) to sketch rather 
than reading. So, you - we have to 
teach parents, families in order to bal-
ance all those things so that children – 
if they have some kind of motivation to 
do things, we have to support them. 
 
SET  
EXAMPLES 
Take successful ideas as 
example 
 
Learn from role models 
and be a role model  
 
Families multiply small 
ideas to their neighbor-
hoods; slowly transform 
communities 
L.: It could be an NGO that will MOD-
EL {M: Mhm} what creativity can do. 
You know, to (.) kind of tackle poverty 
or – for human development. So, for 
me start small. Then advertise that, 
show that (.) project or small starting 
as a model for others, so others can 
say: Yeah, this works. And take it on. 
E.: If we are convinced and (.) develop 
a family with creative environment 
program that can (.) multiply to the 
community. That can multiply to the 
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Equipping the Staff, be-
cause ordinary people 
follow them  
 
Media promotes the suc-
cess of innovations 
 
Using the creativity and 
success of other countries 
as role models 
nation. We need to convince the na-
tion, yes, but we need to have a sam-
ple here. We need to have something 
that we say: Yes, it works, I proved it 
{M: Mhm} I worked here 
K.: The world is becoming – you know 
– one village, so the impact of other 
creative countries or countries who 
have experience of being creative, can 
easily be – you know – transferred to 
our country. 
 
APPRECIATION 
Using appreciation and 
acknowledgement to fuel 
motivation and ambition 
 
Creating appreciative dia-
logue 
 
Officially acknowledging 
and rewarding innovative 
people (for example. 
through media) 
 
Creating environment that 
makes people feel valued 
and free to contribute 
 
Appreciation on grass root 
level, among families, re-
gardless of the ‘signifi-
cance’ of the new ideas 
D.: Children learn to invent something 
new in their - in their club with group 
so that there is a session that they 
show up their invention and their crea-
tivity {M: Mhm} and even they will be 
rewarded under their scope. So this is 
a good (.) space for children to = cre-
ate something and even to promote 
what they have in their mind. 
K.: I just want you to underline on the 
part (.) They was mentioning APPRE-
CIATION {M: Mhm}. Because that’s 
what we are lacking as a nation. So, (.) 
appreciation should be there always, if 
you come up with new ideas. 
D.: When children come with a new 
idea, whether it is even – it may not be 
that much significant but when we 
appreciate them, they will come with 
additional valuable thing, next time. 
TABLE 5.3: THE FGDS’ ACTION STRATEGIES TO SET ‘CREATIVITY EN-
HANCING’ PROGRAMS IN ACTION 
All three strategies complete precedent statements of several semi-structured 
interviews and therefore serve as validating triangulation. In addition, they 
complete the rather abstract ideas of the interviewees and can give a more 
structured and practical notion in order to answer several sub-questions of the 
initial research question.  
 
5.2.4. Findings of Selective Coding 
An initial goal of axial coding was to bring together the different categories, 
sub-categories, codes and dimensions/weights to find correlations with re-
gards to content. The individual paradigms were put in relation to the central 
phenomenon. Several different portraits from eight (8) individual Ethiopians 
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could be assembled, which give insight on how the diverse paradigms, bio-
graphical backgrounds, and, own experiences or societal influences affect the 
perception of Ethiopian child development experts concerning creativity as a 
development capability. Also, the relevant findings of the FGDs can be inte-
grated in order to create a comprehensive picture. The precedent process of 
axial coding makes it now possible to draw numerous correlations between 
the individual interviews, but only the significant findings which are relevant for 
this particular study’s context will be followed. As mentioned before, it is cru-
cial to focus on the data and correlations that are significant for the initial re-
search problem. 
The previous outcomes of the whole empirical data collection are now to be 
interpreted and to be assembled to generate a theory. By doing that, general-
izing the results should lead to the construction of empirically proved typolo-
gies (according to Kelle & Kluge 2010). This consecutive step of selective 
coding brings together the similarities and mutual statements the individual 
interviews revealed. Now, the data is evaluated in a ‘target-oriented’ way in 
order to review the validity, reliability and credibility (Faix 2007:252), which 
majorly develops if most or many of the interviewees agree on certain aspects 
of the question. The main goal of this process is to assemble a central theme 
that continuously draws through the whole data.  
Table 5.130 is an assembly of the significant findings of the several interviews. 
To find the central theme within the paradigm codes, the respective catego-
ries are now closely compared. In addition, the main findings from Open Cod-
ing are subjoined. The outcomes from the FGDs are a fruitful contribution to 
‘action strategies’ and ‘preconditions’ in particular. 
Central theme of the phenomenon 
It is important to start the comparison of the individual perceptions with the 
phenomenon, since it forms the core of the whole paradigm code scheme. It 
is crucial that the interviewees start from a similar perspective in order to be 
compared. From there, the other correlations can be linked as well. The ‘pro-
                                                          
30
See here above: ‘Table 5.1: Overview of Axial Coding: Significant results’   
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motion of creativity in Ethiopia’ is thoroughly perceived in a very similar and 
complementary way by almost all interviewees: 
All interviewees have a very positive attitude towards the overall concept of 
‘the promotion of creativity in Ethiopia’ and strongly favor its endorsement. 
They clearly state that people, individuals as well as Ethiopia as a nation 
‘should become creative’. Five people agree on the notion that creativity is not 
exclusive, since they state that it can work in ‘every setting’, that ‘individuals 
matter’, and that ‘everybody can contribute something’. Four people explicitly 
mention that the promotion of creativity can defeat severe problems like the 
nation’s poverty and ‘bring improvement’, or can help face challenges in a 
different or new way. Six people put explicit focus on the importance of foster-
ing this creativity among children to open up ‘countless opportunities’, ‘equip’ 
the new generation for the future or in order to ‘compete’ later on as a nation 
in international economy sectors. In addition, six participants keep mentioning 
the strong interconnection between Human Development and Child Develop-
ment (or respectively the aspect of freedom of choice) and creativity and state 
that those are ‘mutually inclusive’ aspects that determine each other. This 
goes in line with the findings from Open Coding that experts seem to draw a 
connection between high levels of HD and a conducive environment for crea-
tivity. The notion that forms the core of the phenomenon is the fact that seven 
of eight participants31 explicitly state that creativity’s existence in Ethiopia is 
‘not appreciated’ and any further promotion of creativity is currently not fos-
tered. Moreover, two interviewees claim that creativity is ‘killed’ or ‘actively 
discouraged’ by societal regulations. It is pointed out by more than three indi-
viduals that the promotion of creativity provokes the conformity of society and 
questions the status quo. This emerged core of the phenomenon will be re-
spectively focused on at the ‘Central theme of action strategies’ here-below, 
since the interviewees name numerous ways of how to actively overcome the 
depreciation of society by moving towards creativity as capability. 
                                                          
31
 The only participant not distinctively stating that creativity is discouraged in Ethiopia is also the only 
one who went to a westernized private school and claims that she was given ‘really countless oppor-
tunities’ in life. 
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Central theme of the context 
The division between the central themes of ‘phenomenon’ and ‘context’ is 
blurry and not necessarily clearly distinguished. In this study, the content of 
‘context’ is filled by the conditions and characteristics that the participants re-
fer to in order to further describe their view of creativity in general but also in 
the particular context of Ethiopia. It is crucial to make sure the interviewees’ 
perception of creativity is congruent, in order to successfully compare the re-
maining categories and form a valid theory. In addition, it is important to men-
tion that even though the participants might not have used the same wording 
or verbalization, the overall notion which came across all eight interviews and 
FGDs forms a complementary description of the characteristics of (the promo-
tion of) creativity:   
Once again, if creativity is promoted, it can be described as a problem-solving 
factor, in particular being an ‘answer to poverty’, as four people even claim 
literally. Also, five people mention that creativity is present within ‘everybody’ 
and describe it as a general gift or skill that simply must be further facilitated. 
It is criticized by three participants that the existing resources in Ethiopia are 
not creatively utilized, and they proclaim that poverty as a hindering factor for 
creativity. The remaining individual statements complete each other by saying 
that creativity has the potential to bring a better future and is therefore not a 
choice, but unfortunately creativity is neither seen as an asset nor taken any 
further.  
Drawing a link to the findings from Open Coding, experts seem to see a con-
nection between low levels of HD with a lack of creativity as well as a connec-
tion between the lack of creativity and Ethiopian poverty. As mentioned 
above, the participants seem to perceive ‘Ethiopian Poverty’ as the major 
‘challenging/ hindering factor for Ethiopian HD’ (71 codes), but also as a 
‘missing/ hindering factor for Ethiopian Creativity’ (52 codes). 
Central theme of the causes 
As a matter of fact, the interviewees rarely point out existing factors leading to 
the promotion of creativity, but rather factors hindering it. Without exception, 
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all participants clearly state that creativity is not perceived as an asset among 
Ethiopian society. According to most of the experts, including the FGDs, ‘Ethi-
opian society’ as well as the ‘hierarchical’ or ‘traditional’ Ethiopian culture 
serve as major hindering factors for the promotion of creativity. Society is 
generally described to have a blocking, discouraging and barricading attitude 
towards creativity, thereby only allowing ‘conformity’. However, all participants 
clearly point out individuals that at one point in their personal life inspired 
them personally and three participants therefore literally conclude that they 
see individuals as a relevant factor promoting creativity. It is also mentioned 
that individuals cannot reach their full potential because of the society’s atti-
tude: Six interviewees describe a childhood where their freedom of choice 
including the development of creativity was completely ‘suppressed’. Yet, it is 
interesting to observe that three experts explicitly name ‘challenges in life’ as 
a supporting factor or catalyst, leading towards the establishment of creativity. 
Therefore, they consider factors like poverty or life disadvantages to be ele-
ments which have the power or the potential to actively promote creativity32.  
Especially this last statement can be underscored by one of the significant 
findings of Open Coding, which showed that some experts also perceive pov-
erty as potential fostering factor for both HD as well as creativity (since 20 
codes were found for ‘Ethiopian Poverty’ to be a factor for ‘potential Ethiopian 
Creativity’, as well as 36 codes for ‘Ethiopian Poverty’ to be a ‘potential/ sup-
portive factor for Ethiopian HD’). 
Central theme of the action strategies 
When it comes to the action strategies, all eight participants tend to suggest 
rather ‘abstract’ and general ideas, to the effect that most of them do not give 
practical examples how to start with a tangible, applicatory strategy in Ethio-
pia’s day-to-day life. For that reason, both Focus Group Discussions had a 
strong focus on the sub-question ‘practical starting points’ in order to discuss 
an applicatory content. They are of great use to complete these notions prac-
tically. To begin with, all participants distinctively declare action strategies that 
are pointed at the possible promotion of creativity all over Ethiopia. They 
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 See Chapter 6.2: Summary and discussion of the findings, where this notion is further discussed. 
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clearly state that development focus should be put on ‘fostering creativity’, 
most of them mentioning especially the importance of starting on child devel-
opment and family level. This is underscored by the outcome of both FGDs, 
who strongly indicate children as first group to be targeted and mention the 
importance of starting on family level or grass root level among ‘small com-
munities’ because of ‘accessibility’. Four participants of the semi-structured 
interviews strongly recommend focusing on educational institutions, three of 
them being actively involved in such. Likewise, the FGDs focus on ‘education’ 
as one major practical strategy: To focus on the human brain as resource, to 
establish a curriculum that allows creativity, to build upon the educational poli-
cies of the government and transfer knowledge to the children by fostering 
school clubs are among the practical ideas suggested to start promoting crea-
tivity all over Ethiopia. Also, going back to Open Coding, the participants 
ranked education as a major practical starting point within ‘Child Develop-
ment’, which is seen as a distinguished ‘existing resource’. 
Since equipped, creative staff with a disciplined work-ethic is an important 
precondition to many of the interviewees, providing creativity training for staff 
is another important strategy in order to create such a setting in the first place. 
The participants seem to be in accord when stating that conducive settings 
need to be created in order to actively facilitate the existing creativity and also 
to encourage possible creative potential, while inspiring mentors or creative 
teachers are needed33. The FGDs underscore these aspects of ‘encourage-
ment to be creative’ through suggesting to create conducive environments for 
children and to use ‘mouth to mouth promotion’ on grass root level. In addi-
tion, the practical strategy of setting examples is suggested. This can be done 
practically by using successful ideas as example, learning from role models 
as well as being role models, multiplying small ideas on micro-level to the 
neighborhoods and therefore slowly transforming communities. In addition, 
equipping staff members and letting media promote the success of innova-
tions by using the creativity and success of other countries as role models can 
strongly influence the society on wide scale. The other practical strategy sug-
                                                          
33
 This notion shows that several ‘preconditions’ and ‘action strategies’ are in fact mutually inclusive 
and hard to distinguish.  
158 
 
gested majorly by the FGDs, is creating an appreciative attitude towards crea-
tivity. This can be done by simply starting to use appreciation and acknowl-
edgement on micro-level in order to fuel motivation and ambition in people. 
Creating an appreciative dialogue and officially acknowledging and rewarding 
innovative people (for example, through media) can slowly create a growing 
environment that makes people feel valued and free to contribute creative 
ideas. Appreciation regardless of the ‘significance’ of the new ideas on grass 
root level and especially among families may change a lot. Three interviewees 
add to that notion by pointing out the importance of letting people actively par-
ticipate and allowing them to contribute in decision-making processes (for ex-
ample, of NGO programs). Starting small by using simple materials or existing 
resources is another aspect mentioned more than three times while it is even 
suggested twice to use existing problems of individuals as practical starting 
points to creative solution.  
Central theme of the intervening preconditions 
To take a closer look at what the participants perceive as intervening precon-
ditions for their action strategies is in fact very significant for the final results, 
because it provides a deeper, comprehensive insight on how to answer the 
research question including the sub-questions.  
Seven of the eight interviewees explicitly mention the importance of a ‘believ-
ing attitude’, of ‘appreciation’ and ‘acknowledgement’ of creativity for Ethiopi-
an culture as crucial precondition for the promotion of creativity. Yet, only two 
of them believe they have observed a slowly growing positive attitude within 
society. The fact that such a change ‘needs time’ as well at the need for pa-
tience are mentioned repeatedly. The FGD participants underscore the notion 
that government, NGO leaders and staff are theoretically responsible, but also 
agree that ‘they don’t want real change and transformation […] in its true 
sense’. Instead, parents, families, church leaders and teachers on micro-level 
are mentioned as true practical and accessible ‘change agents’. Once again, 
the notion intensifies that the ‘preconditions’ as well as the ‘action strategies’ 
intertwine: It might be necessary to teach the required attributes beforehand in 
order to bring ‘creativity enhancing programs to life’: Qualities like flexibility, 
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being relational and practical, ‘outside the box thinking’, having a listening-
skill, risk-taking and most of all being ‘appreciative’ of creativity are men-
tioned. Four participants in fact point out that the precondition of an ‘overall 
positive attitude’ towards creativity as capability forms the foundation of any 
successful action strategy, but can only be achieved by applying yet another 
action strategy pointed at this very precondition: In order to achieve a positive 
attitude towards creativity, its success or impact must be ‘shown, not 
preached’ to people, which can ‘fuel their motivation’. Therefore, this aspect 
serves as precondition as well as an action strategy. The focus on ‘Apprecia-
tion’ and ‘Acknowledgement’ brings us back to the first findings of Open Cod-
ing, where it was presented that experts have high hopes in the strategies of 
setting visible examples and of appreciation when it comes to enhancing both 
Ethiopian HD and its creativity.  
The resulting preconditions for enhancing creativity practically are the follow-
ing: the participants see flexible work approaches and a ‘mistake tolerating’ 
culture as a crucial setting. They agree on the importance of giving people 
space to develop their existing creativity and putting special focus on the crea-
tive development of children. Also, the meaningfulness of a ‘participatory set-
ting’ is pointed out. It all seems to start with successful dialogue and collabo-
ration between beneficiaries (micro-level), organizations (meso-level) and 
governments (macro-level). However, the necessary ‘awareness-creation’ and 
‘changing the mind or attitude of leaders’ seems to result in the following di-
lemma: while micro-level is accessible, the actual decisions are made at mac-
ro-level. 
One interviewee controverts the foregoing statements that poverty can serve 
as a challenge that can catalyze creativity. She states that severe poverty is in 
fact a hindering cause for any creative action to happen; and, therefore the 
basic needs of Ethiopia must be provided as precondition for any action strat-
egy to be successful.  
The fact that the four oldest interviewees (age range between 40 and 70 
years) strongly recommend church or religious leaders/ institutions as major 
possible strategy implementers is very interesting. Obviously, they perceive 
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the church’s power much more intensely than the young participants. Also, 
the importance of ‘church’ became clear during the process of Open Coding, 
where it became clear that several interviewees perceive Ethiopian churches 
as a contributing factor for increasing the level of creativity in the country, 
which could also serve as practical starting point. 
Central theme of the consequences 
As results of hypothetically successful action strategies, all participants speak 
of an overall benefit for the holistic human development efforts in Ethiopia if 
creativity is successfully promoted. They either point out the reduction of pov-
erty on national level or sustainable change in the lives of individuals. They 
focus strongly on ‘empowerment’ and ‘independence’ of the individual Ethio-
pian citizen. However, three participants repeatedly point out that currently, 
people who ‘dare to be creative’ go against their job, are ‘not at all appreciat-
ed’ and even live ‘in danger’ as a consequence34. One participant expresses 
his strong concerns, that due to resistant society structures, he doubts any 
change is ever going to take place towards the promotion of creativity.  
 
Now, the analyzing process of Open Coding, Axial Coding and Selective Cod-
ing must come to an end.  The content of both the semi-structured interviews 
as well as the FGDs was successfully used. Especially the findings of Selec-
tive Coding could serve to go back to Open Coding and create new, more 
specific categories and codes (due to GT). However, in order not to go be-
yond the scope of this research, the analyzing coding process will be stopped 
here.  
Due to the selective coding process, first final ideas were assembled, that can 
form valid theories to answer the research question. The major narrowed-
down aspects (for example. a ‘negative societal attitude towards the estab-
lishment of creativity as capability’ or the ‘importance of a conducive, appre-
                                                          
34
 See Chapter 6.2.2.: The promotion of ‘creativity as capability’ as a means to foster human develop-
ment 
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ciative setting for creativity’) will be considered when coming back to the initial 
research question. 
5.3. CONCLUSION 
After presenting the results of individual interviews and FDGs in this Chapter, 
the comprehensive discussion of the major findings, including further refer-
ence back to the initial research question as well as connections to the litera-
ture framework and finalization of a valid theory, will be presented in Chapter 
6.  
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CHAPTER 6: RESEARCH RESULTS – PRESENTATION AND 
CONCLUSION  
 
6.1. INTRODUCTION 
This final Chapter summarizes and discusses the research results, pointing at 
the initial research question: ‘How do people involved in child development in 
Ethiopia perceive the promotion of creativity as a means to foster holistic hu-
man development?’ Throughout data collection and analysis, focus was put 
on the perception of Ethiopians on the promotion of creativity as an asset to 
foster human development and as a result reduce various dimensions of pov-
erty. The interpretation of the research question forms a significant aspect of 
the research report. A comprehensive methodological reflection is given and 
an association between the results in terms of the body of scientific literature 
is drawn, as well as a reflection in relation with the field of practice (context of 
Ethiopia).  Identified aspects that could not be covered by the limited scope of 
this study are listed and form suggestions for future prospects and further re-
search.  
 
6.2. SUMMARY AND DISCUSSION OF THE FINDINGS  
Resulting from the comprehensive analysis35, the most significant aspects are 
now reviewed and discussed. The following section presents the interpretation 
of the results in terms of literature as well as the field of practice. Thereafter, 
the major concepts that summarize the findings of the central themes in dif-
ferent subject areas are presented in relation to the research question, its 
sub-questions and objectives. 
 
Out of the massive data from the eight semi-structured interviews comple-
mented by the two Focus Group Discussions, the analysis due to GT36 results 
in numerous concentrated findings. They were narrowed down through con-
secutive steps of Open Coding, Axial Coding and finally Selective Coding. At 
                                                          
35
 See Chapter 5 for details. 
36
 See Chapter 4 for elaborate explanation of the Grounded Theory. 
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this point the research question can be filled with the valid information that 
was found out. Please note that this last phase of research narrows down the 
significant outcome once again and may omit some of the findings in order to 
form a compact theory37.  
Now, the initial research question ‘How do those involved in child develop-
ment in Ethiopia perceive the promotion of creativity as a means to foster ho-
listic human development?’ needs to be answered. In order to comprehen-
sively reply to that wide-ranging question, the four sub-questions are focused. 
Responding to each of the sub-questions a comprehensive answer for the 
initial research question can be ultimately found. The answers given to the 
respective questions are expressed as valid statements from the point of view 
of the participants and do not necessarily reflect the point of view of the re-
searcher. 
The individual perceptions of the Ethiopian interviewees who are involved in 
child development focused on the following issues: 
 
6.2.1. The role of creativity in the Ethiopian society  
Where can ‘creativity’ be found within Ethiopian society and how do they un-
derstand it? 
As shown in the literature review, for the most part ancient art and traditions, 
architecture as well as embroidery and artistic works of blacksmiths are men-
tioned when taking a closer look at creativity in Ethiopia. The participants 
themselves confirm the theoretically indicated notion by the ‘Global Creativity 
Index’: While globally, the significant role of creativity as foundation of innova-
tion and economic evolvement is increasingly acknowledged (Florida et al. 
2015:34), Ethiopia’s involvement in fostering creativity is among the lowest 
worldwide. The participants mention a clear disparity between what they ex-
perience in their own country and what they see on the international media. In 
addition, their experience in day-to-day life does rarely or not at all include 
encouragement for creative action.  
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 See Chapter 5 for elaboration and detailed information of the analysis results.  
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Describing today’s existent creativity in Ethiopia, several participants exclu-
sively mention people who are officially neglected by the Ethiopian societal 
system. It seems that only the ones who are outside the society can ‘afford’ to 
be creative, since they have nothing to lose: marginalized groups of black-
smiths and embroidery-women as well as creative street children and street 
artists perform ‘amazing’ creative activities but do not seem to conform to so-
ciety. This forms a rather controversial picture: on the one hand, Ethiopia as a 
nation seems to be proud of the artistic works that are globally acknowledged 
especially by the tourism industry (for example. embroidery and forged crafts) 
but at the same time, these professions are socially marginalized.  
The participants perceive creativity as not exclusive but rather as a general 
gift to human kind. Creativity is associated with ‘thinking outside the box’, 
‘thinking of new things’ and ‘understanding a concept and applying/ contrib-
uting something to it’. They see creativity as an asset that can improve the 
status quo in every setting and that must rather be ‘simply facilitated’ than 
taught. A connection between the existing poverty in Ethiopia, including a low 
level of Human Development, and the lack of creativity is explicitly drawn by 
the participants. Therefore, they are in line with the outcome of the GCI study 
(Florida et al. 2015:30), which also draws a connection between a high level 
of creativity and a high level of HDI.  
Moreover, the participants see creativity as a means that has the potential to 
bring a better future and is therefore ‘a must’.  To the experts’ minds, creativi-
ty’s existence in Ethiopia is not appreciated and for the most part, creativity is 
not further promoted. Societal regulations actively discourage the promotion 
of creativity. It is not perceived by Ethiopian society as an asset. The strong 
impact of hierarchy and tradition in the Ethiopian culture results in a  blocking, 
discouraging and barricading attitude towards creativity and therefore serves 
as major hindering factor for the promotion of creativity. Instead, Ethiopian 
society would expect ‘conformity’, which is actually quite the contrary to how 
‘creativity’ is described by the participants in the first place. All in all, it could 
be concluded theoretically as well as empirically, that ‘creativity’ as means to 
foster HD is currently neither appreciated by nor promoted in Ethiopian socie-
ty. 
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6.2.2. The promotion of ‘creativity as capability’ as a means to 
foster human development 
In how far may the promotion of ‘creativity as capability’ serve as means to 
foster human development? 
The literature framework pointed out that current poverty theories perceive 
poverty as multidimensional. Even though only one interviewee particularly 
mentioned several different dimensions of poverty, it became clear that all 
participants are aware of the ‘multidimensional impact’ of Ethiopian poverty on 
all aspects of life. They specifically point out that it needs more than just a 
‘quick reply’ to a lack of income or economic support in order to comprehen-
sively tackle Ethiopian poverty. The participants see the need to include so-
cial, political, cultural and economic aspects when approaching the causes of 
poverty, and specifically add the important aspect of spirituality as a contrib-
uting factor.  
 
According to the participants, the promotion of creativity can help to deal with 
challenges on individual as well as national level; therefore it could serve to 
help defeating the nation’s poverty. The experts want to focus on fostering 
creativity especially in child development, because it opens up countless op-
portunities for the future (for example, more international presence, innovation 
patents and economic competition). Also in day-to-day life, changes could be 
expected if Ethiopian individuals added creative thought to their routine and 
started ‘finding solutions’ to their challenges on their own ‘instead of waiting 
for somebody to bring a solution’38. The consulted child development experts 
perceive a strong, mutually inclusive interconnection between Human Devel-
opment/ Child Development and the promotion of ‘creativity’. Moreover, they 
criticize that due to a low level of creativity, the existing resources of Ethiopia 
are not utilized properly. Therefore, multiple poverty deprivations remain high, 
which in turn serve as hindering factors to creativity. As results of successful 
implementation of creativity, a sustainable change in the lives of individuals, 
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 Quoted from FGD 1 
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and therefore in the long run an overall benefit for the holistic human devel-
opment efforts and reduction of poverty on national level, is expected. How-
ever, since the promotion of creativity provokes the conformity of society, be-
ing creative is seen as a ‘dangerous thing’ to practice in terms of employment, 
social life and acceptance of the community. Due to resistant societal struc-
tures, it is seen as an indefinite undertaking to foster creativity.  
Moreover, human development approaches like the Capability Approach or 
Asset-Based Approach have been presented, which aim to respond to this 
multidimensional poverty in a holistic way. The perception of the interviewees 
aligns with what was found out about current HD efforts in Ethiopia, which 
seem to focus majorly on ‘outside’ well-being39 rather than ‘inside thoughts’ or 
participation. However, the participants find it crucial to include the given local 
community in decision- making processes and empower them through partici-
pation. Through the interviews, it was made clear that local ideas and (in this 
case Ethiopian) perceptions on their own situation are the core of any trans-
formation.  
 
In addition, the interviewees were invited to focus not on any possible capabil-
ity but on creativity in particular. Emphasis was put on creativity as a capabil-
ity and identifying existent resources within Ethiopia for dealing with poverty. 
The interviewees presented practical ideas on how to implement awareness 
for the importance of creativity and revealed a deeper insight into Ethiopian 
cultural interconnections. Creative thoughts and contributions of people on 
grass root level might immensely influence civil society and their call for pos-
sible change in policy mechanisms. The participants pointed out numerous 
aspects of ‘creativity’ as positive contribution to HD efforts, which may be 
summed up in the following way: Creative people start thinking ‘outside the 
box’, find solutions to their challenges, become active instead of remaining 
passive, express their minds freely, start new things, participate in and con-
tribute to decision-making and do all this freely and without risk or danger. 
Basically, the participants describe practical ‘empowerment’ of the people 
through the promotion of creativity.  
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 See Chapter 2.5.3: Discussion of HD approaches in Ethiopia. 
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The theory of ‘marred cultural identity’ has been presented as a possible re-
sult of multidimensional deprivation. Some of the revealed information adds to 
that notion, especially concerning poor people in Ethiopia, who form the low-
est group in the strongly ‘hierarchical’ influenced culture. Obviously, Ethiopian 
citizens living in severe poverty do not dare to go against the conformity of 
societal regulations and do not perceive creativity (or for that matter any other 
capability) as an asset that could lift them out of their poverty-stricken situa-
tion. Rather, they perceive themselves as completely passive and ‘wait for 
government to change their situation’, as mentioned in FGD 1. Controversial-
ly, Ethiopian government seems to theoretically underscore the goal of em-
powerment of the civil sector in the long run. Due to its development plan 
2016-2022, strengthening transparency, improving democratic processes, and 
‘advancing active citizen engagement’ (UNDP 2015:5) is among the laudable 
resolutions of the nation. However, the participants draw a different picture 
when stating that they feel limited by governmental and societal regulations as 
soon as a ‘new idea’ would emerge. However, the participants stay rather ab-
stract in their descriptions of ‘government’ or ‘society’. They rarely pin down 
particular sections of the government where they feel practically restricted. 
Rather, they describe ‘government’ or ‘society and its leaders’ as a whole. 
One can conclude that the experts perceive ‘creativity’ as a significant key 
factor to foster HD in Ethiopia. However, the current constraints of govern-
mental and societal regulations would need to be overcome.  
 
6.2.3. Promotion of creativity in public and NGO-projects in Ethiopia 
In how far is a ‘promotion of creativity’ currently relevant for public- and NGO-
projects?  
Since creativity is perceived as a ‘problem-solving’ factor and an ‘answer to 
poverty’, it is seen as very relevant for any public and NGO efforts that want to 
tackle poverty. In addition, the FGDs identified children and families as major 
target groups for the promotion of creativity. The respective identified respon-
sible people are government leaders, NGO leaders, church leaders, parents, 
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families, teachers and any other educational institutions. Therefore, they see 
the need for considering the use of creativity as means to foster their devel-
opment in any project that focuses on child development (or family endorse-
ment in the broadest sense). Facilitating existing creativity, creating conducive 
environments on grass root level and letting individuals actively participate 
and contribute would need to be a major focus of projects emphasizing holis-
tic child development or community development. The three major practical 
action strategies focus on education, setting examples and the establishment 
of an appreciating culture. The interviewees emphasize the importance of 
‘starting small’ as well as ‘starting now’, since they expect the process, of im-
plementing creativity among Ethiopian society, to need long time. Therefore, 
the ‘promotion of creativity’ is currently relevant and needs to be included in 
the present projects as well as in future efforts. In fact, several of the theoreti-
cally discussed major NGO efforts in Ethiopia (Ago 2008:86) were named by 
the interviewees, stating that they could gain immensely through the contribu-
tion of creativity among staff as well as beneficiaries. The interviewees men-
tioned the sectors of health, infrastructure development, and micro-finance, 
putting special emphasis on education and capacity building, 
Also, the previously discussed internal and external challenges that NGOs 
seem to face are also mentioned by the participants: especially the non-
transparent processes, governmental pressure and bureaucracy issues are 
described by the interviewees. However, even though they describe these 
challenges as constraints for the establishment of creativity, they also state 
that the promotion of creativity could serve as factor helping the NGOs to be-
come free of those limitations. One aspect that the literature did not cover is 
the following notion: several interviewees agreed that some NGOs them-
selves do not have any agenda whatsoever to promote creativity among Ethi-
opian society, since it would ‘endanger’ their own establishment in the coun-
try. With this notion, the interviewees imply that several NGOs in fact do not 
target sustainable transformation toward a high level of HD in the first place.  
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During the process of this study, it became clear that this particular sub-
question misses the aspect ‘church’ when listing ‘public- and NGO-projects’. 
This notion will be followed further below40. 
 
6.2.4. Chances and challenges for ‘creativity-enhancing’ programs in 
Ethiopia 
What are supporting/ challenging factors for ‘creativity-enhancing’ programs to 
be set in action?  
The participants recommend the use of several existing practical resources to 
encourage creativity among the nation. Since all of the interviewees recall 
personal memories of creative individuals who served as role models in their 
lives, they suggest setting positive, successful examples through role models. 
This can happen through relationship-building among micro-level communities 
as well as through mass media like radio, TV, newspapers and magazines.  
Those features can be used as efficient means in order to start a broad 
‘awareness-creation’ on creativity as a significant capability. The fact that ‘ap-
preciation of creativity’ or ‘acknowledgement of creativity as a capability’ can-
not be taught but must be shown through tangible success in order to spread 
the idea is a challenge that the interviewees are ready to face. 
As the literature framework revealed, the majority of Ethiopian citizens still 
suffer from severe poverty. Concerning the resulting challenges that come 
along with poverty, the participants discussed whether ‘challenges in life’ can 
serve as a supporting factor and catalyst, leading towards the establishment 
of creativity, or rather serve as constraint to develop creativity in the first 
place. Most of the participants stated that factors like life disadvantages can 
be elements that actively promote the promotion of creativity, since they 
‘force’ people to come up with new, innovative solutions for their problems in 
order to survive. However, it is also stated that severe poverty blocks people 
from ‘thinking beyond the problem’ and leaves them vulnerable and helpless. 
In which case, ‘basic needs’ including access to resources would need to be 
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 Please see 6.3.: Methodological reflection  
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met first, in order to set a conducive environment for people to become crea-
tive. This discussion gives room for thought that there are several ‘levels’ of 
creativity: creativity can serve as means to support or secure an existing live-
lihood, as well as serve as capability to develop seminal techniques to in-
crease someone’s capacities for the future. The theoretical literature frame-
work adds to this notion that poor people might have their own particular per-
ception about their situation and might not see any assets that they can con-
tribute to their situation. The ‘Asset-Based Community Development’ (ABCD) 
approach can come in handy here: by supporting the poor to recognize their 
creative mind as their asset to find solutions. The challenging factors for ‘crea-
tivity-enhancing’ programs to be set in action obviously outbalance the sup-
porting factors by far: an appreciating and acknowledging attitude among so-
ciety towards creativity was identified as a non-negotiable precondition. Yet at 
present, the opposite is the case. It has in fact been identified that most of the 
suggested action strategies presume supporting preconditions that are not 
present (yet) among Ethiopian society. Therefore, any action strategy might 
be in vain if the presumed intervening preconditions are not supportive. To 
that effect, an interviewee from CDTRC staff41 claimed ‘the newness of the 
issue to the society’ as a major hindering factor:  
H: […] For instance in = our case, we were trying to communicate some schools and some 
school owners even, trying to share them what we were trying to do concerning creativity. 
The response is not as what we have expected. […] They don’t need you to bring some theo-
ry. They need you to bring something to eat, something to clothe, something to run.  
 
The theoretically identified notion that creativity might have the potential to 
impact and decrease many dimensions of poverty was definitely underscored 
by all interviewees, even though it is made clear that at the current stage, cre-
ativity is not perceived as an asset by the general Ethiopian society. There-
fore, the first attempt of NGOs like CDTRC would be creating awareness for 
its potential impact on poverty and human development. 
 
This is in line with the before mentioned existent resources and action strate-
gies (setting examples, showing the success of creativity, ‘stop preaching, but 
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 Interview Hulk 28.06.2016 
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start showing’) and let the phenomenon spread among society slowly. Such a 
transformation of a ruling paradigm needs long time, which can be a challeng-
ing factor as well as a comforting one. 
When it comes to those societal regulations, ‘religion’ was a significant notion 
that was named as a hypothetically supporting as well as a hindering factor 
for creativity-enhancing efforts all over Ethiopia. According to several partici-
pants, churches as well as their respective leaders have a strong impact on 
societal controls in the country. Nevertheless, this identified relevant factor 
contributing to the establishment or blockade of creativity as a capability in 
Ethiopia stayed rather abstract and was not elaborated on in particular. 
However, ‘awareness-creation’ and ‘changing the mind or attitude of leaders’ 
seems to result in the following dilemma: while micro-level is accessible, the 
actual decisions are made on macro-level. A possible answer will be present-
ed in a comprehensive figure42 at ‘Recommendations for the field of practice’.  
 
6.3. METHODOLOCIAL REFLECTION  
This following section explains discoveries with regards to content as well as 
methodology that were made during the data analysis process. According to 
the concept of GT, even seemingly insignificant peculiarities might have influ-
enced and changed the subsequent process of the study’s content and its 
outcome. Part of the reflection has been covered in the Methodology and Re-
search Design43. However, especially after analyzing the content at the end of 
this research, several significant notions emerged while summarizing the find-
ings: 
 It is noteworthy that none of the interviewees described themselves as 
‘creative’ when they were specifically asked. Yet, when invited to tell an 
episode of creating something, all of them could easily point at several 
memories in their personal life. This leads to two assumptions: Either 
this self-awareness of ‘not being creative at all’ results from a ‘marred 
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 See below figure 6.1: Interrelation between the identified action strategies and intervening precon-
ditions for ‘creativity-enhancing’ efforts 
43
 See Chapter 4:  Methodology and Research Design 
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identity’44, or it might be simply a matter of cultural politeness in Ethio-
pia, not to point out one’s own capabilities and strengths.  
 Even though the interviews as well as the Focus Group Discussions 
contained much more data, only information that fitted the limited 
scope of this study was used. Due to GT, the analysis process had to 
be stopped at some point in order to bring the research to an end. 
Therefore, it is possible that some valid data might have gone missing 
or was not used even if though it could have been relevant. Most of the 
time, both FGDs happened to appear rather one-sided, or even mono-
logised45. Yet at several points, quite unexpected and interesting dis-
cussions emerged, which open up new ideas for follow-up studies. For 
example, FGD 1 ended up discussing the difference and consequenc-
es of ‘starting to establish creativity-enhancing programs’ on micro-, 
meso- or macro-levels. Parts of that outcome could be used to triangu-
late the content of this study, while other parts needed to be neglected 
due to the limited scope. Anyhow, the content of that discussion could 
serve as a starting point for follow-up studies that go in similar direc-
tions.  
 During the process of analysis, the In vivo-Code, ‘church’ (including re-
ligious leaders) was identified as a relevant factor contributing to the 
establishment of creativity as a capability in Ethiopia. In addition, the 
assumption intensifies that religion has a strong impact on societal 
regulations in Ethiopia. Two interviewees nervously asked repeatedly 
in how far their information would be treated with confidentiality, before 
mentioning the church’s role in Ethiopia. One participant even asked 
for deletion of some of his/her information, since he/she felt uncomfort-
able after sharing thoughts about the powerful impact of religious lead-
ers. This needs to be respected. Yet, it now becomes obvious that the 
initial research (sub-) question ‘In how far is a ‘promotion of creativity’ 
currently relevant for public- and NGO-projects?’ did neglect the factor 
‘church’ at the beginning of the study. Since ‘church’ had not been pre-
sumed to be an important factor influencing HD whatsoever, respective 
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 See Chapter 2 and 3 for description 
45
 See Chapter 4.4.5.2.:  Reflection of the FGDs for previous mention 
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questions to dig deeper had not been prepared beforehand. During the 
consecutive process of analysis, it became clear that the high impact of 
Ethiopian church on its society would deserve more attention and fo-
cus. Since the limited scope of this study does not allow additional 
rounds of narrowed down interviews, this notion of ‘the influence of 
church on societal regulations in Ethiopia’ must be referred to future 
studies46. 
 During the process of Axial Coding, the dimensions of 1-3 mainly 
served to rank the most significant statements. Unfortunately, the ne-
cessity of this kind of ranking became clear not until at the end of that 
process and made it necessary to revise first findings in a second 
round of analysis. 
 Asking for the individuals’ birth place and childhood region seemed to 
make sense at the research’s starting point, since the theoretical litera-
ture about Ethiopia as well as presumptions from past experiences in 
the field of practice pointed at the importance of Ethiopia’s multi-ethnics 
and territorial differences. However, this aspect emerged to be not rel-
evant for the further research. Even though the participants partially 
originated from different ethnic groups all over Ethiopia, any notable 
differences concerning the societal perception towards creativity failed 
to appear. Nevertheless, due to the method of GT, it is legitimate that 
during research process, several means or methods turn out to be ir-
relevant.  
 During analysis, it was to some extent found crucial to not set any code 
for a whole section of interviews. Even though the interview partner 
might have said ‘something interesting’, if it was found not to be signifi-
cant information leading to the research question, it was ‘subjectively’ 
neglected. In how far the individual statements can be considered as 
‘right’ and ‘sufficient’ is a criterion called ‘competence of evaluation’ 
(Helferrich 2009:37). It is very important to be aware of the research-
er’s (cultural) bias or subjectivity at all times47. One must be aware of 
the ‘researcher’s role’ and try to avoid and prevent an (in this particular 
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 See Chapter 6.5.: Topics for future studies below. 
47
 See Chapter 4.2.2.1.: Reflection of the researcher’s role. 
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case) ‘Eurocentric’ perception influencing the analyzing process. For 
example: ‘Community leaders’ do not share the same extent of deep 
impact and influence in individualistic cultures (like Germany) as in col-
lectivistic cultures (like Ethiopia). Because of such a subconscious bi-
as, the significance of mentioning their role in Ethiopian society could 
have been easily misunderstood or neglected. That is why continuous-
ly, the individual analysis processes were casually discussed with sev-
eral Ethiopians). Their deeper understanding of Ethiopian culture gave 
additional insight and notions that made it possible to avoid a Eurocen-
tric perception during analysis and reconsider those presumptions. 
 The profoundness of a different culture becomes of additional signifi-
cance as soon as ‘nonverbal conversation signals’ like facial expres-
sions, posture, gestures, voice inflection and volume etc. (Helferrich 
2009:98) are culturally hard to assess and easily misjudged. With in-
creasing time spent in the respective culture, those ‘nonverbal signals’ 
can be increasingly better understood. An Ethiopian assistant could 
have been of use. Likewise, the suggested instruments ‘how to stimu-
late an interview’ (Helferrich 2009:105) by paraphrasing, quoting or re-
flecting the interviewee may possibly be not the best way to interact 
with Ethiopians. These are theoretical notions; additional experience 
must be gathered.   
 Retrospectively, using this qualitative research approach on ground of 
GT as well as combining semi-structured interviews with FGDs as tri-
angulation proved to be the right choice. A well-stocked spectrum of in-
formation could be assembled in order to comprehensively approach 
the initial research question. Especially the method of ‘Grounded Theo-
ry’ gave room to experiment and find answers to the research question 
in an unstressed and flexible way. This flexibility and ‘freedom’ to ex-
plore new and unconventional approaches was especially helpful, be-
cause 1) the environment has been culturally different and foreign to 
the researcher, and 2) the research content is still relatively new to the 
respective culture. The method of GT allows making ‘mistakes’, since 
they can be improved, corrected and revised during the continuous 
process of research. Therefore this method is very suitable to gain ad-
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ditional experience in qualitative research. If comprehensively reflect-
ed, those ‘mistakes’ or ‘detours’ can even result in a better and deeper 
understanding of the research content and lead to an improved theory 
in the end. Therefore, the method of ‘Grounded Theory’ can be deeply 
recommended for qualitative research performed in a culture that is 
foreign to the researcher.  
 
6.4. RECOMMENDATIONS FOR THE FIELD OF PRACTICE 
How to draw a connection between the theoretical concepts of ‘multidimen-
sions of poverty’, human development and creativity and the particular context 
of Ethiopia has been made clear before48. Now, the actual empirical outcome 
of the qualitative research needs to be placed in relation to the theoretical 
framework. 
 
The Ethiopian ‘Child Development Training and Research Center (CDTRC)’ 
and its vision to implement creativity as a factor contributing to holistic child 
development forms the initial background which led to the research in the first 
place. The topic was proposed by Ethiopian child development experts them-
selves; yet it was significant to include several experts from different back-
grounds in order to get a comprehensive insight into their perception.  
 
The interviewees revealed a deeper insight into Ethiopia’s circumstances of 
poverty as well as the social/cultural situation than any literature could have 
provided. A clear picture of society’s strong regulating influence on the indi-
vidual as well as on the community became apparent. The interviewees in fact 
made clear the importance of focusing on creativity as capability in order to 
strengthen human development in Ethiopia.  
 
Especially the empirical outcome concerning practical starting points to estab-
lish ‘creativity-enhancing’ programs in Ethiopia led us back to the previously 
discussed HD topics of ‘Asset-Based Community Development (ABCD) ap-
proach’ and ‘Family Disorganization (FADI)’: One of the most significant start-
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 See Chapter 2 and 3 
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ing points that was recommended was to start small on family level. This un-
derlines the main concern of the Ethiopian authors who stressed the im-
portance of focusing on families. Also, the theoretically discussed aspect of 
participation is emphasized by the participants, since they demand participa-
tion from the very beginning, especially for parents as well as teachers, NGO 
staff, educational institutes and churches.  
 
The scope of a research like this study should always go beyond solely phras-
ing a theory and listing theoretical ideas for future research prospects. In-
stead, it should also result in practical, pinned down strategies that could sup-
port actual community- and child development endeavors such as that of the 
CDTRC. The following figure attempts to summarize a possible practical ac-
tion strategy plan for HD efforts by institutions like the CDTRC. Special em-
phasis has been put on clarifying the interrelation between the identified ac-
tion strategies and intervening preconditions for ‘creativity-enhancing’ pro-
jects: several of the identified practical ‘action strategies’ presuppose certain 
settings that do not yet exist in Ethiopia. They need to be produced before by 
yet another set of ‘first action strategies’. Therefore, it becomes clear that 
most of the actual ‘action strategies’ and the ‘intervening preconditions’ are 
mutually inclusive and determine each other. For example, the development 
of establishing a ‘conducive environment’ for the promotion of creativity 
seems to depend on the extent of appreciation that is given to the existing 
creativity in the county, which in return depends on positive examples that 
have been set in a conducive environment. Both aspects seem to grow simul-
taneously. Therefore, one needs to start small with appreciative actions (‘first 
action strategies’) which has an immediate impact on the intervening precon-
dition for the ‘consecutive action strategies’, and so on.    
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FIGURE 6.1: INTERRELATION BETWEEN THE IDENTIFIED ACTION 
STRATEGIES AND INTERVENING PRECONDITIONS FOR ‘CREATIVITY-
ENHANCING’ EFFORTS 
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6.5. TOPICS FOR FUTURE STUDIES 
Even though the major content of the research question has been answered, 
several topics that emerged during research process must remain uncovered. 
With regards to the content, the newly emerging notions and theories may 
induce the researcher to go back to the code system of open coding in order 
to specify several categories and dig deeper in the existing data for more spe-
cific answers. Just as well, new ideas for follow-up studies and new com-
posed interviews have emerged, in order to follow up the narrowed-down no-
tions even closer. Nevertheless, due to the limited scope of this study as well 
as a predetermined focus on a narrowed down research question, these no-
tions need to be set aside for future research prospects. 
 When asked about ‘existing resources’, several interviewees men-
tioned mass media like newspapers, television or radio, but nobody 
named social media or using the Internet as a resource whatsoever. 
Yet, every single one of them owns a smartphone or frequently uses 
email or social media portals like Facebook. To go further in follow-up 
studies in order to examine their perception of using the Internet as a 
capability resource in Ethiopia can provide deeper insight into how to 
use the Internet to ‘spread the word’ about creativity in Ethiopia. The 
practicality of those ‘existing resources’ can be assessed further: what 
is their scope of possibilities and achievements concerning ‘the promo-
tion of creativity’? Who can they reach, who cannot be reached by 
those resources? Who does have/ does not have access? 
 ‘Being creative’ has been clearly associated with ‘going against the 
conformity of society’, which is broadly discouraged in Ethiopia. In addi-
tion, it was also mentioned that beyond ‘discouragement’, creative 
people are in fact ‘daring’ or ‘risking’ a lot. This leads to the notion that 
the promotion of creativity might lead to serious trouble and tangible 
problems that go beyond demoralization but might result in physical or 
social damage and further marginalization. An additional survey directly 
pointed at that matter can provide clarity. 
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 In order to clarify the opposing statements of ‘poverty catalyzing the 
promotion of creativity’ vs. ‘poverty hindering the promotion of creativi-
ty’, additional information needs to be obtained, respectively among 
Ethiopian families/ communities who suffer from several deprivations. 
Especially the marginalized groups of people who do not feel additional 
pressure of society if they live out their creativity potential (since they 
are already marginalized) could be consulted for their perception. If this 
is done, adding native Ethiopian assistants to the procedure of inter-
viewing would be inevitable. The presumable interviewees might not 
speak English and in addition might be highly bewildered or frightened 
by approaching strangers. 
 As mentioned above, further focus should be put on the role of ‘church’ 
or, broadly, ‘spiritual institutions and their leaders’ in Ethiopia. Their im-
pact and influence on society in general and towards the establishment 
of ‘promotion of creativity’ in particular seems to be of high importance 
if someone wants to transform the attitude of Ethiopian society.  
 Even though the aspect of ‘ethnic differences’ towards creativity did not 
appear as a relevant factor during this research process, contemporary 
literature as well as daily life in Ethiopia show the opposite. Successive 
research could focus on possible culturally different perceptions on ‘the 
promotion of creativity as a capability’ and especially ‘the impact of re-
gional Ethiopian society on the promotion creativity’. 
 The question how far the ‘promotion of creativity’ represents a ‘threat’ 
to Ethiopian society remains: Why is ‘conformity’ preferred to ‘transfor-
mation’? What are the respective roles and ambitions of government, 
church or NGOs? 
 Teachers and child development experts can be further consulted, 
concerning the promotion of creativity among Ethiopian children: Which 
aspect of child development needs the promotion of creativity the 
most? Why? 
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6.6. CONCLUSION 
 
The primary objective of this study was ‘to evaluate the perception of people 
involved in child development in Ethiopia of the promotion of ‘creativity as ca-
pability’ as factor contributing to human development’.  
It is important to go back to the initial methodological framework, since the 
study is based on its theories: one can now reflect on Mouton’s ‘Three 
Worlds’49 in a much more practical and even empirically established way: in-
deed, the human development approach majorly influenced by Amartya Sen 
serves as epistemic foundation to this study (Mouton’s world 3: ‘Meta Sci-
ence). This has not only been theoretically contemplated but also empirically 
underscored and practically substantiated by the interviewees.  
The key concepts of ‘multidimensionality of poverty’, ‘human development’ 
and ‘creativity’ and their mutual interconnections have been made clear 
through a comprehensive evaluation of literature as well as practically consult-
ing Ethiopian citizens in the field of practice (Mouton’s World 1: ‘The real life 
object’). The relevancy of the promotion of creativity in order to confront caus-
es of poverty and to foster human development has been debated theoretical-
ly as well as practically. Through semi-structured interviews as well as Focus 
Group Discussions (Mouton’s World 2: ‘The methodological approach’) in the 
field of practice, deeper insight into culture, poverty and human development 
prospects in Ethiopian context was made possible. The participants critically 
discussed different development theories (for example, ‘basic needs ap-
proach’) but focused on HD as sustainably relevant for Ethiopia. Especially, 
applying ‘creativity as capability’ in the context of the human development ap-
proach has been identified as potential chance and effective addition to pro-
mote human development in Ethiopia. In addition, several existing as well as 
absent creativity aspects within Ethiopian society have been identified. The 
view and perceptions of people involved in child development in Ethiopia has 
been studied, focusing on the general meaning and importance of ‘creativity 
as capability’ in Ethiopian society. This was done mainly through semi-
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 See Chapter 4.2.1.1.: Methodological framework 
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structured interviews. This process was verified, triangulated and completed 
through Focus Group Discussions. Through a comprehensive debate among 
the Focus Group Discussions, practical starting points to establish ‘creativity 
as capability’ on micro-level in Ethiopian society have been identified50. 
The presented outcome of this research serves to gain deeper insight into 
how Ethiopian citizens perceive ‘creativity as capability’ within their culture 
and illustrates the relevance of this capability for fostering sustainable devel-
opment practically. Because of a realistic evaluation of future prospects as 
well as the provision of practical starting points for people involved in child 
development, it may guide future use of creative action as a means to 
strengthen human development in Ethiopia. 
  
                                                          
50
 See Chapter 5.2.3.: Triangulation through FGDs; 6.4.: Recommendations for the field of practice  
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APPENDIX 
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signed by all participants 
APPENDIX B: Interviews: Questions and Transcriptions 
Focus Group Discussions: Questions and Transcriptions 
Semi-Structured Interviews: Questions and Transcriptions 
APPENDIX C: Screenshots of maxqda analysis steps 
for better understanding: 
Open Coding 
Axial Coding 
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